
 

The educator models the 

process of metacognition by 
using student work to think 

aloud about what the learning 

goal is, where the student is 
in relation to the goal, and 

what the student can do to 

move forward. 

The educator uses examples 

of concrete experiences, 
collaborative discourse, and 

reflection related to deep 

understanding of critical 
content to model 

metacognitive processes. 

The educator uses examples 

of concrete experiences, 
collaborative discourse, and 

reflection that are unrelated 

to current learning goals or 
critical content to model 

metacognitive processes. 

The educator tells students 

about metacognition and 
encourages its use rather than 

modeling through examples 

of concrete experiences, 
discourse, or reflection. 

The educator does not model, 

demonstrate, or encourage 
metacognition during 

instruction. 

The educator provides 

concrete opportunities during 

the lesson for students to 
reflect on their learning (e.g., 

self-assessment logs, exit 

cards). 

The educator asks questions 

that prompt students to 

consider how they solved 
problems, why they accepted 

or rejected ideas, and how 

they might solve the problem 
differently the next time. 

The educator uses 

questioning and feedback to 

facilitate opportunities for 
students to practice the use of 

metacognitive processes to 

reflect on what and how they 
learn. 

 

 The educator asks questions 

to encourage students’ self 

reflections, but prompts lack 
the specificity required to 

elicit metacognition.  

 

 

 

 

 

The educator asks questions 

related to recall of critical 

content and relies on direct 
explanations rather than 

scaffolding opportunities for 

students to practice 
metacognition and attain 

conceptual understanding. 

The educator does not 

structure time or facilitate 

opportunities for students to 
use metacognitive processes 

to reflect on what and how 

they learn. 

The educator provides 

adequate time for students to 
use these prompts to reflect 

on what and how they learn. 

 The educator provides 

inadequate time for students 
to process or act upon their 

self reflection. 

  

 

 

 

 



 

Students demonstrate 

understanding of self 

reflection by taking control of 
their own learning.  They 

articulate personal learning 

strategies, set learning goals, 
and monitor their progress in 

achieving them. 

Students understand 

metacognition and, with the 

aid of teacher prompts and 
cues, are able to demonstrate 

the use of self reflection on 

what and how they learn. 
With teacher support, 

students articulate personal 

learning strategies, set 
learning goals, and monitor 

their progress. 

Students demonstrate self 

reflection on what and how 

they learn but lack the deep 
understanding necessary to 

integrate metacognition with 

articulation of personal 
strategies or monitoring 

progress toward learning 

goals. 

Students copy metacognitive 

processes but are unable to 

personalize or apply 
metacognition to deepen their 

self knowledge to enhance or 

take control of their learning. 

Students do not demonstrate 

the use of self reflection on 

what and how they learn. 
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