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NEEDS ASSESSMENT: 
AGENCY-WIDE/EXTERNAL 

 
 
Grant Wood AEA utilizes a number of ways to gather input/feedback from its 
customers.  The following documents summarize that work. 
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Department of Education Annual Customer Survey – 
The agency participates in the annual DE survey of all LEA and accredited, nonpublic schools. We have 
tracked the survey results showing the percent of agreement and strong agreement to each and every 
question from the start of the survey early in this century. (See tables of results.) The agency’s 
Communications Office also disaggregates the data by district and provides a summary of this 
information to the Regional Administrators. Comments from the RAs’ schools are also shared with the 
RAs and all comments are provided to the administrative cabinet. Comments specifically about 
professional development, media, technology and other agency services are shared with appropriate 
managers of those agency operations.  

 
If individuals are singled out for their good work, managers often will send thank you notes to those 
individuals recognizing their contribution to the agency. If customers provide complaints about specific 
individuals or situations, they are investigated as much as possible, based on the information provided. 

 
Data is included in the agency’s APR and is shared as appropriate with decision-makers. 
 
LEA Listening Program - 
The agency has a four-year listening program cycle for all 32 districts, plus the Metro Catholic schools. 
The program includes a visit to each districts’ school board, a one-to-one conversation between the 
agency’s Chief Administrator and the LEA’s superintendent, a combined leadership meeting – LEA 
cabinet and AEA cabinet meeting, and a focus group, which includes special ed teachers, regular ed 
teachers and elementary and secondary principals. The agency is currently in year two of this four-year 
cycle. 
 
A set of pre-determined questions are used in both the focus group and cabinet meetings, and client 
comments are used to help determine how we are meeting the needs of the schools and what we could do 
to improve our service offerings. Once these sessions are completed for the year, we summarize the input 
and look for themes and trends.  These themes are strongly considered when making decisions.  Please 
see summary of LEA responses on pp. 10-59. 
 
The Board meetings serve two purposes: 1) to educate the LEA board members about what the AEA does 
and 2) to gather information and answer questions.  Occasionally, Board members will bring up issues or 
concerns that are then relayed to the administrative cabinet. The Board meeting presentations are made by 
a member of the agency’s Cabinet, the RA serving the district and one of Grant Wood AEA’s Board 
members – usually the Board member who represents that district. 
 
Superintendent one-to-one conversations give the superintendents a chance to air any confidential 
concerns they may have about agency staff serving the district. These also give superintendents the 
opportunity to discuss specific issues or to delve deeper into why or how the agency manages specific 
programs or activities and to discuss ideas they would like the AEA to pursue.  Please see summary of 
these visits on pp. 60-64.  
 
Monthly Superintendent Meetings - 
The agency’s superintendent meetings are held on the first Wednesday of every month during the school 
year. These sessions are preceded by a superintendent learning session which helps to develop common 
language and understandings between the districts and the AEA. During the business meeting, the agency 
presents key pieces of information about DE initiatives and other agency-related services. Kirkwood 
Community College is invited to share information with the superintendents as well. These sessions are a 
give and take of information which helps us to assess LEA needs. 
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Metro Superintendent Meetings - 
On the morning of the monthly Superintendent Meetings, the superintendents from the larger, 
metropolitan school districts gather to discuss current issues and meet with the agency’s Chief 
Administrator. These sessions offer the larger school districts an opportunity to share and discuss needs, 
problems and concerns that are unique to larger districts. Again, this gives the agency an opportunity to 
surface issues or needs that the agency may be able to address through current or planned services. 
 
District Service Plans - 
RAs are responsible for developing a District Service Plan for each of the LEAs they serve. These plans 
include district data and help to surface the practical needs the district may have for specific agency 
services. The RAs develop the District Service Plan with the districts they serve, and the process helps to 
surface issues or concerns about the services the LEAs receive and to develop the service delivery model 
for the district. 

 
Participation in LEA Cabinet Meetings - 
Agency Regional Administrators (RA’s) participate in district cabinet meetings. These are listening 
activities where the RA gets the opportunity to hear first-hand what is going well or not well in the 
districts, and can suggest services the AEA can provide to help improve the district’s instruction. 
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Superintendent Advisory Council 
 
A representative group of superintendents from the various sectors of our agency service area 
gather on a monthly basis to help set the agenda for the Monthly Superintendent Meetings and to 
air additional concerns or questions. These sessions help to identify questions such as pricing 
concerns for specific services such as the VAST center science kits or for PowerSchool. The two 
largest districts – Iowa City and Cedar Rapids – have permanent seats in the advisory council 
meetings. 
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August 12, 2012 

To: Area 10 Superintendents 

From: Joe Crozier, Chief Administrator 

Re: Grant Wood AEA 10 Superintendent Advisory Council 

The Superintendents’ Advisory Council was established to provide input to the AEA and recommend 
programming for the Superintendents’ monthly meetings.  The 32 districts in the Area 10 service area are 
divided into regions.  There are six regions in the AEA. 
 
We use a four-year rotation cycle and each year invite two district superintendents from the three large 
regions to participate in the advisory council.  Superintendents from both Cedar Rapids and Iowa City will 
participate in the advisory council every year due to the size of the districts.  The Central Region is 
comprised of Linn-Mar, College Community and Marion.  The Linn-Mar and College Community 
Superintendents will alternate every other year and the Marion Superintendent will participate in the 
advisory council once every four years. 
 
Feedback from first year Superintendents suggested we adjust the rotation cycle when a first-year 
Superintendent is scheduled to participate in the advisory council to give the new Superintendent a year 
to attend and observe the Area 10 Superintendents’ meetings. 
 
The Superintendents’ Advisory Council meets once a month October through April (excluding December) 
from 11:30 a.m. to 1:00 p.m. at Grant Wood Area Education Agency, 4401 Sixth Street S.W., Cedar 
Rapids.  A light lunch is served.  The first meeting is set for Friday, October 14, 2011.  A tentative meeting 
schedule is attached.   
 
2012-2013 Advisory Council Participants 
1. NE Region – Midland – Brian Rodenberg, Mt. Vernon – Pam Ewell & Springville – Terry Rhinehart 
2. NW Region – Center Point-Urbana – Alan Marshall 
3. SW Region – EV/Iowa Valley & Washington – Alan Jensen 
4. Central Region – College Community – John Speer 
5. Cedar Rapids – Dave Benson 
6. Iowa City – Steve Murley 
7. Area 10 Superintendent Chair (NW – Vinton-Shellsburg-Mary Jo Hainstock) 

 

GWAEA Regions 
1. NE Region – Anamosa, Lisbon, Midland, Monticello, Mt. Vernon, North Cedar, Olin, Solon, Springville, 
Tipton, West Branch 
2. NW Region - Alburnett, Benton, Center Point-Urbana, Central City, North-Linn, Vinton-Shellsburg 
3. SW Region - Belle Plaine/HLV, Clear Creek Amana, Highland, EV/Iowa Valley, Lone Tree, Mid-Prairie, 
Washington,  
    & Williamsburg 
4. Central Region - Linn-Mar and College Community – alternate every other year 
Marion (every 4th year) 
5. Cedar Rapids Region 
6. Iowa City Region 
7. Area 10 Superintendent Chair 
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All Cabinet Meetings and Focus Group Responses Combined 

2011-12 
 

1. When you think about Grant Wood AEA, what are the specific things that 
come to mind that help you as a school district to meet the needs of your 
students? 
Items frequently noted were:  

 Special education support and all of its various ramifications 

 Agency consultants (special education, math, literacy and science) 

 Technology support (some of the individuals specifically named) 

 Rurals expressed a definite concern/sense that staff and support services have been 
reduced 

 Online Assessment 

 Professional Development /training  

 Graphics and creative services  

 Responsiveness of agency staff  

 Media  
o AEA Online 
o Rotating Reads 
o Support Staff 

 PowerSchool 

 VAST program  

 Autism support 

 Mentor academy 

 Rotating Reads 

 Support for Iowa Core 

 Superintendent learning is greatly appreciated by many of our district leaders 
 

Benton  Special education support. As Director of Special Education for the district, the IEP 
records, district administrator or regional administrators are huge supports. 

Online resources. CultureGrams. Great database and textbook supplements. Other 
search engines are great as well.  

Online resources. BookFlix, Learn 360 

Professional development classes 

Think in terms of staff and community. The Needs of our school system and 
community. Very responsive and partnership that is vital.  

Online resources…very condensed and usable. 

Cedar Rapids  I haven't used GWAEA resources in a long time. I know we have a consultant but her 

hours are not convenient for most of us and she just buzzes in and out. 

The support as a SINA school. ____ has provided excellent support. Our GWAEA team 

of psychologist, social worker and speech pathologist are a tremendous help during 
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our Learning Supports Team meetings.

When I think about the GWAEA, I feel that there are many programs/assistive 

tech/materials that are underutilized due to lack of knowledge on the gen. ed. 

teacher's part. 

I think of instructional supports (materials, strategies, resources, assistive technology). 

I also immediately think of professional development for teachers, administrators, and 

support staff. Over the years, I have valued partnering with school psychologists, 

consultants, and social workers in serving entitled individuals. 

Central City  Consultants. We have a special education curriculum specialist.  

Training 

Moodle – Characteristics of Effective Instruction. 

Online training 

Online media resources, pictures, clip art 

Media Center ‐ things that we see that we’d like (or might like) we order from 
GWAEA to test out 

Social skills games 

DIBELS 

College CSD  New Teacher Center (mentoring) work has helped facilitators and coaches work 
with all teachers as well as new ones. Helps facilitate conversations with teachers. 

PD has been very high quality. Wish we could be more collaborative early on so 
they could plan accordingly. ____ was excellent; she wishes she would have known 
more, because she would have included more gen ed teachers. 

School level support – staff work extensively there; this has changed quite a bit 
recently; she has heard good things from schools. Leadership support – help with 
school improvement process and district’s major initiatives. Iowa Core is a major piece 
of work. Integrating 21st C skills is also extensive need. Very honest, sincere support.   
____works directly with principals meeting. This is crucial that we work to help solve 
problems with them. Crucial to bring our principals and teachers into professional 
rounds. District has a crew of 8 PD trainers on staff; GW is helping them design PD. 
When she works with ____ a few times a year; ____ is very responsive.  Second Chance 
Reading and Core Reading (?) have been introduced and help shape this in the district. 
Results have been wonderful. High quality. They know they need ongoing support to 
help with data, PLC, and RtI 

English Valleys  ____  and support for technology and Internet instruction with the Iowa AEA 
Online resources (Accuweather). Educational resources in addition to what can be 
accessed using Google 

Consultants for personal development. Previously ____ with data. Google Docs. 
ITBS and ITED data.  

Comprehensive support for special education. Professional development support. 
We’ve lost that PD support this year. Been without ___’s help. “___ and I are trying to 
do more with our own Iowa Core team and two of us putting things together. Not 
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having the PD support has been a loss.”

Special education support is shifting as well. Depending on the rep and how thin 
they are spread. Some support has been compliance, reading assessment, required to 
be at 3‐year re‐evals. Has been a shifting experience. One person knew the system 
really well. 

From going with one person to 2 1/2 days a week and 3 people one day week.  

Language arts teacher. Miss having ____ here. She participated in lessons at 
elementary. ____ worked with ____ a lot last year. Reading strategist at high school 
still use. Very instrumental with students, advocate for student and parents. We miss 
____…very knowledgeable.  

We used to have ____ two or three days a month. Works with traveling 
computers. Helps with PowerPoints, etc. depending on instruction. Very beneficial to 
have ____ at the elementary. 

 

Iowa Valley  Special education – provide tools to help us meet the goals for our students. 
Always available to answer questions, provide assistance with paperwork, provide 
assistance with functional behavior assessments. “GWAEA provides another set of 
eyes.”  

Provide norms on testing. Help to get in contact with GWAEA staff.  

Providing professional development, training to assist staff. Current learning 
strategies, differentiated ways to meet student needs. 

Online resources, Iowa AEA Online, and the various items available for download. 
Books available as well.  

OT/PT services 

Curriculum previews 

Linn‐Mar CSD  Support services for students; specifically for students with IEPs. She works closely 
with support staff and ____. (RA) They have a 1:1 communication time. Professional 
Development piece for meeting student needs. 

PD support; learning goals they have as a district, and meeting the needs of the 
teachers and administrators. Support with data. Really appreciate AEA online. 
Technology support. 

Posters from the graphics are very responsive and economical. Appreciates the 
flexibility in fine‐tuning to meet Linn‐Mar’s needs. 21st C tech training with two cycles 
going; recognition they are a little bigger than many clients. Special Ed support services 

Third year of having an autism consultant. It’s helped them to be proactive with 
families. 

Marion  Extra supplemental materials from the Media Center 

GWAEA as a resource 

GWAEA as our special education consults to make sure it is right on the IEP.  

Assistance with the decision‐making process. Consultations for a student on an 
intensive plan. 

