
 

Educator consistently 
requires all students to 

perform higher order 

thinking, e.g., predict, 
hypothesize, justify, 

synthesize, evaluate, analyze, 

and create. 

 

Educator requires students to 
perform at least one major 

activity that occupies a 

substantial portion of the 
lesson using HOT. 

Educator expects many 
students to engage in at least 

one significant question or 

activity in which students 
perform some HOT. Educator 

engages most students in 

lower order thinking (LOT) 
during much of the lesson. 

Educator expects most 
students to engage in LOT for 

most of the activity; however, 

some students engage in HOT 
without being prompted by 

the teacher. 

Educator asks students only 
to perform LOT.  

 

All students, almost all the 
time, are performing HOT. 

Most students perform HOT 
when engaged in at least one 

major activity that occupies a 

substantial portion of the 
time. 

Most students are engaged in 
LOT for much of the time, but 

there is at least one 

significant question or 
activity in which many 

students perform some HOT. 

Most of the students are 
engaged in LOT for most of 

the lesson, but at some point, 

at least some students 
perform HOT on their own 

without being prompted by 

the teacher.  

Students are engaging in 
LOT, e.g., they receive, recite, 

or participate in routine 

practice and in no activities 
during the lesson do students 

go beyond LOT. 

 

EVIDENCE 

 

 

 

 



 

Educator sustains a focus on 

significant disciplinary 

content which reflects a deep 

understanding of critical 

disciplinary concepts, skills, 
and processes. 

Educator usually focuses on 

significant disciplinary 

content which reflects a 

relatively deep understanding 

of critical disciplinary 
concepts, skills, and 

processes. 

Educator presents some 

significant disciplinary 

content with some depth 

reflecting a moderate level of 

understanding of critical 
disciplinary concepts, skills, 

and processes. 

Educator includes minimal 

significant content reflecting 

a superficial or fragmented 

level of understanding of 

critical disciplinary concepts, 
skills, and processes. 

Educator does not deal with 

any significant disciplinary 

content. 

 

All students do at least one of 
the following which reflects 

deep understanding:  

a) demonstrate 
understanding by arriving at 

a reasoned explanation or 

argument of how they 
answered a question related 

to a significant concept;  

b) demonstrate their 
understanding of the 

problematic nature of 

information and/or ideas 
related to a significant 

concept; or  

c) demonstrate thorough 
mastery of a significant skill. 

Many students do at least one 
of the following which reflects 

their depth of understanding: 

a) demonstrate 
understanding by arriving at 

a reasoned explanation or 

argument of how they 
answered a question related 

to a significant concept; 

b) demonstrate their 
understanding of the 

problematic nature of 

information and/or ideas 
related to a significant 

concept; or  

c) demonstrate thorough 
mastery of a significant skill. 

Many students demonstrate 
the importance or use of a 

significant concept or skill, 

but this occupies only a small 
portion of an activity. For 

much of the activity, some 

conceptual understanding or 
proficient use of a skill is 

countered by a superficial 

understanding or basic level 
of mastery. 

Students show only a shallow 
understanding or basic level 

of mastery of significant 

concepts or skills presented. 

Students are involved in 
covering discrete facts or 

content, procedures, or skills. 

 

EVIDENCE 

 

 

 



 

Educator requires students to 

apply concepts and skills to 

situations, issues, and 

problems in the world beyond 

school. Educator engages the 
students in understanding 

the value of application of 

critical concepts and skills 
and to influence an audience 

beyond school  

Educator encourages 

students to apply concepts 

and skills to situations and 

issues beyond school. 

Educator models the 
importance of applying 

concepts and skills to 

influence an audience beyond 
the school.  

Educator models how to 

apply concepts and skills to 

situations or issues and 

suggests audiences to 

influence beyond the 
classroom. 

Educator presents ways for 

students to connect concepts 

and skills to situations 

beyond the classroom. 

Educator does not connect 

the concepts and skills to 

contexts beyond the 

classroom.  

All students apply concepts 
and skills to a situation, issue, 

or problem in the world 

beyond school. The students 
demonstrate an 

understanding of the value of 

applying concepts and skills 
to influence an audience 

beyond school. 

Most students apply concepts 
and skills to a situation or 

issue beyond school. The 

students recognize the value 
of applying concepts and 

skills in understanding or 

addressing situations or 
issues beyond school.  

Some students apply 
concepts or skills to a 

situation beyond classroom 

and recognize the value of 
doing so. There is little effort 

to use the concepts or skills to 

influence an audience beyond 
the classroom. 

Some students understand 
the connection of concepts or 

skills to situations beyond the 

classroom.  

Students make no connection 
between the concepts and 

skills and contexts beyond the 

classroom.  

 

EVIDENCE 
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