
 

Educator consistently models the 

metacognitive process by asking 

questions that encourage students to 
consider how problems are solved and 

why a particular strategy was used.     

Educator occasionally models the 

metacognitive process by asking 

questions that encourage students to 
consider how problems are solved 

and why a particular strategy was 

used. 

Educator models the metacognitive 

process but does or set the 

expectation for students to use 
metacognitive processes. 

Educator does not model the 

metacognitive process or set the 

expectation for students to use 
metacognitive processes. 

Educator consistently plans and 

structures opportunities for the 

generation of self and peer assessment 
and supports students while engaged in 

the self or peer assessment process. 

Educator occasionally plans and 

structures opportunities for the 

generation of self and peer 
assessments and supports students 

while engaged in the self or peer 

assessment process. 

Educator structures opportunities for 

the generation of self and peer 

assessment but does not support 
students while engaged in the self or 

peer assessment process. 

Educator does not plan or structure 

opportunities for the generation of self 

and peer assessment. 

Educator routinely requires student 

reflection by providing strategies in self 

and peer assessment (e.g. asking 
students to identify how they “know” 

what they have learned and what they 

need to continue learning.) 

Educator occasionally requires 

student reflection by providing 

strategies in self and peer 
assessment (e.g. asking students to 

identify how they “know” what they 

have learned and what they need to 
continue learning.) 

Educator suggests students reflect, 

but does not provide strategies. 

Educator does not infuse reflection 

practices. 

Students routinely provide constructive 

feedback to peers.   

Students occasionally provide 

constructive feedback to peers.   

Students rarely provide constructive 

feedback to peers. 

Students provide feedback that does 

not positively guide learning for peers. 

Students consistently use 

metacognitive skills to self adjust their 

learning strategies.  

Students occasionally use 

metacognitive skills to self adjust 

their learning strategies.   

Students sometimes use 

metacognitive skills and sometimes 

self adjust their learning strategies.   

Students rarely use metacognitive 

skills. 
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