The consultants with the autism team 
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Video collections, Rotating Reads, science kits, support with strategic instruction 
for special education students, ___ and ___. 

Materials on behaviors this year, providing assistance with social skills.  

Professional development assistance. 

Mentoring and Induction 

Online resources for students writing research papers 

Building consultant is most direct person that we use. Seeing much less this year 
than previous year. Limited time in the building due to additional professional 
responsibilities. Available very few hours this year.  

If I want to know something about GWAEA, I go to the special education teachers 
for their insights. A liaison between our building and GWAEA. 

Monticello  Speech, OT/PT, autism support,

Special education consultants 

Supplies and then if we have to purchase, ok to do so 

Some GWAEA people have assisted with student testing, time on task. Current PD 
training, TEACHH training, mentor academy, member of PBIS team. The current PD to 
help our students. 

With regular education, the math consultants are very good about sharing new 
and fresh ideas. Several daylong semester long PD for us to allow for new perspectives. 

North Cedar  Middle school:  SE component.  Rely on GW heavily.  We would like to have them 
here more. 

It is becoming increasingly difficult to address all of the new legislation.  GW is 
being asked to do more and more with less.  We are hoping that the budget reductions 
that have happened to GW could be reinstated. 

Elementary:  Parents need more help outside of school.  Need more PD around 
quality instruction.   

GW is head and shoulders above other AEAs in the state.  This is my third AEA.  
Superintendent learning is far and above what I've experienced in other AEAs.   

___ is a fantastic resource.  He's willing to help.  If he doesn't know the answer, 
he's always willing to find it.  ___ helps with SE.  GW staff has built strong relationships 
with our students.  Patrice is great. 

Solon  Science kits and VAST training, continuing education classes, Rotating Reads, 
books from the Professional Library, providing assessments provide the assessments 
systems reports that we use, IEP support, liaison through the parents and teachers.  

HS ‐ Iowa AEA Online, AEA personnel who work with special education  

Support for Iowa Core groups, administration groups. Hosting events with the 
Iowa Department of Education to help us stay current. The assessment system helps us 
with our data; refinements have occurred and the AEA has listened to what we’ve said 
regarding improvement. PowerSchool, the email system.  

Ugh! Help us meet the compliance information. Instrumental in helping the special 
education program. Whenever a new change in the law occurs, we depend on AEA 
people to help us meet those state requirements.  
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Springville CSD  Help for special ed

Professional development and school improvement 

Student management system, PowerSchool, GW finance package 

Technology support, though they may not use it as much as they should 

SEMS program 

Teacher supplies – the VAST science kits and the training that goes with it 

Mentoring 

Recertification classes outside of in‐school development 

Biggest resource for the teachers is the library – the online catalog 

The elementary uses the library a lot 

The district gets a lot of copies run off, posters made, etc. (Graphics) 

Daily Five Café – being able to check out book crates is “pretty nice.” 

Having an SLP on‐hand is really nice. Help with writing IEPs is beneficial.  

They’ve needed help with manifestations and help with the law of special ed. The 
agency has been a support system. 

___ really likes the superintendent network and the morning learning at the 
superintendent meetings. 

VREP has been nice – ___ has helped them a lot. Both principals feel he has been 
awesome. The district has used him to help them set goals. 

Tipton  GW provides the hearing and vision support. It’s critical to the school nurse. She 
misses some of those pieces, but they’re aware we took some hits. The RN got the 
vision center to come in and do the vision testing. ___ has been really helpful. (RA) 
They meet monthly. She appreciates his meeting with her regularly. ___ can provide 
resources from the agency. They discuss behavioral issues or non‐achieving students. 
___ brings information to her about things available from the agency. They have an 
absolute quality school psych serving them right now – ___. She likes the model we 
have right now. He does the job. He has established trust with the staff. ___ always 
gets back to her when she contacts him. They have a strong OT, ___. She is reliable and 
dependable.  

We still would like to continue a dialogue about how FTEs are determined for the 
district. They are willing to give up FTE in order to maintain the current assignments. 
They’ve mentioned to ___ they have several people assigned to their schools he has 
never seen. Language arts person is invisible to them. He could use those 
nonproductive FTE for more productive efforts. Would like to sit down in early spring 
and do some trading/discussing his district needs. They are the farthest east district in 
the AEA. This has been an issue. They had a suicide two years ago and no one from the 
CISM team could make it. That’s disturbing to him.  

___ ‐ She doesn’t have much contact with GW members other than specific 
consultants. She uses the assessment system all the time. (See #3.) She gives this 
information to teachers to use in their classrooms. That’s her direct link with us. 

___ – ditto to ___. He really appreciates the service he gets from ___. ___ (tech 
support) has been someone they can always call for assistance. ___ has been a good 
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resource for surveys. GW plays a big role in Perkins. The agency has involved teachers 
to where they feel comfortable with the work going on.  

Vinton CSD  Special education

Literacy project (building capacity from last year’s intense services) 

Preschool support 

Support for developing intensive reading and behavior plans 

Support for tough parent conferences 

___ ‐organizing data (good people) 

___ ‐helped buy Math series 

___‐helped buy Reading series 

RA‐one call‐___ helps us figure things out 

Help creating intensive plans 

___ walks us through our questions 

SLP services for elementary 

Trainings/PD have been helpful‐Second Chance Reading and VAST kits  

Speech services 

___ said he has had close contact with Iowa Core at Mississippi Bend (bi‐weekly 
emails) 

Washington 
CSD 

PD 

Online assessment system – waiting to know how it will work with Iowa 
Assessment. 

Special Ed assistance and consultants 

Information in general 

Quarterly curriculum director meetings and monthly superintendent meetings 

Library/media center for staff 

Technology support – two early out PD events in the year. 

Using consultants from AWARE and ___ from U of Iowa. The district has many 
autistic support needs.  

Continuing education for staff 

Content facilitators – ___ and ___ have been teaching adult learning strategies so 
that they can improve their PD 

Speech services – “We love our new person.” 

Challenging behavior team came and made a big difference. 

Williamsburg 
CSD 

We believe we are responsible for what we do here and you are a support for us. 
The support isn’t always consistent from the AEA. People have said they’ll do things 
and don’t follow up. ___ does a great job, but if there’s a conflict with the AEA, it takes 
priority over the district. The AEA isn’t always that last go‐to person for us. We’re in a 
good place for Iowa Core. They’re here once a week; follow‐up isn’t always as good as 
it should be – both special ed and gen ed. 

___ (curr dir) – The AEA online resources is fantastic – especially with its ability to 
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be used at home as well as at school. Yesterday was an enlightening day for the 
teachers to know what all is there. Our media person showed staff what’s there. With 
cuts, school improvement has been hard to maintain. I had a good one‐ ___.   As a 
curriculum director, it’s been difficult to go through so many people – get to know 
them and they change all the time. It would be helpful to keep the individuals with a 
district for a longer time. Once they know what our needs are, they can move with 
you. District has had a huge transition with the preschool.  

HS principal – 8th yr with district. The AEA is a great help when we ask for it. They 
provide good suggestions for us. The turnover is the most frustrating piece. Having one 
of our SpEd people involved with College Community was frustrating – four days with 
CCSD and one with Wmsbrg. Social Worker changes have been difficult; some of the 
kids have felt abandoned, because their AEA SSW was their only link. 
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2. In order to promote higher achievement for all, the Iowa Department of 
Education and AEAs are supporting Response to Intervention. Talk about the 
universal screening measures you use in your district.   
Screening measures cited frequently include: 

 DIBELS 

 NWEA/MAP 

 BRI 

 Curriculum Based Measurement 

 ITBS/ITEDs 

 Progress monitoring  

 Probes  

 Co‐teaching/collaboration between GenEd and Special Ed 

 In some rural districts, the respondents said RtI implementation has been inconsistent 
and/or poor. Many of the schools consider themselves “in transition” toward RtI and/or 
feel that it isn’t fully implemented yet. 

 PowerSchool behavior data mentioned as a tool for some of this work. 

 ___ was listed several times as a resource they turn to for assistance with data 

 Several expressed a concern that there are more students who need varying degrees of 
support than they have time or staff to help. As one superintendent stated, “It’s a 
capacity issue for us.” 

 

Benton  At the middle school level, STAR reader, accelerated reader.  

DIBELS, use many different assessments. Writing assessments three times a year. 
Jamestown Reader, used as progress monitoring. We use Tier 1, 2, 3. We’ve received 
support so that Grant Wood AEA doesn’t have to be involved until Tier 3. At that time, 
support with goals and staffing students in. 

Cedar Rapids  I know we have norms done by GWAEA but I rarely use them because I use the 
IOWA Assessment to evaluate my students. 

We use intervention time in our building to support the needs of all learners. 
Teachers have identified Tier II and Tier III levels of support and which students are in 
need based on our student learning expectations, F & P assessments and behavior rating 
scales. 

The screening measures typically used for RTI would be mainly formative 
assessments done by the teacher in class. Occasionally Iowa Assessment data and/or 
summative test data may be used to support or help to define a student need or to 
narrow the support during the time set aside for RTI. 

We use a lot of the tools developed by Mike Mattos to address student needs. We 
take a look at patterns of poor attendance, behavioral issues, and academic deficits. We 
have also used tools within the PLC framework to better address individual needs. Next 
year we will be using the SETT framework to address student needs within the world of 
assistive tech. 

Central City  MAP, ITBS, DIBELS. First taught K‐6 special education. See growth through 4 years. 
Used the DIBELS – incorporating DIBELS. MAP and ITBS to correlate data.  

Secondary is different. The items to access are not as great other than classes. 
ITEDS, ITBS, MAPS. A different thrust is in secondary. Did probes and not strategies. That 
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is a different strategy now. Do homework during school. 

We are doing strategies, reading comprehension. Fluency. Takes a long time to read 
it. Poor coding skills. Provide access to the strategies that are out there and the time in 
secondary to do them. 

College CSD  We have a variety. K‐1 use Dibels. 2‐4 they use BRI. 5‐6 using Easy CDM passages. 
We have multiple screeners. We have had conversations about how do we align this? 
Other grade levels may have used Jamestown Passages. 

Upper level is a little more vague. Some confusion about if this is their screening 
tool. At Risk is using Stanford, but it’s only for students identified in need of assistance 
already. It’s not universal. 

Middle school uses math assessment. Not really screening. Used to use Probes. Not 
universal. PLC has a page giving everything for screening, and at least half ___ is 
unfamiliar with. This needs to be improved. 

English Valleys  Elementary – ITBS, MAP testing for reading and math, DIBELS for reading fluency. 
DAZE, CBM for written language. Younger grades do DRA’s. K‐3.  

HS – probably where most other high schools are at. RtI struggling to get into place. 
Just spent time discussing how to implement. Challenge at the HS more so than at the 
elementary buildings.  

Iowa Valley  Elementary K‐ 6 – DIBELS, Winter/Spring CBMs for math. MAP testing at the 
elementary K‐6.  

High School – MAP testing twice a year at the high school 

___ assists with data. 

Linn‐Mar  NWEA, Iowa assessments, science assessments with the science kits, they have a 
whole chart of about 3 pages they can send us. Those are first steps. They use the data 
to identify students not hitting goal areas, go into intensive plans. If they’re blowing the 
socks off things, they look to see how to meet the needs of those kids. 

Opportunity to attend data training and to become trainers in that as well. They are 
beginning these PD conversations. Really getting down to the meat of helping kids learn 
and moving them forward. Key to their intervention. Implementation of Everyday Math 
has given them a chance for the gen ed and SpEd staff to collaborate and work together 
on differentiation. It’s not always been a smooth road, but creating opportunities for 
learning. Intensive plans – knowing when it is appropriate for a Full Individual Evaluation.

Question – Last year in supt. learning, she heard we’re failing in SpEd because our 
kids aren’t growing. The SpEd children we are serving now have far more complex issues. 
She feels we are doing a much better overall job; how the material is being adjusted. 
How deep was the data analyzed to make that kind of statement? Have we looked at the 
kids who have flat‐lined? She is getting concerned that people believe kids with IEPs 
should be “cured.” There’s a belief that there’s a cure in sight. Is it really true they’re 
under‐performing or is it because there are so many complex things going on in their 
lives? Kids who would have been identified 8 years ago are not in the pack now. Can you 
remediate the students who are more severe?  

___ noted we probably do need to go deeper into the data. RTI is keeping some kids 
out; maybe not to the degree that we suspected. 

The kids with IEPs have more sophisticated problems. They don’t do as well as the 
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IEP students of 8 years ago. We do a better job of serving all kids. To make a blanket 
statement about our IEP kids not growing. Iowa gets dinged for not showing growth. We 
need to look at all the different kids we are serving. Linn‐Mar used to send some of their 
kids to Cedar Rapids.  

Look at students with multiple goals; not just reading on their IEP.  

Only 3 students go to CR schools now.  

We get beat up for the largest gap between special ed kids and gen ed kids.  

