
 

Educator displays high expectations for all students. Educator views some students more capable than 

others of learning specific concepts. 

Educator views some students as innately more 

capable of learning. 

Educator models and provides instruction of 

desired norms of respect, transparency, and 

appreciation of differences (e.g. disorders, abilities, 
cultural differences).                                            

Educator either models or provides instruction of 

desired norms of respect, transparency, and 

appreciation of differences (e.g. disorders, abilities, 
cultural differences).                                            

Educator neither models nor provides instruction of 

desired norms of respect, transparency, and 

appreciation of differences (e.g. disorders, abilities, 
cultural differences).                                            

Educator consistently provides a non-threatening 

environment focusing on all students‟ strengths and 
the power of learning from mistakes. 

Educator occasionally provides a non-threatening 

environment focusing on all students‟ strengths and 
the power of learning from mistakes. 

Educator does not provide an environment focusing 

on all students‟ strengths and the power of learning 
from mistakes. 

Educator consistently promotes high levels of 

collaboration. 

Educator occasionally promotes high levels of 

collaboration. 

Educator rarely promotes collaboration. 

Students consistently show respect for peers and 

educators. 

Students occasionally show respect for peers and 

educators. 

Students rarely show respect for peers and 

educators. 

Students consistently show appreciation of peers‟ 
differences. 

Students occasionally show appreciation of peers‟ 
differences. 

Students rarely show appreciation of peers‟ 
differences. 

Students consistently use mistakes to promote their 

learning.  

Students occasionally use mistakes to promote their 

learning.  

Students do not use mistakes to promote their 

learning.  

Students consistently collaborate with educators 

and peers as bona fide partners in learning. 

Students occasionally collaborate with educators 

and peers as bona fide partners in learning. 

Students rarely collaborate with educators and 

peers as bona fide partners in learning. 

Students have internalized well established norms 
and rules for collaboration. 

Students are aware of norms and rules for 
collaboration but they are not internalized. 

Students are unaware of norms and rules for 
collaboration. 

 

EVIDENCE 