        We stay within 9‐10% for SpEd. It’s lower than the state average.  

We get children on the spectrum that comes here because of what we do. 

        One thing we’re doing is working with the SpEd curriculum team will be piloting a 
project on effective instruction practices at Wilkins(?) Embedding that instruction within 
the day in her opinion “is huge.” 

Marion  DIBELS, the oral reading probes, Quick Phonics screeners, progress monitoring for 
GRI plans 

Math – FUCHS 

The three‐minute writing probes.  

Fountas and Pinnell leveled readers 

Comprehension mazes 

Curriculum‐based measurement, Iowa Assessments, ITED 

HS – Probes within special education department. Probes to flag within a certain 
percentile. Reading and math classes are extras if they score low.  

Admin level – discussing abundance of the assessments. Make sure we analyze and 
use them all. Move up the grade levels, it becomes more difficult to determine what to 
use.  

K‐3 abundant, 4‐5 similar, MS fades away. HS – within the content area of 
assessments and the Iowa Assessments.  

Monticello  MS – reading specialists

Elementary – literacy 

HS ‐ We are in transition on that as we go forward, since GWAEA is in transition. We 
have nice pieces in place in the district as we move forward. 

Good process. Frustrating for general education because it takes so long. 
Understand as part of spec education. Gen education teachers are already busy with so 
many students…lots on their plates.  

Continue to be kids that continue to be discrepant from their peers who are not 
getting support because there isn’t help. There are more students for reading recovery 
than slots available. There are only so many hours in a day. 

Right now emphasis for alternative is at the high school level. What’s process of 
alternative education? Goes through talk about through early out PD. Some process is in 
place. The principal would need to answer.  

Emphasis for alternative opportunities has been the 9‐12 level. 

North Cedar  We look at ITBS, MAP, BRI.  We use probes in the classrooms.   
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NWEA, Explore Tests.  Child Study on a monthly basis. 

We were doing Child Study.  We've kind of fallen away from that and need to get 
back to it. 

We don't have "value added measures".   

Solon  HS – working on this to develop better systems in place. Use ITED data. Use D/F list 
that we review each week. At the beginning of the process. Ongoing issues. Used to 
students identified in their early years. At the HS, we make the assumption that 
everyone has been identified. What do we do now? Think the Response to Intervention 
works well at the elementary level. Information, the teachers talk together. Teachers 
discuss and work to put a plan in place. RtI process not such at the 7‐12 grades. 

7‐12 different than K‐6. Data collection through giving teachers access, and assisting 
data year to year that includes assessment, DIBELs 

Elementary – DIBELS to make up supplemental groups. DAZE for comprehension. 
Another reading assessment that helps identify levels. 

Review of data. Form supplemental groups, extended day groups are formed. Then 
move to intensive plan. On the other end use for ELP identification.  

Identifications for math, writing probes, re‐teaching come through. Some teacher 
created materials as well. 

Instructional decisions – changes how we have taught something if we see data that 
helps us to make those decisions. 

Springville  ITBS/ITED, MAP, NWEA, Dibels, Grant Wood norming, Fuches and Fuches, Rigby for 
reading, Jamestown, GEI – especially at the elementary level, secondary needs more 
help with GEI. Scholastic Reading Inventory.  

Tipton CSD  ___ and ___ worked through RtI which at the time was IDM. It has been tweaked 
and changed over time. They still live the IDM model. The teachers have a system/binder 
identifying what they can do. They pull the staff together to review a student. 
Sometimes they bring ___ in to help. It keeps everyone in the know. The only thing 
they’re not using is the GEI. She doesn’t “get” how they’re supposed to use it. ___ tries 
to keep them from over identifying; they look at data in order to make good decisions on 
what students need. They’re at 73.3% on least restrictive; at MS it’s 82.7%.  

___ is old school. He looks at SpEd and sees it as a pendulum. DeWitt had all the 
SpEd students out in a trailer; then it went to mainstreaming, then went back again; now 
it’s back to mainstreaming again. 

They have been paying attention to how they write accommodations for students. 
In other schools it’s a laundry list. The AEA is involved with staff training to help teachers 
know what they need to offer. Level I teachers purposely ask about accommodations 
and if it’s effective and how we know that. They do quite a bit co‐teaching. They’re 
rethinking co‐teaching. They’ve looked at Marion or Linn‐Mar to see how this works. 
Two years ago, they were 84.9% inclusion.  

The district is right at 13% SpEd – very close to the AEA average. 

The elementary is more vested in co‐teaching. The HS struggles with this due to the 
level of the curriculum. 

They have one student attending a BD program at North Cedar. Two students at 
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Hillcrest in Dubuque (severely handicapped students). Other than that, they meet all of 
the needs of their kids. Behavioral issues – he’s noticed less Juvenile Delinquents but 
more with emotional issues. There probably is a need to take a look at BD programs. He 
doesn’t want to create a BD program that is shared with another district. It has 
ramifications for the entire district. They have some kids who are high on the autism 
spectrum – one at 8th grade is “virtually gone.” Federal law may reclassify students who 
qualify for the Asperger’s label. They may change this to be less inclusive as autism 
spectrum students. 

Vinton CSD  The HS uses ITEDS, NWEA (look at subgroups/math and reading; Fountas and Pinell, 
Phonemic Awareness Test, Fuches and Fuches (need more diagnostic help in the area of 
math); doing instructional rounds and walk throughs; district‐developed writing 
assessment; at risk criteria in all buildings; data collected for SINA delayed year one at 
Shellsburg (supplemental services).  The high school has not “taken ownership” of the 
reading and math data—more noise than actual use of data; DIBELS 

Elementary is using Fuches and Fuches – they need more diagnostic help in the area 
of math). 

They’re using DIBELS probes for progress monitoring. 

The literacy project is helping low SES students. 

Washington  Currently using at Lincoln and Jr High Scholastic to evaluate reading. Purchased 
Scholastic Math inventory – looking at skills students have. Use algebra aptitude test 
from Iowa Testing 

Stuart used DIBELS and BRI and OS10. Use data from computer programs Success 
Maker. Each grade level meets weekly to review student data and needs. They adjust 
what they’re doing with that. 

They use our GW behavior data from PowerSchool to evaluate. They were using 
Teen Screen, which GW has gone away from. They also used IPI to evaluate. They need 
people trained to use it. It was very helpful. Some of the buildings have AEA folks doing 
the IPI twice a year for them. 

The HS has their own math and reading assessments. They do a writing assessment 
for all sophomores through the Iowa Writing assessment system. 

Lincoln uses BRIs, SPIs for formative assessments. 

Use computer technology assessment for 8th graders. They’d like some guidance on 
this – it needs to be updated. 

Williamsburg  We have some special needs in SpEd. We need that big rollout from Grant Wood 
AEA to work with our teacher. Capacity‐wise, it’s hard to do a big rollout on our own. We 
have responsibility for that and haven’t followed through yet. GenEd teachers have no 
clue about RtI. We’ve been in a holding pattern for a couple of years. GenEd teachers 
needed help understanding what IEPs are and how to implement them. 

___ works extensively with PowerSchool. This has made data more accessible to 
staff. ___ has been attached at his hip (by phone). DIBELS tools in PowerSchool have 
been helpful. Not all things come from the tool – especially K‐1. Accessibility for parents 
is promising. Someday it would be great if parents could see all of the students’ various 
test scores and assessments. One password would give them access to that one data 
source.  
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HS – RtI implementation has been hard to accomplish. She doesn’t think students 
who needed intervention are getting the levels of it they need. ___ started working on 
the grade level teams for 7‐8. She’s talked with ___ about what responsibility looks like 
at 7th grade compared to 12th grade. There’s no differentiation in the continuum by 
teachers. 3.8 gpa was required of all new teacher hires. ___ started the conversation 
about moving to RtI, but it’s been hard to work with the GenEd staff. They believe it’s 
the responsibility of the SpEd staff. She is having difficulty in using ACT scores to assess 
students – it’s slow coming back to the school. “About 60% of us work way overtime 
with our students instead of all of our teachers.” 

We have a lot of work to do in SpEd. 

HS ‐… and at risk students. Just because a student has a 504 doesn’t mean they’re at 
risk. 

We’re telling the gen ed teachers “Hey, you need to do the interventions first.” 
Need to define the expectations of the state and AEA about special ed. The teachers 
really need to understand discrepancy – make it clear cut and laid out so it’s plain for 
them to see/understand. We do a lot of progress monitoring. It’s hard to see how staff 
are changing their instructional practice to affect student response.  

HS – Our SpEd staff don’t have the tools to provide instruction they need. I’ve 
looked online for explanations about how to modify for accommodations. It’s an 
education issue for the teachers. Need a protocol to work through with our staff that 
helps them understand continuums and tiers. 

We’d love to get on board with the pilot project. It’s a capacity issue for us. 
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3. Describe how you use that data and other sources of information to make 
instructional decisions. 

It appears that the districts are collecting and monitoring data; though the means for 
monitoring and frequency of monitoring are inconsistent from district to district. PLCs are 
involved with instructional decision making. Several of the districts indicated in one way or 
another that there is a gap between knowing and doing.  GWAEA’s norming work was 
discussed.  This work – both assessments and working with students who need assistance – is 
labor intensive and the district’s capacity was mentioned as a concern several times. Several 
expressed a concern that it’s harder to assess a student’s needs by the time they get to high 
school. The agency’s online assessment tool has been helpful with this work. 

One PowerSchool suggestion was, “It would be great if there was a system that records 
interventions. It would be a great resource to look at what interventions are in place and see 
what has happened over‐time.” The comment was about the lack of articulation between 
elementary, middle and high school years and how teachers at the upper levels are often 
unaware of what was attempted or used at lower grade levels. 
 

Benton  As a special education teacher, I collect weekly data. 

We review what’s working or what’s not. It forces you to see what you’re doing in 
the way of making a change.  

In the work with the Iowa Core, your data should drive instruction. How to help staff 
find different pieces of information? How are we making decisions? What is the data 
telling us? What do these pieces look like? 

___ did fantastic job of helping our staff looking at PBIS and what support systems 
our students currently have. What do we have to support students? 

At the elementary level, we look at how our students are doing among the 
elementary schools across the district.  

Some of the norming work GWAEA has done has been a big help. 

Cedar Rapids  I use the Iowa assessment scores along with teacher input to make instructional 
decisions for my students. There are district tests both formative and summative that I 
use with my students to decide what instructional changes I need to make. 

Data from our weekly and unit Macmillan tests are used to determine intervention 
groups. We also use student learning expectation quizzes to plan for math instruction 
and intervention groups. 

I use formative assessments multiply times weekly that guide me in my decisions, 
not only for RTI, but also for guiding what instructional path will be taken in the large 
group/class. 

We use the data to develop plans for students. We also use data from our 
(common) formative assessments to determine what interventions are needed for each 
of them during RTI time each day. We have also used this data to develop a more 
organized way to address student needs through our district's LSm process. 

Central City  Using RtI in K‐3 to look at three‐tier after MAP and DIBELS. Have instructional level, 
then intensive. Trying to get ahead of the RtI coming in. If they are in the year range, do 
supplemental. More than a year is intensive. Quadrants. GWAEA helps. 
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Lots of students being staffed out based on materials. If you don’t meet a certain 
criteria, staff out in 45 days and then they are releasing them. There are students that 
you want to know why they have been passed on. Reading above grade level. Why are 
you still in special education? Changed as to who gets to stay in special education and 
who doesn’t. 

College  We are at the younger level driving instruction. Students’ needs are diagnosed. At 
the middle and upper level, it drives programming and not instruction. People in 2nd 
chance reading know what this means. 

This is a specific need for our instruction. It is wrapped up in IDM. Constantly ask 
teachers to use the data to make decisions. It’s a need – how DO we use the data to 
make decisions? How does this help a teacher determine how they’ll teach the next six‐
week session? 

There’s a knowing and doing gap. Collaboration time is short. Need highly skilled 
people to facilitate these, since it’s only 40 minutes. Some want to use data walls(?).  

How PLCs look in terms of student progress. She attended a meeting in DSM about 
RTI. Intensive is 30 minutes a day with a student.  

This was a shock to them. It will be a challenge to meet this. 

 

English Valleys  Reading groups and if students are below and need to begin GRI process.

Secondary – MAP scores for reading exploratory class. If scores show marked 
improvement, they can then graduate out of that class.  

7‐9 – 3 minute writing probes, GWAEA norms are used. Fall measures what do we 
need to teach and what student needs are. These are some of the most beneficial data 
that we get back. Provides idea of where students are at in the process. So labor 
intensive…no way that we could do those things on our own. 

Iowa Valley   

Marion  Determine supplemental reading groups, small groups for pullouts

Supplemental and intensive plans 

Using data for everything before discussion if a student needs special education 
services. Strategies for growth. 

Normative data from GWAEA is kind of dated. Last time testing was 2004. Peer 
average before using GWAEA average. Not correlating in math, reading. When discussing 
with parents, like to look at different data. We don’t have that available now. Short on 
GWAEA staff and now won’t be able to do that. 

RtI process the AEA supports, very little time left for written language. Low reader, 
probably not a good writer. Time doesn’t allow for all areas.  

We don’t meet the math needs. Supplemental groups are addressing aspects of 
literacy and not math.  

Driven by data, especially for students on IEPs and additional supports. So aware of 
data. Teams that discuss instructional decisions, what’s working, what’s not.  

A lot of expectations to do that successfully and still an area that needs growth. 
Ways to collect valuable data. Understand the process of reviewing and making 
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decisions. Further skill building needed.

Admin convention – RtI. Didn’t know. We in this district do an amazing job with data 
review and using for decision‐making. Saying that you’re going to use it and then figuring 
out how to use it are two different things. 

Teachers would say we struggle with the process. What’s the next step? When can 
we contact GWAEA? What’s the process? This is a big switch in philosophy. Classroom 
teacher looks at data and strategies.  

RtI process and resources that we use. Changing process before we have a 
conversation about students in special education. Do you find there is support for 
ongoing conversations once they are on an IEP? ___ – fabulous. Still don’t understand 
the process. ___ – great support in coaching and modeling. Reading. Great support as 
well. Learned from ___ and then taking to the strategist.  

RtI – process is still continuing, goals written for students. Built in the special 
education teacher talks about the child’s progress during the RtI session held that week. 
Hard to pull special education people in. Makes a difference for exiting students. 

Monticello  Iowa Assessments, MAP testing, what has worked?  

Elem BRI – Gates Cat ITBS – looking at supplementals. How are they doing progress 
wise? All there we’ve done it.  

District HS sent for Phoenix (?) training. PD has been good. Gen education teachers 
were able to attend. Online assessment tool is good for gathering data. 

North Cedar   

Solon  Log interventions that we’ve done. Everyone handles in their building their own 
way. Would be great if there was a system that records interventions. It would be a great 
resource to look at what interventions are in place and see what has happened over‐
time. Grade level to grade level and building‐to‐building. Missing the articulation. Is 
there a way to check previous interventions through PowerSchool? 

Springville  Use the data to evaluate students. Trying to develop a team model for teachers to 
make changes. Teachers have to track to see if strategies are working; otherwise it 
would be highly subjective decision‐making about what skills the students need to learn. 
Teachers’ assistants are inputting the weekly assessment data.  

They’re working with the teachers about how to use the data. ___ and ___ are going 
through training on this. Many of their teachers are “one room schoolhouse mentality.” 
We can possibly group students to create reading levels. 

Teachers know they need more assistance. The district is asking their teachers to do 
things for which their confidence level is a little low. Tracking the data is new for many of 
them. Goal setting based on the data per student is emerging. 

Tipton  ___ collects data from the AEA online system and is using EdInsight system. They 
administer the NWEA twice a year. She meets with teachers at beginning of the year. 
She reviews ITBS reports and meets with grade‐level teams to apprise teachers about 
the students they’re getting. Classroom teachers decide on what they see of formative 
assessments. For students not in special ed, MS was a concern – they were a SINA 
school. She met with the staff regularly to get updates on progress monitoring. LY and 
TY, they’ve had HS students go down to the MS to help with tutoring.  

Vinton  Grade level teams (PLCs, CLT, data teams) 
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Washington  General ed – doing real well at the HS. SpEd, they are struggling. 
Using Iowa Assessments, they’ve not had that information yet. 
SRI information 
Success Maker helps the elementary measure growth. 

Williamsburg  We have pretty high achievement here. It’s the kids on the bubble – we’re using math 
data and DIBELS, but administratively haven’t looked at it.  
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4. We have been talking a lot lately about the general academic performance of 
Iowa’s students.  How many of your students (both general and special 
education) have made at least one year of growth in one year’s time? 
Few of the schools seem to be paying close attention to this measurement. Almost all of the 
interviewees had difficulty answering this question. The majority would only say, “We don’t 
have our results back yet for this year…” but very, very few of them referenced previous years’ 
results. Even fewer of the districts were able to assess annual growth levels among their special 
education students. Some of the schools are offering supplemental study programs in the 
upper grades – especially focused on reading. Vinton‐Shellsburg an exception – seemed to have 
extensive grade‐level growth information. Several districts are looking at some sort of 9th grade 
academy or 8th grade courses. Several noticed the drop‐off in growth about the time students 
hit middle school. 
 

Benton  Almost all students have made specific growth according to ITBS. Haven’t seen this 
year’s results yet.  

I teach special education. Some students do.  

Average across the district for special education is 40‐50% range. Switched to 
different change in the months the data has been recorded. We do not do well looking at 
our special education as far as where they are. Struggling with how to measure. See that 
the population is getting needier. 

With social studies, hard to measure sometimes. What we want them to know and 
the skills we want them to know. In our department, need to find a better way to 
measure. Very subjective. What do they use as their measure? How do I know they have 
mastered and gained a year of skills, knowledge? 

For English, made a request for them to do an additional text for ITEDS. For 
Collaborative Learning Team (like PLC) time, tiered, 7th graders should do this, seniors 
are able to do this. Excited to have checklist to pass along to the next teacher. Compare 
writing skills (second‐year teacher) 

Cedar Rapids  I teach level one and I would guess that the majority of them have made at least one 
years growth. This year may be a little different due to other factors. I know on 
computation tests and vocabulary tests that are part of my IPDP, they have pleasantly 
surprised me and made much more growth than I thought they would. 

We do not have our Iowa Assessment data back. This would be the instrument we 
would use to determine 1 full year's growth. 

I can only speak to my 2010‐2011 group due to 2012 data not being available at this 
time. In 2010‐2011, I had 87% of my students show to be proficient (math). The 13% not‐
proficient totaled 6 students. Of those 6 students not‐proficient all showed gains from 
the year before. 

This would best be determined through the data we will obtain from Iowa 
Assessments this week. 

Central City  Better to answer after ITBS tomorrow. MAP assessment two times per year. Use 
ITBS scores. After you get the ITBS back it is easier to look at.  

Elementary – Can’t put a number on it 

From our perspective, plateau out. Coming to us at an 11‐9 in everything. Hard to 
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put a number on which kids have and which kids haven’t. Mastered proficiency. 

Emphasis on one‐year growth versus how many reach the proficiency level. 
Elementary ‐ 75 percent 

7‐9 high school 7‐12 – sometimes/ there is motivation to enter the academies 

We have years where students are working, and are motivated. Willing to put 
themselves out there to work. Taking materials seriously ACT scores good, DIBELS good. 
Kindergarten class scores were good.  

Half year or year’s growth and all met 

College  ___ rarely used year’s growth in any of her reporting; trying to set up their own 
process. Use their Campus system. They evaluate each student whether they met 
proficiency and met growth. Their system was labor intensive and few used it effectively. 
Used Tableau last year.  

Use a metric that measures both proficiency and growth. Right now it’s broken, 
since it doesn’t tie to the ITBS/ITED, since those are changing. About 50% of our kids 
have met adequate growth over the course of a year. IEP group dips to 35 to 50%. 

Iowa will use NSS for growth up through 8th grade. Beyond that, she uses ITED. Last 
year they used NSS all the way up. Greatest gap is between regular students and special 
ed. Hard to use the data, because of variances from year to year. It’s a small group of 
population. 

Low SES – trend has been to do better. They have smaller gaps in general than other 
districts in this area. This is still a big gap, though, and it got bigger last year. Low SES 
students were 34 to 35% ‐ nearly doubled from the previous year. 

English Valleys  Hard question to answer. Depends on what testing is being used.

Overall, we looked at different ways. Looked at a way of group norming our 
students. How well they do with certain tests? HS level worked well with our students. 
Some of the students may be below 41st percentile and may be doing so to mirror the 
work of other students. Made decision to group or norm students using previous year’s 
scores. Students adjusted to this well. Broke groups down from 40‐50 to 10‐12. 

Look at who has made growth. Use Online Assessment to assess student growth.  

Iowa Valley  Haven’t taken ITBS test yet. Hard to know. Right now trying to get students to 
benchmark to their DIBELS level. Median at classroom assessments.  That would be our 
measure of growth. Growth from IEP goals.  

SOST – review data per question. Math, reading focus on individual students to 
make instructional decisions. 

We were one of the schools that the Texas reading team specialist came to support 
our work. Difficult…in your face…made significant changes in how to meet the needs of 
students. 

Reading lab for students below a certain reading fluency. May not be on a 
supplemental and may not be where we like them to be. Volunteers, parent 
involvement. Communication with parents is better than ever. 

Linn‐Mar  Linn‐Mar is closer to two‐years’ growth for most of their students at the elementary 
level. As they move from fifth to sixth grade, they hover at about one year’s growth. 
Clearly, something happens with the move to the middle school. We don’t have a handle 
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on it. We’re digging into it. ___ is talking about ratcheting up expectations and effort. 
There are social/emotional things affecting the students, too. They’ve been an NWEA 
district; students set their own goals. The numbers are not as rosy there – only 60‐70% 
meet their goals. Most of those who don’t meet them are high flyers. System for 
addressing – reading and math support at every bldg. Consistently have two reading 
teachers at every bldg. Students not making progress in secondary level have Personal 
Education Plans. They meet with the parents to talk about what needs to be done. They 
have assistance in reading “a booster shot” for the students who need help with reading. 

Marion  Haven’t taken ITBS test yet. Hard to know. Right now trying to get students to 
benchmark to their DIBELS level. Median at classroom assessments.  That would be our 
measure of growth. Growth from IEP goals.  

SOST – review data per question. Math, reading focus on individual student to make 
instructional decisions. 

We were one of the schools that the Texas reading team specialist came to support 
our work. Difficult…in your face…made significant changes in how to meet the needs of 
students.  

Reading lab for students below a certain reading fluency. May not be on a 
supplemental and may not be where we like them to be. Volunteers, parent 
involvement. Communication with parents is better than ever. 

Monticello  Our data came back late from Iowa testing. Hasn’t had district review yet. 

Scores are back. Will review next PD on April 9 if the test info is ready. 

Don’t have new scores, new data for some of the kids, so don’t know that we’ll be 
able to compare. 

70‐80% in homeroom of students making a year’s growth.  

Hard question to answer. Special education students don’t necessarily make that 
progress in a year. Sometimes, academic isn’t main focus. Sensory behavior.  

HS – difficult time answering. How do you measure a year of growth in HS math? 

Do think it is something that teachers’ are focused on. This is our goal. Taking our 
spring MAP this week. I have old scores. Met with each student. This is what you got in 
the fall in math. What are you going to try for this time? Computerized MAP testing. 
Students are aware. I took Gates in the fall. We show that. Did you grow much? Old ITBS 
graphing dots. What will you try to work on for the next semester? 

North Cedar  Teaching for Understanding:  ___ and other AEA staff have been instrumental.  
Teachers are using it (a few).  ___ started a book study on co‐teaching and formative 
assessment GW does a lot for us in the area of PD.  We rely heavily on you for this. 

We've dabbled in associate training.  We haven't done enough to make this 
consistent.  We need help here.   

___ helped us get Curriculum Mapper going.  We've been typing in information.  
Now, we need to figure out how to use that data. 

How can we use ITEDs and MAP better?  Could GW offer some classes in early 
summer on that? 

HS has an advisory period. They’ve used ___ to make graphs for them before they 
take the ITEDs. The teachers then talk to their students about their performance and 
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encourage them to make their best effort. “We don’t have a true system in place to look 
at if they’re not making or exceeding.” They have a data group, but haven’t looked at 
this before the tests. In the spring, they have parent‐teacher conferences; about 90% 
attendance. They talk about beside ITEDs and look at MAP scores related to college 
readiness with the parents. 

Middle school teachers use planning time to look at data. Last year, ___ did some 
work over the summer for him. He needs more help with data analysis and looking at it. 
___ printed off their scores, too. The students look at this before taking their ITBS.  

Elementary students in need is what they look at. Supplemental and intensive plans 
are the focus. They try to involve those exceeding in performance in extended learning. 
This is an area where they need more help – data. They’re looking for a curriculum 
director to help them with the data and how to use it to help students.  

They do have one extended learning person who works at four buildings. They do 
use the VAST kits here, which provides enhanced learning for advanced students. 

Solon  HS – What is one year’s growth in math? I don’t know what that looks like. Iowa 
Core doesn’t break down either. What does that look like? Typically measure growth 
through three‐year evaluations, review ITED skills, have they made growth that way? Did 
scores improve? 

Elem/MS ‐ Students with IEPs, reading at first‐grade level and they are a second‐
grader, I have reading materials to use to make the determination. Easier to show. 
Writing and math assessments – difficult to document a year’s work of growth. What is a 
year’s worth of growth? 

Most of our children do. We can look at Developmental Reading Assessment 
(reading). ITBS at third grade.  

How to measure math, writing?  

Identified the Core Curriculum that we want in math. Give that assessment three times a 
year to determine where they are at in math. Most grades do this at the elementary.  

Springville  ___ can’t give us numbers of growth. With special education, 28.3% of kids according to 
ITBS test showed improvement. 71.7% did not show growth.  

She believes they’ll see reading improvements since the district’s focus is more on 
reading. Teachers have to teach reading 25 minutes a day. “It should be 90 minutes a 
day.” 

Special Ed is such a wide variance – one who couldn’t read the ACT and another who 
would score over 30 on the ACT. 

Tipton  See above or below?

Vinton  Roughly, 53‐75%.

Washington  System 44 and Read 180 – students below Lexile 400 get help. Those on the bubble also 
get assistance. Lincoln was a SINA school. They received $95K in funding which allowed 
them to use some of the technology to assess students. 

Williamsburg  We were on the watch list. Some students weren’t proficient but close. We’ve talked 
about getting everybody focusing on grade growth. 
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5. Do you have a system for addressing those students who are not making 
acceptable growth (both special education and general education)? 
Several districts indicate that they monitor student progress of low‐performing student groups 
and/or the need to do more monitoring. Some mention having more advanced students work 
with these students. 

RtI language is apparent in some of the comments; i.e. supplemental and intensive plans. A 
number of participants mention RtI or used language relevant to RtI.  

Several different schools use students as peer mentors or for one‐on‐ones with their struggling 
students. 

Differentiated instruction came up a few times. Teachers are meeting as teams to discuss 
individual students and their needs. There is consensus that they need to look at data more 
frequently.  

Benton  Special Education is more closely monitored.

General Education – meetings held once a month to support achievement. Can 
always do more. Writing, reading, math.  

MS/HS – PowerSchool is great to support data review.  

Lots more transparency to look for ways to support student achievement. “There 
aren’t going to be zeroes.” (They won’t accept that from a student.) Grade at the end 
thus reflects their actual work. It’s more work for the teacher. At the end, though, the 
students learn more. 

Cedar Rapids  We use RTI time every day to help kids improve and to master concepts. I have kids 
at lunch and after school to help give them some one on one time to help them grasp 
concepts. 

Our learning supports team has a referral process to identify students needing 
support. We have supplemental and intensive plans for students not making growth. 
These plans involve the general education n teacher, sometimes the Title I teacher or 
special education teacher or paras. 

I feel I have a system for addressing students who are not making acceptable growth 
within my classroom; using formative assessments, pulling students in for intervention 
(during RTI, my prep time, and lunch. I feel that as a building, this would be an area that 
we are looking to improve so there is consistency and support for students who are 
struggling to make acceptable growth. 

I don't know as if we have a quality system. My worry is that we often try to address 
deficits through remediation plans and not by means of compensation or within our core 
courses enough of the time. 

Central City  We work with special education coordinator and place in supplemental or intensive 
and collect data to determine instruction. Even if they are showing growth, continue to 
work with them to close the gap. 

Study groups for IEP students as well as general education. Work on items they need 
to work on.  Take general education students too.  

Supplemental instruction on the iPads. Motivator for the students. Divided into 
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math, reading. Found App that walks them through multiplication. Turns red if they 
make a mistake. Awesome way to teach.  

Students teach one another as mini teachers. Will take the time to help one another 
out. Reinforces what they know as well. 

College  She’s been back only a few months, but supporting structures where AEA staff are 
discussing actual student work. Have to use multiple sources of data. Instruction – many 
students who are participating in Gen Ed, trying to meet LRE. More of the conversation 
has been about schedules rather than about instruction. 

IDM – how do we meet their needs in the regular classroom? We used to have K‐4 
two building strategists in every building and worked with them. We’ve gone to more of 
a coaching model. How to make instruction work, small group, etc. Every year the 
system seems to change from the state. We’ve had two years where it’s been sort of 
consistent and teachers have taken this seriously.  

DIBELS – question some of it on comprehension. There’s little out there to know 
what to use systemically for comprehension measurement. Reading probes are better 
than taking oral reading measure. Fluency and comprehension are linked. We tried Easy 
CBM but there are not enough probes to progress monitor. Want to do more than every 
7 to 10 instructional days. This is a need for the entire system – not just Grant Wood 
AEA.  

Have not looked into the quality of instruction. There’s plenty of well‐guided 
practice occurring in the classrooms. Have not seen the quality at all levels. SpEd 
teachers have not designed classes like they should. Teachers focus on “helping kids” 
rather than systematic instruction.  Need to be more intensively looking at students and 
monitoring their progress. 

English Valleys  HS – peer mentor support. At‐Risk programs. Student support programs. More intensive 
support available. Resource support available. Informal interventions. Homework study 
table. One teacher offers early bird math support. Use KCC and Belin Blank for AP, etc. 
classes. Works with 9‐11 students. Project Lead the Way, starting construction academy. 

Iowa Valley  Reading level exploratory offered in junior high then is entered into that in high 
school and won’t need to take as an elective. 

Math assessments used to determine levels. 

Elementary teachers meet twice per month to discuss student achievement, discuss 
working with students. Also services for at‐risk students available at the elementary 
level.  

With our special education students, we are looking at alternative strategies. Also 
co‐teaching is used to differentiate.  

Linn‐Mar  Progress monitoring in the web‐based IEP is an excellent tool. Kudos to your staff 
out there. When teachers see the four‐point goals, they are reminded what to do. Had to 
look hard at the high school in the level 1 programming to address instruction on IEP 
goals. There’s the easy route of tutoring. We’ve changed the focus to instructional time. 
The principal is supporting that work. 

Trying to include general ed curriculum in Level 2 program classrooms. 

Our learning council has identified all non‐proficient students, broken them down by 
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demographics and trends. They’ve triangulated the data with other assessment data. 
They add a face to the report; it forces the administrators to focus on the children. 

The learning council is instructional visits – not rounds. They’ll hit 25 to 40 
classrooms looking for specific things, activities that engage students. Preconference 
with principal and then a follow‐up. Non‐evaluative. Very powerful. They’ll begin this 
again in January. In the second round, they added administrators to the rounds. It was a 
learning piece for them, too. We’re somewhere between rounds and IPI. Staff was leery 
at first; now they want them back. 

The leadership team meets monthly. They recently talked about what they want to 
know from students. All members of the leadership team talked with at least 25 students 
and they got a lot of good information. The kids were serious when they were asked. 

Marion  ELP programs, differentiated instruction, guided reading, gifted talented and how to 
differentiate curriculum for teachers. Not necessarily gifted but above the level.   

Monticello  Instructional Decision Making – RtI. Across grade levels. Consistent. We are moving 
toward the RtI. 

Solon  Elem/MS ‐ We do within each grade level. Not consistent district wide. Would like to 
work more toward this.  

HS – Look at data week to week. Use seminar in the middle of the day for Jr/Sr to go 
to workshop and work on missing assignments, extra support. That would be the closest 
system‐wide review. More grade‐based, adhoc, informal. 

Tipton  They have an enrichment program that is K‐12. Gr 3‐12 they are identified by system 
in place. Looking at E20/20 or Alex for students in gen ed who need extra help. ___ hears 
more about the ELP program. None of the other schools indicated they have exemplary 
ELP programs. If there are schools with exemplary programs, ___ would love to talk with 
their leaders about it. UNI looked at their program. ___ wants help with this. Is there an 
ELP academy? ___ thought it was a statewide program. ___ thinks their program is good 
quality, but an academy might help them to ensure or to improve their program. 

Vinton  HS has a new at‐risk coordinator targeting students for additional support, SCR; 
summer school/freshman academy;  

Elementary offers tutoring, summer school, Title 1, flexible grouping in AM, 
intensive pullout in PM; instructional data teams (shorter length data teams with a 
specific purpose) 

Low SES improved. ___  has been very helpful in this analysis. 

Shellsburg teachers team with Tilford teachers. There are six levels with K‐5. The 
high school doesn’t have the same commonalities – it’s harder. 

Shellsburg Elem – 3rd grade was up, 4th up, 5th only 53% proficient. The whole 
building was at 60%. 

Tilford Elem uses the online assessment. 56% made one year’s growth this year. 
Hope to bring the middle group to the high group, too. 3rd Grade they had 79 students 
who made a year’s growth out of 91 students. 

Data for SpEd students – started with 15 and ended with 9. 

They prefer to use the Fountas & Pinnell Benchmark Assessment System, since 
ITBS/ITEDS bubble answers can be confusing and may not be done correctly. “The 
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number of kids who make it out is a better measure.” Everyone at the high school level 
had some sort of growth; 3/4ths showed a full year’s growth. Half of the freshman class 
grew at least to some degree. 

At the High School level, they have a new at risk coordinator with a list of targeted 
students he’s trying to track and work with. Also doing some summer school – Frosh 
academy this year for students not making progress – worked with them for 8 weeks. 
9th grade academy last year – had limited success with it. Get together with counselors 
on a weekly basis to review struggling kids and come up with strategies. 

Washington  They are working on this. Adding some 8th grade courses. Changing the way they 
deliver math – instead of grade level it will be competency based starting at 6th grade. 
Differentiation will continue to be their focus. Walk to Read with 30 minutes of reading 
per day. K‐2 will not be a pullout program. That starts at 3rd grade. SuccessMaker takes 
students to higher levels. 

Gateway to Technology through Project Lead The Way will be used next year. 

Their science scores reflect good learning in the district.  

Kirkwood may be building a facility here, which could be helpful, too. 

Williamsburg  HS – we have had good success with second chance reading. There are some things 
we could do to make it even more effective by tying in some other things with it. In 
math, she has 3 teachers who are doing math labs for struggling students. Making 
teachers aware that during homework time, we could get students into labs for 
assistance. The math lab hasn’t been cemented into the system yet. Not guaranteed that 
it will become operationalized. We’ve tried to look at our scheduling. ___ cringes when 
she works on scheduling. “We work on a block schedule, but we also have ‘skinnies.’” 
They are looking at scheduling to improve student performance. They’re currently in a 
third year of some reading improvement practices – about to a stage of being able to 
analyze if it’s working.  

At risk kids – they have a great at‐risk/gen ed teacher who is helping them.   

Our PD is focused with Heather on think‐alouds. Bldg admins have been asking for 
and working toward using data . 

HS – I had a student yesterday who wanted to know her score and said, “I know I’m 
a tweener. Let me know if I can be out next year.” She bubbles back and forth on her skill 
level each year. 
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6. Do you have a system for addressing those students who are exceeding 
expectations?  
A number of the districts offer talented and gifted programs for students in the elementary 
schools. Several groups expressed a need for help with extended learning programs.  
Some districts mention that their teachers are using differentiated instruction. 
College Community is extremely proud of the program they are developing; Tipton is interested 
in developing a program similar to College. Vinton also wants to strengthen their program. 
At high school level, student choice independent study is popular. Online learning and working 
with Kirkwood is also popular. 
 

Benton  With me teaching freshman honors English, I can tweak the assignments to support 
the students who might be bored.  

TAG program at the elementary level.  

Within the classroom the advanced learning is subject specific. They spend very little 
time looking at this.  

It’s a challenge to make school exciting for the kids that are exceeding expectations. 

Students help others if they are doing well. For students in the honors program, 
allowing them the opportunity to be supportive of other students is a good thing. 

MS – two social studies teachers collaborate on what they can do to remediate 
students. Or students who are really excelling, what can we do to boost those students 
as well. Has this always happened? No. Differentiated instruction is a big piece. 

Cedar Rapids  I allow many of my students to go to the enrichment classes if they are exceeding 
expectations. That doesn't happen very often for my level one because they are always 
trying to keep up. I would love for enrichment classes to be offered that would happen 
no matter what and that kids could have consistency with and be successful at. 

This is an area that we could improve. Our students who have mastered the student 
learning expectations receive enrichment during interventions but the quality of 
enrichment is not where it could be. 

The system for addressing students who are exceeding expectations is not as 
developed as the system for students not making growth. I feel we have started to 
provide meaningful opportunities to students who understand concepts, but it is an area 
that needs improvement. 

We try to do this through our PACT programs, through RTI, and within core 
instruction. Recently, we have been trying to build partnerships with outside 
organizations to increase the quality of these programs. I would like to see more 
differentiation within our classrooms and a more creative approach in using the skills of 
our PACT instructor. 

Central City  Teachers do differentiated instruction. Daily 5 for K‐3. Group according to ability. 
Talented and gifted. 

A student who is in special education and is in general education for math due to 
ability level. LEGOS. 1:1 program. 5‐12. K‐4. iPads, iPods. K is getting LeapFrog. More kid 
friendly than the iPad.  

Reading Lab ‐ Test scores for reading comprehension. iPads for book to read. Open 
to all kids.  



36 | P a g e  
 

Reading 2020 – scheduling or credit recovery. Used to have strategic reading class. 

Don’t have in the high school right now.    

Impact of Central City’s 1:1 laptop project. Carts are nice. Two teachers can use 
between the library. Opportunities are much bigger. All sorts of programs for 
supplemental instruction through the laptops.  

Older kids love games. Can lose their computers per policies in place. Can be taken 
away if doing something else.  

Kindergarten students have smartboards. Could be why DIBELS scores are so good. 
Students are doing independent activities. This is motivating for the students.  

College  We work extremely hard on this. They did not devote much attention to TAG at one 
time. 3 years ago, they decided they needed to get on this. Made some goals and 
decisions about building a vision for this. Developed language and skills – it looks 
impressive on their website now. Took 2 years to build this. We involve the principals 
now. Two of them are on the team. They turned to AEA11 for help through their 
academy, since we have none. They have a way of dialoguing with parents, parent‐
teacher advisory committee. Curriculum area – define scope and sequence and 
curriculum – still a long way from achieving what they want. In secondary level using co‐
teaching model. Have not figured out a flexible model for pulling out these students. This 
is a PD issue. The committee is meeting 4x a year. Working to help teachers design 
teaching for these students. Teachers are just barely reaching students’ level. ITBS isn’t a 
good way to monitor, since the students are way at the top already. Lots of work is going 
on and more coming. 

English Valleys  Elementary – review test results. Meet as team as scores come in. How does test 
relate? Tiers of relating. At‐risk teachers. See if they need SE services. Where we fall 
below at the elementary would be at the higher level students.  

G/t coordinator is the HS counselor. Isn’t always able to be with us.  

Iowa Valley  Depending on age, online learning is available through Kirkwood, U of Iowa. Honors 
English/language arts developed for a new way to support students. Math has always 
had this option available.  

Linn‐Mar  Leo and tag programs elementary through HS. 

Marion  Math – sent a 5th grader to middle school because math skills are high. 

Pullout situation. Is their work additional. Improve opportunities for students. 
Designing programs to meet their needs. 

Monticello  Gifted and talented. Those who need enrichment. The same process is used, criteria 
for g/t. Elementary g/t uses KOI’s inventory with 3rd grade students. Identification is 
97th percentile or higher. Students at 90th who could benefit from extensions. More 
avenues at ms/hs levels. At elementary falls on the general education teacher. Pulling in 
resources that might be more challenging. 

North Cedar   

Solon  Pre‐assessments especially in math. Students to ELP or one teacher. In most grades, 
are doing that. Must master 100% on pre‐assessment. Open it up to 95 percent or 
higher. Almost falls into the bell curve each time. Work with the ELP teacher to 
determine. 
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HS – A lot is determined by student choice. Differentiation and giving students 
choice. Self‐select projects. Provide different resources to explore. More individual by 
classroom. Self‐selecting interest levels. Most take at least one PSEO class. 

ELP teacher as resource. Differentiation in the classroom. Student’s choice of 
classes. Offering curriculum. 

Springville  They have TAG. The VREP is an independent study program. ___ would like to see a 
lot more project‐based student activities. 

At the lower level, kids are choosing goals they want to work on. Struggling readers 
might choose comprehension or accuracy. Students will get a group lesson, but they are 
allowed to enhance their skills – especially the accelerated readers. They have basal 
books and readers.  

They have Title reading at the elementary level. 

Tipton  No notes here.

Vinton  ___ says their ELP program could be stronger. They could not find someone from 
GWAEA to work with them last year. They also want classroom teachers to provide 
support to their upper end students. 

Williamsburg  Our K‐12 Tag person does a good job of looking outside the box. We’ve changed. 
Project Lead the Way 

Every area but social studies has a dual‐credit course related to the Core. Survey of 
Math and Mathematics in society. We’ve picked up some ag courses, getting agronomy 
and precision farming credit. We have some teachers who would love to teach it but 
don’t have an MA in order to do it. We have a teaching course. ___ taught it last year. 
The district has AP chem, bio and physics, world history, calculus AB and BC, English, 
comp 1 & comp2. 

Would love to have a Kirkwood academy across the street. 

We’ve upped the math competitions. SOAR? 

Probably 98% of our kids go on to post‐secondary education.  
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7. How can we help? 
Many of our clients expressed appreciation for the help they already are receiving. There 
appears to be numerous examples of specific staff who work with them or help them. Many of 
them would appreciate more staff time devoted to helping them or collaborating with them. 

Student assessment/evaluation is an ongoing concern – are they doing the right things for each 
student?  

Several mentioned they would appreciate having someone from the AEA talk to their staff to 
share what the AEA does or can offer to the schools. 

A number of the participants noted that the students they work with today are not the same as 
what we were dealing with years ago – more mental health issues and behavior problems. 

There is a need for professional development training related to talented and gifted student 
education. More AEA support for ELP was requested. They want to know how to modify 
curriculum to accommodate all learners. Districts need further professional development on 
differentiated instruction. 

Benton  Helping people think of other tools and access to the tools in the toolbox. How can 
you differentiate? Upcoming Staff Development with two GWAEA technology staff.  

Many resources exist. “You don’t know what you don’t know.” The resources are 
tremendous.  

Media resources – fantastic support and resources. Grant Wood AEA is very 
accessible.  

Cedar Rapids  Frustrated with our PAWS and we discuss same students every time we meet. Are 
we doing this the best that we can? Students that aren’t getting the intensive. So many 
at that grade level. Behavior…seeing ___. Doing social activities. Could we get GWAEA 
people to a PAWS meeting on a Tuesday? We just keep talking about the same kids. 
Share the concerns with 5th‐grade teachers. Same from 3rd grade, past 5th grade. Do …. 
places in special education. Not the route they want.  

At HS, these students would attend alternative. Would like GWAEA to continue 
services. District PBIS. HS doing social thinking. Hoping that some of that may help. With 
increase of free‐reduced lunch, they’re sometimes tied together. Must be seeing across 
the AEA. We’re not unique. What would you suggest? Collecting data points. Would like 
to see guidance, especially with the behavior issues. 

Re: Behavior Team, Special Ed teacher said, “It’s a small part of school day when 
GWAEA observes. You take them and I want you to survive one hour with the students.” 
More paperwork to fill out…just doesn’t always take care of it.  

All of us are looking for resources. Everyone asked for more and more at the same 
level. Demographics have changed. 22% to 42‐44% free and reduced lunches. Lots of 
stress with families. Continued resources appreciated.  

I like my GWAEA people. 

Behavior piece will improve. First year of PBIS. Haven’t addressed the top of the 
triangle that PBIS doesn’t work for. We’re not to that point in training and we look 
toward how to help them. 
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Central City  Provide solutions, trainings. Consultants provide another set of eyes. “We’re in the 
good…  It has been an awesome year. The consultants know our world.” They are 
participating in the Special Education Curriculum Specialist program at the elementary 
level. ___ is working with them. 

Some turnover, of GWAEA staff, but all in all, anyone that came in has been more 
than helpful. “For us, it is understanding a small school district. I can call GWAEA staff at 
home, email responses are received in 24 hours.” ___ student taught at Central City and 
is now a consultant there. They call ___ “when it is really bad.” She works with students 
to help them understand the importance of turning work in, and being respectful. She 
understands how this helps.” We trial it out. She does a lot for us.”  

 

English Valleys  General classroom thru could use g/t support. New things to try. 

HS – Additional training on the use of technology. Modifying materials. Offer to help 
teachers modify. That just doesn’t happen. Teachers are seeking more effective ways to 
modify their instruction. “What do we mean by modifications? What does it look like? 
Accommodate all learners. Assume that in general we know what that means. However, 
would benefit additional instruction as to how this might look.”  Assessment is not as 
easy to get implemented. Easier to get information provided that way. 

Iowa Valley  Question – we have students that have serious situations at home. Affects them 
mentally, socially at school. How does this work with SSW?  

(SSW work with students in special education. Work with counselors in districts in 
terms of community resources. District has SSW on‐call from GWAEA.) 

Would be helpful to know who is the GWAEA contact? What services are available?  

Significant changes noticed in light of budget cuts. Also at the district level, the 
district has one K‐12 counselor. More available resources would be beneficial. 

Marion  Professional development opportunities for gifted & talented and ELP teachers. 
Learn to differentiate their instruction. How to address a gifted child. Spent time moving 
proficient. We talk about moving students to a higher level. We don’t talk about moving 
high achieving students higher.  Extra opportunities for high achieving students.  

Revolving door model. Group changing routinely. Pullout model. Teachers with 
gifted & talented may not know the resources that are available to them. Here’s who to 
contact. Helping general education teacher address the need of higher achieving, ELP 
students. Have almost the same students just on the other spectrum.  

Building on the curriculum or concept. Offer additional opportunities that idea of 
protecting the next year’s curriculum and not doing that with them. Meeting 
benchmarks and outcomes for grade level, content area then what is next?  
Conversations about keeping students moving. 

Solon  Elem/MS ‐ Continue providing support to teachers.  

HS ‐ More collaboration, ability to have more collaborative opportunities. PLC 
collaborative activities. What other schools are teaching, using to provide instruction? 

Springville  Sit down with me and give me a schedule and help the DE understand that students 
will be taking coursework outside of the accepted plan. She needs to get help with 
getting people on board to accept the restructuring. 
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Elementary is looking at RTI model. Grade level teams. ___ meets with them. They 
want to schedule in intensive time with all learners. Other schools are doing this. 
Changing specials schedule can be problematic. Want to take all of the teachers, 
regardless of what they’re teaching and have them work on literacy skills.  

Secondary might be able to do this with the reading time. 

Resistance to the change is coming from teachers who fear the unknown. ___ and 
___ are somewhat risk takers and want teachers to “just try it.” 

The district has a smaller staff to student ratio. Using all of the staff to divvy up the 
students works in their favor. It doesn’t if they stick only with grade‐level teachers. 

Teachers are quite interested in standards‐based teaching. The district is at the 
beginning level. They anticipate never getting 100% buy‐in. 

Their vision is to “unlock the full potential” 

Goals – change schedule to allow students to focus on important things such as 
literacy and writing 

Adjust the school calendar for collaboration, planning time and student analysis 

They want to get away from giving a grade and adopt the Iowa Core/Common Core 
as their standards. ___ helped them talk about alignment so that they are teaching 
things in the right order. ___ says this will take two years; ___ says one. 

They’ll need help with PowerSchool to change their report cards.  

They’ll need assistance to explain why the change. 

Much of the above came out of their Board work session for setting goals. 

Next month the Board will sign the Education Compact – probably as individuals. 

As a small district, ___ believes they can make changes fairly rapidly. He would like 
support in making sure they’re doing the right standards to achieve Common Core.  

Important to have the teachers prioritize the standards; otherwise, it’s 
overwhelming. 

The district would like to be a school of choice. This is important because of 
declining enrollments. ___ is sure the focus on reading will make a difference. They want 
students to be able to hold good conversations about what they’ve read. 

Vinton  ELP support was minimal from GWAEA in the past.  We want gen ed teachers to 
provide DI to meet needs of each student. 

“What are other schools doing that we are not doing?” What gains are you seeing?  
Willing to learn. 

Get the content consultants in the gen ed classrooms (training is wonderful and they 
can be a resource when sharing what other LEAs are doing) 

Technology integration is better this year. 

Washington  GW has not been involved in the discussion about the Circle School. They made a 
pitch to become a branch of that program for the U of I Hospital. They were receptive, 
and GW could play a vital role in helping with that. The district has the space and interest 
to do this. Circle school always has a waiting list. Having a base here could be very nice 
for schools in this area. It would require a great deal of support from the AEA. It would 
most likely be a day treatment program rather than a residential program; K‐12. Circle 
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School moves very slowly on these things. Their hospital administrator has been very 
supportive.  

The GW staff who help with mental health issues are phenomenal, but the district 
has an extensive need for help. Behavioral problems is one of their biggest concerns. 
They’re seeing high numbers of children with mental health issues even at the preschool 
level. 

GEI plans end up becoming work done by Title staff. Its students who are slightly 
below grade level and who don’t qualify for an IEP. The gen ed teachers need some 
strategies/help. The students who are “just barely hanging on” need some extra help. 

They would like to see job descriptions and what are the roles of the various 
individuals at the AEA – what do they do? Who do they contact for specific assistance at 
times? They would appreciate getting that communication. Send it multiple times to 
them so that they can bring it up when they need it. 

___ has done a great job of working with the HS special ed teachers.  

The ELL staff does a nice job of supporting them with ELL students. 

Do we have training for at risk teachers? What’s available for middle schools in this 
area? They have criteria for at risk and drop out risk students. This is all part of the 
mental health/home piece. 
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8. How can Grant Wood AEA help your teaching staff improve instruction to 
raise achievement for all students? What types of in‐school and/or in‐district 
support do you have in place that ensures professional development received 
becomes a part of regular practice in the classroom? 
Several districts suggested creation of more summer Professional Development sessions. 
Training of paras and associates is needed – these individuals often don’t have sufficient 
knowledge for how to work with difficult students.  

Numerous districts mentioned the use of PLCs. Training in how to best implement these could 
be useful. 

Schools want more in‐school support with coaching and PD. Several are using classroom walk‐
throughs, and want to hone their abilities in this area. There is a strong interest in locally 
offered PD that doesn’t disrupt the classroom with pulling teachers out of their classes.  

Some of the schools have begun to explore how to evaluate whether or not the PD their staffs 
have received are actually being implemented. Journaling and/or feedback loops to their 
principals have been used for this. 

College  Anything we can do to promote instructional coaching with limited structures to 
allow this to happen. At elementary level there’s one strategist per bldg. How do we 
access their coaching? Monitor to see if teachers are implementing with fidelity – 
observe teachers to see how the process unfolds.  

Best means of PD is through coaching. Coaching along with feedback makes a big 
difference. We don’t have enough coaches to do this effectively. We won’t get more 
money or people – so how do we think outside of the box on this? She referenced ___’s 
blog today about issues of the system today. How will he put the four levels of the 
system together? We are trying to identify what is best practice. We are developing 
good units. Who’s to say what is/is not best practice and/or assessment? Smart Balance 
assessments – how do we help people design assessment along the way? We need 
outside expertise to calibrate this. We need to build a culture that gets away from being 
judgmental and getting to an honest dialogue about what needs to be done.  

We don’t know what we don’t know. Are there better ways for us to do the work we 
do? 

And do it in collaborative fashion. The GW staff is so focused on service, they are 
tenuous about hard conversations. 

 

Linn‐Mar  PLCs are a big thing for them. Collaborative groups. Any support we can provide is 
appreciated. The more they can do on‐site within the district, the greater the buy‐in by 
their people. They hope they have the critical mass to do this. Rockwell did training for 
their new employees at Linn‐Mar’s LRC. They have a journaling component for all 
teachers; administration can monitor this. Teachers do this after every PD training. SAMs 
allow principals to get into the classrooms to observe and see if the techniques are being 
implemented in the classrooms.  

Teacher Quality Student Assessment – In general, they have a committee in‐house 
which was requested by teachers and administrators. It’s been successful. ___ has been 
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invaluable in granting credit for this. Characteristics of effective teaching, competency 
assessment,  

Embedded piece of the autism consultant, role modeling with teachers. Everybody 
wants her more. Also have an iStar review. She’s not sure what PD it will offer. It may be 
a compliance piece this year. The questions get teachers thinking about the quality of 
the IEP. ___ questions how to use the tool. 

Building administrators – UEN meeting they heard where other AEAs have the 
evaluator approval taken into the district. 

In‐school support, the technology integration consultants have been supported 
through ed jobs money. If there’s some way to put together some top‐notch summer 
institutes that are a week long, in June. It’s hard to pull teachers out of the classroom. If 
we want to advance, we need to build teacher leadership. They don’t have to leave the 
classroom to be leaders. Make the summer programs leadership in reading, writing, add 
that to their personal resume – a variation of the 21st C skills program. They could have 
teachers become one‐year pull out experts to help others in these skills. CSL is 
considered a side‐track for administration. ___ had talked at length with ___ that if 
someone goes through the program and doesn’t interact internally, it doesn’t work. The 
summer institute could allow people to build skills in a specialty area. 

North Cedar  They’ve focused on teaching for understanding at the secondary level. Teachers are 
using it to some degree. ___ provided elem/MS teachers 3 days of PD. He has written a 
proposal and they’re doing a book study. Focus is on formative assessment. “We rely 
pretty heavily on you guys to help us with that.” 

PD revolves around BLT and our GW rep. It’s revolved around ___. Prior to that it 
was ___ and ___. We’re concentrating on how to use the data to help students. We rely 
very much on GW to provide leadership and knowledge. We’ve dabbled in associate 
training; unfortunately, haven’t done enough to be consistent with this. 

How could we help with associate training? It needs to coincide with professional 
development of teaching staff. They need to know what’s going on; they work with our 
toughest students. Every month they should have a topic that they need to know about. 
They have a few who are certified already at the elementary level. Several of them are 
licensed teachers who work as paras. 

They worked with the Monticello curriculum director to give direction to HS staff. 
Curriculum Mapper could be more fully used. He looks at PowerSchool – would be good 
to train the school secretaries about how people use PS to its fullest capabilities. ITEDS 
and MAPs – he knows others are doing good things with this; maybe we should offer 
sessions in early summer about how to use these more effectively. 

___ inquired about superintendent learning about measuring student progress. ___ 
talked about possibly doing some Webinars on some of these topics.  

They met with ___ from Solon to talk about assessment. 

Springville  When we have RTI meetings, the folks who come for child study, if we could have 
those folks attend those group meetings, we’ll talk about data and student performance 
and DI. Have our lit consultant and others help us plan and then help determine next 
steps. They have folks there only one day a week. They are changing their model and 
would like the agency to change its model to accommodate their change. 

Struggles with accountability of her teachers – are they using specific strategies? Are 
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they teaching standards in the right order? Tools to facilitate accountability would be 
helpful. Develop an AP for the iPads for IPI. Short, walk‐through AP would be helpful. 
Walk‐throughs are distracting. ___ counts the number of kids who are on‐task when she 
does a walk‐through. Last week, engagement was 89%. She feels there ought to be 
more, but she wonders about her competence in evaluating. She and ___ don’t want it 
to be a “gotcha moment.” Walk‐throughs have been positively seen by the staff. 

There are different models they can use. Team walk‐throughs could be really good 
data. It’s hard to be objective based on the individual teachers involved. 

it’s hard to do a good evaluation of what is good instruction in special ed. 

Another support they have is letters pilot. The Walpole project? 

Tipton  Focus has been on Iowa Core and the five characteristics. They’ll end up next year 
with alignment and full implementation. They have a leadership team of K‐12 teachers. 
They meet prior to staff development to consider Iowa Core. She struggles with how to 
measure the attributes. Principals do it through the 8 teaching standards. The PD they 
provide solidifies what they’re doing. The conversations at least get the teachers 
thinking about how they implement Iowa Core.  

When Governor did 10% cut, they reduced their PD. Lots of teachers in the 21st C 
skills program – probably a half dozen. VAST kits training over last 15 years. They feel 
GW “does PD very, very well.” He likes the superintendent learning. The compact may 
cause some challenges among sups. One of their challenges is getting information back 
from teachers when they send them out for PD. 

___ and ___ have been to all of the evaluator approval classes. The content was 
good, though the sessions were a bit long. Seat time was necessary, though. ___ talked 
with ___ about reducing the seat time so that its delivered more efficiently. ___ uses the 
org questions all the time and what level of rigor existed with RtI. ___ wants to support 
teachers with academic PLCs. How to use resources within the school to meet students’ 
needs/variability. Need to look at students more collectively. Minnesota and St. Louis are 
offering training in PLCs. She sees it as a direct impact on teaching quality. ___ misses 
the linkages with principals to talk about current issues/needs. It doesn’t happen as 
much as it does at the HS level. A regular 2‐2.5 hour meeting could be very helpful. 

___   is interested in standards‐based grading. Hasn’t seen much on this lately. iPads 
in classrooms – how do you make that real? More special ed focus – what are ways to 
use support time? 

Vinton  Special education literacy project, math implementation support, data teams (SINA), 
PBIS, Iowa Core, Alignment, administration support with action plans, district focus 
areas, IPI, special education ISTAR, transition planning, autism 

HS, building leadership team meetings on a monthly basis.  A lot more walk‐
throughs, IPI, observation of others . Walk‐throughs can generate some meaty 
conversation about whether or not the group observed real learning in the classrooms. 

Tilford uses “Dipsticks”—count number of times PD is implemented, collaborative 
logs, BDT; reading coach and Title teachers model strategies 

What type of support is needed for building administrators to identify quality 
instruction? 

TIME; “we need to use questioning better to stretch our thinking as adm, teachers 
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to stretch students,” 

Need more work for rigor and relevance (defined as a team) brought about by the 
rounds 

Is there one year’s growth?  What percentage at each level? Does the percentage 
compare with other district measures? 

Washington  GW has outstanding PD. ___ hates having his teachers pulled from the classroom to 
get PD. It hurts when he has teachers out of the classroom. He supports their getting the 
PD, though. 

Washington is willing to host some of the PD classes. They’ve had to limit the 
amount of PD their teachers can do. They’d like to be able to consult with the AEA to 
determine the building’s needs and then have the AEA provide support/PD related to 
their building needs. ___ was able to do some of this for them. It’s much more effective 
to have staff get the training from the teacher rather than to use the teach the teacher 
model. 

Reading and math will continue to be big areas of need. Differentiated instruction. 
Adult learning theory for lead teachers. Poverty and changing demographics – their 
free/reduced has increased by 10% in the last five years. The HS gets a lot of special ed 
move‐ins; would like to have more information about those kids. 

Behavior comes up frequently as an issue. It disrupts instruction and learning. 

FBAs and behavior – could use help with writing behavior plans instead of being 
written only by the teacher. Need support here. They have not been a PBIS school, but 
they have done Olweus. They’ve looked at PBIS, but felt they needed to go a different 
direction. They are using Olweus across the system. There’s not been PD in the system 
for an extended time; so it may not be fully implemented. 

Kids on the spectrum are always an issue – how is it best to deal with those 
students? 

Williamsburg  SpEd teachers for getting back into giving instruction at the secondary level. 
Working with parents – communicate with parents about what homework should look 
like at night and to what degree should the parents get involved with this. Some training 
for how to work with our paraprofessional – they are very visual. They need to know 
what effective classroom management would look like. Their paras don’t have time to 
learn on their own.  

We’d be willing to bring in subs to get them to Grant Wood for training. Our 
associates are people who want a job – they often don’t understand how you work with 
kids with disabilities. The kids end up in trouble. We’d like support in this area. 

We know it’s a capacity issue for PD.  

Need PD in RtI.  

LLT – they’re using the AEA as a support system. The buy‐in. There is a greater 
responsibility they’re giving up to become leaders. Have spent a lot of time on Iowa 
Core. I don’t know what control you have of iCat. The effectiveness of how it works is 
problematic. He’d like to throw it through the wall. He’s tried everything to make it 
work. Learning the interpretation of what the Core – silent reading comprehension for 
example – is confusing. We have good awareness of the Core, but to get to the next step 
of being active and making sure it happens, they need to have a clear picture of what it 
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looks like and how it works. People are fearful about how consistent this will be and will 
it change again in a year. It’s apparently moving into the arts, too.  

Our lead learning team needs help with what is good implementation data. We’re 
thinking about developing a rubric regarding what makes good think alouds. When we 
move on from that, what are other good data and evidence to use? 

How does a MAP test, Iowa Assessment measure that? The changes we’re making I 
can’t effectively measure right now. That is hard. 
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9. How do you learn about what is available from or going on in Grant Wood 
AEA? 
Most of the participants noted the same basic ways that they find out about what is available 
from the AEA – The Linker, The Update, directly from agency staff or Regional Administrators, 
and the agency’s Website. Some of the word of mouth breaks down with turnover of staff in 
rural districts. It appears that it takes some time to establish connections with new agency staff.  

 

Monticello  The Linker, the website, emails. We have an advantage. We have a lot of people 
from Monticello that now work for GWAEA. They keep us informed in the community. 

Emails from our media specialist, my mentor, other staff members, GWAEA 
consultants. The GWAEA Update. Agency website. Autism team. 

Cedar Rapids  The linker(if I have time to read it)

The updates that are sent out to administrators on a regular basis. 

I learn about what is available from GWAEA typically by word of mouth, or 
occasionally I go on their website. In all honesty, I don't have much knowledge of what is 
available from or going on at GWAEA. 

Email, newsletters, website, and fellow administrators. 

Solon  Items mentioned include direct emails, directly from a GWAEA staff person, 
information forwarded from superintendent or principal from The Update, the Agency’s 
Website, and from reading The Linker. 

Marion  The Linker, The Update, our consultant, missed some things about DIBELS First. 
When the information is written in first email is easier. Also part of having someone 
connected to a building. “If it’s something I need to know, it has higher impact coming 
from the principal. I may take notice of it more.” 

Emails from our media specialist, my mentor, other staff members, GWAEA 
consultants. The GWAEA Update. Agency website. Autism team. 

Additional ways of getting information included 

 Direct emails ‐ several 

 Directly from a GWAEA staff person, and it has an impact 

 Surveys. Sometimes. 

 Specifically looking will look at the website. Comfortable with professional 
development link. Website is definitely a resource. The Media Center section got 
mixed reviews. 

 Reading The Linker  

Iowa Valley  ___, Iowa Valley Jr/Sr High principal, forwards emails.  

The Linker  

___ as a contact.  

Our special education consultant helps to keep us updated and links us to available 
resources. 

It would help if we had the same consultant K‐12. The same consultant would help 
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to make the process consistent. 

The district has had four different consultants in the last four years. GWAEA staff 
transitioned to different positions. GWAEA staff is spread thin as well.  

GWAEA website, information, register for classes, search for information. 

Always said that GWAEA has better website for Iowa Core than the state. 

English Valleys  Emails to staff, The Linker, the agency website.

We use The Linker to find out about classes, certifications, like to read the articles. 

Our school is 50 miles from Cedar Rapids. Burdon on us to travel. Could anyone get 
an instructor to come on a weekend? Meet in ICN room. Could the PD be offered at 
satellite sites in areas closer to us? Sensitive to being on the edge of the geography. Plan 
ahead. More of a central location. Washington SD may face similar situation due to 
location. 

SAT or special education team from ___ and ___.  

My information comes from knowing who to call from GWAEA. 

Like the website. Changes a lot. Major overhauls frequently. 

Central City  The Linker, the website, ___. I like it when you are able to bring people in before 
August. – (ie: presenter on autism in 2011). He presented on autism in adolescents. 
More PD at a higher level is helpful. They appreciate when we bring quality presenters 
in.  

Benton  Emails from our media specialist, my mentor, other staff members, GWAEA 
consultants. The GWAEA Update. Agency website. Autism team. 
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10. How can Grant Wood AEA support your district in the use of technology? 
Several of the rural districts specifically mentioned the support they receive from ___ and how 
well‐received this support has been. The agency’s 21st Century learning program has been 
widely mentioned with positive comments about the program. ___ and her team were also 
mentioned positively. 

The PowerSchool and computer services area were mentioned positively in various parts of the 
discussions. Continued support in this area is appreciated and desired by most. 

Professional Development in the technology area is a huge need. The districts are all in various 
places on this. Summer PD in technology would be appreciated. Several mentioned a need for 
training in SMART Boards or Promethean. There appears to be a certain level of “we don’t know 
what we don’t know and what we need to know.” Training in the use of computers for 
Paraeducators and one‐on‐ones could be helpful.  

There is some interest in smaller districts networking with one‐another in the area of 
technology to build their overall knowledge base – developing a clearing house/collect and 
share information and how‐to’s through some sort of collaboration. Some of the small districts 
can’t afford to hire a full‐time technology person; this may help them meet this need. This 
effort includes helping the schools talk with parents about evolving technology – what is 
important for families to know, and how to responsibly use these new tools. 

Consider development of a C21 learning program for principals only. 

At least two districts mentioned an interest in developing a Creek Squad in their districts 
(Springville and Vinton). 

Some of the smaller districts expressed an interest in the agency providing hardware tech 
support and/or some sort of hardware support group where the districts’ support persons 
could interact with their peers. 

More and more of the districts are introducing various 1:1 programs, including laptops or iPads 
as the means for these programs. 

Some of the districts would like to have help with designing on‐line learning such as science 
classes.  

Monticello 
 
 
 
 

 

Would love to see GWAEA use Texas Instrument’s Inspire. Not sure what is 
available.  

PD meeting – streaming videos. Not relevant for me in the classroom. Need more 
people coming down and supporting the classroom. Hand‐held calculators, navigator 
instruments. More than watching videos on YouTube.  

Comes down to time.  Don’t have time to get a substitute. Find PD when the district 
has priorities re: PD. May not match with what I need for PD. Need to get a sub. Maybe 
we need to do a better job with our own administration re: PD.  

We have teachers that periodically leave and attend 21st Century Learning Institute. 
Participation includes sharing with colleagues. Always an after‐school sharing. People 
have other after‐school meetings. Add it to the list if not a priority.  
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How available are GWAEA consultants to come out. Many schools come to receive 
training at GWAEA. Specialists provide services to students. Consultants schedule a day 
that may or may not meet your schedule.  

What do you have going on in math? Summer options are always very helpful.  

Anytime we can send a group in the summer, changes the dynamic and releases the 
stress. 

Cedar Rapids  They could send consultants to our school to inservice us on promethean boards. 
They could show us what technology is available for our students and how to get our 
hands on them. 

Continue to offer professional development. 

I feel that in the age of "21st century learning", GWAEA could support teachers 
greatly with technology. I feel that access to programs that allow for voice recognition 
would be valuable. I also feel that programs that would read tests aloud would be an 
asset. I feel that the technology also needs to be for the student that doesn't need 
assistance, but could create really fantastic projects if given the right tools to use (i.e. 
video cameras/movie makers/access to real time web sites). Finally, I feel that the 
technology needs to be brought to the schools/it needs to be easily accessible. 

I would love for Grant Wood to partner even more with our district personnel to 
push for more assistive technology and to provide a more comprehensive look at 
PowerSchool to support our initiatives (such as SBG). 

Solon  A lot of technology is available and would like to know more. “Here are a few things 
that have been used that have been successful.” What can I do to support students in 
the area of writing? Overwhelming for the students and the teachers.  

Technology is very specific. Opportunities on whiteboards. Half of the districts will 
have and can use, half of districts don’t have and won’t use. Give resources that 
someone who needs assistance with a specific resource can go to access. 

Marion  ___ makes connections between what AEA can offer and what we need in the 
building as well. ___ – Marion ISD always sending information.   

Having connections is important to help filter the information to what is relevant.  

Continuing to offer classes about the iPad. Looking for summer classes. 
Parent/teacher “troops” supported iPad purchase for district.  

Literacy, math consultants. Takes quite a while to get that person to come. Where 
are they? What are they spending their days doing? If math consultant really knew a 
district and/or building, they could be sending information to address the school’s needs. 
Important to keep people well informed. Could be generic by grade levels.  

Iowa Valley  iPad workshop; future workshops geared toward specific subjects

___ does very well with educating our staff with online learning tools, e‐Walk. She is 
very visible in the building. We know she is there and available to provide help/support. 
She checks in with each teacher in our building when she is here. We call and she works 
our district into the schedule. 

SMART Boards – do you have anyone that deals directly in the classroom?  

English Valleys  Books on tape. 

HS – We’ll be calling on GWAEA a lot. Support with PowerSchool. Having ___ and his 
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team has provided tremendous support. Technology in the classroom. Doing more of our 
work with staff and kids in the cloud. That’s where we’re looking on GWAEA to support 
us. Google Docs. I think as a building, that’s where we will be heading. 

Frequent user of the Media Center. Offer a tremendous amount of items. Items are 
going out of date. Encourage updating of materials. Still have resources VHS/DVDs from 
the 1970s. Students want to see current information, year 2000+. Similar to a book cover 
in the library. More apt to read if it’s a current cover.  

We have a technology committee. We need help. Equipment at different stages of 
the game. We’re making steps in the right direction. Could really use help in auditing 
what we have and where to go. Would provide consistency; help building to become 
more uniform. iPads…iPod Touch. We have new mobile labs. What else do we need to 
know?  

Could ___ be scheduled into the HS? We had certain times when we knew she was 
coming and had specific projects. ___ would be support. Knowing that we’re using the 
technology correctly. Is there a way to share sites? Possibly Google Docs site? A way to 
share resources based on topic or content areas.  

Many ideas for GWAEA’s role with school districts. Nice to have somebody who 
helps smaller districts. Who could be assigned to the smaller pockets of districts to help 
us coordinate and network with other smaller districts? Networking and using each 
other, using technology as supports.  

With technology, taking step up from students, data reporting to have someone 
help us to get a handle on electronic transcripts, records from district to district. Ability 
to use technology and branch out and support other districts. Teams and pockets of 
people to coordinate with us. We can’t afford to hire a full‐time tech person. We need 
someone to help us bring several districts together and work with technology would be a 
great use of AEA resources.  

Copyright issues. Additional training on copyright issues, responsible use of 
technology. Ways to present information to students or parents.  

Technology evolving faster than common sense. Accountable to public as to what 
we do with technology. Help students and parents to understand the consequences of 
technology.  

Sending staff to 21st Century Learning Institute.  

Central City  More iPad training. We were handed the iPads. “Here they are.” What do I do with 
it? The Apps are so numerous. Sorting through them is a trial and error process. They 
focus on free apps mostly. If they can’t use the apps, they can be deleted.  

They don’t have anything like that in the high school. Not much support.  

The only ones that get the iPads at their school are those in the reading lab up to 8th 
grade. The students took them home, and didn’t keep logs. The first time through we 
distributed the iPads to see what students can do with them. If we do a pilot program 
again, need to be more strategic. They gave students $15 App store cards. Intention was 
for educational, instructional uses. Instead, kids purchased games for them. 

Everyone’s level is different in the classes. Technology is used to varying degrees. 
Sometimes it is finding things you can do. Is there a list of things that students can do? 
Interactive items. Find time for where to look to integrate technology into the classroom.
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SMART phones giving them apps. They can do things on their Smart Phones.

Current events in the classroom, assignments.  

A snag in high school is if the computer goes down. Give them different assignment. 
Not allowed to take stuff home. Where do you go if you don’t have Internet access at 
home?  At somebody’s house? Not everyone does have Internet at home. We have to 
teach students to place items on their desktop.  

 

Benton  Knowing about the resources. Sometimes I don’t look carefully through all of the 
resources.  

A summer class in technology to help my students.  

Just having the time to research with services/classes that GWAEA has available and 
specific tools.  

Principals sharing the information with professional education and paraeducators.  

So much out there, clearing house/collection/collaboration. How do we share 
information with each other? What are the topics at the district level that could be 
shared with others? (Share information from the Supt meetings [if appropriate] with all 
teachers) 

Database where teachers choose the subject area. Electronic vs. paper when 
possible.  

Media database as way to connect with educators.  

College  I’m really appreciative of ___ and ___. He’s working out well. ___ did work last week 
with their team. They are great and very helpful. They’re looking at a significant digital 
change for next year – 1:1 for grades 9‐12. It’s not about how to use the tools; it’s more 
about how will instruction change? They have some ideas; they’d like help with event‐
driven stuff, such as a tech fair day in October. Using only their staff for this is not a 
sustainable model. They want to look at how ___ and ___ can help them with coaching.  

The 21st C learning institute has been helpful; they would like to leverage that 
further.  

Student information system – they feel there’s an inequity here, because the AEA 
provides PowerSchool. It leaves them using something else; excluded from the services. 
Could we work more closely with AEA11 – they have most schools using Campus. Get 
some sort of reciprocal agreement with Heartland for support on Infinite Campus. 

___ has been so helpful and patient. The assessment system will have to be rebuilt 
because of ITED.  

Tableau is like Data Director (?). Overlay it on your system. Need some less labor‐
intensive way of making it work. Disaggregating data without the tools is very hard. Data 
has to be housed in a data system. 

As the state evolves in terms of count and what they have to pull together. Kudos to 
___ and ___ – they hope to be moved to the new system. ___ on the SpEd count. The 
new system is very confusing. 

Some sort of content library like Overdrive to distribute digital content. Put a bug in 
___’s ear to pool resources along those lines. We’re not the only district that’s thinking 
about this. Do we need a physical copy of every book? Learning Management Side pieces 
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are very expensive – they could be very helpful in creating blended environments. Adobe 
– they can’t afford this. Blackboard. George has been extremely helpful to them.  

Came across web‐based teaching channel. It’s wonderful. They crank out a lot of 
good instructional things. Every one she has seen so far she could use for quality 
learning. They are categorized, too. We have many excellent models of quality teachers 
in area 10. ___ videotaped ___’s class for them. 

Linn‐Mar  C‐21 has been outstanding .  I like the capacity building. If you have a traveling team 
to work with principal groups, that would be good. They have a common learning time of 
about 45 minutes. Think of staff development in about 45 minute bursts.  

North Cedar  ___ is providing PD in early February.  He works with our tech. director.  We 
purchased some iPads and you have provided support re: applications. 

We have a foundation that wants to put technology in the classrooms.  Our biggest 
problem is learning how to be creative with the use of technology. 

___ is experimenting with VREP.  We would like to put this in a fourth grade 
classroom.   

STEM:  Much better here than in other part of the state. 

We would like to be able to utilize online classes.  If GW could support that, we 
would be interested in participating. 

Could we design our own in‐house on‐line science course with GW's help? 

___ is helping them this week. Piggott has come out and worked with the MS staff 
on use of apps. 

The district has a foundation that spends about $25K per year on purchasing laptops 
and computers for the classrooms. They have supported many endeavors. ___ thinks 
they need to be more creative about how it’s used. 

The elem prin looked at VREP; they tried to create some programs that revolved 
around VAST kits. They’ve been looking at doing something at the 4th grade classroom 
level; they’re in early stages of obtaining computers. Trace was helping them. He’s 
emailed ___.  

One of the great opportunities  – STEM education with Project Lead the Way is 
superior to many parts of the state.  

HS would like to utilize an electronic online class. Not sure what that would look like. 
Could it run thru us or Kirkwood? He would like it to give them the experience of doing 
this. Mount Vernon is partnering with Grundy Center to offer German on line. 

Elem – virtual school (Clayton Ridge) it’s home schooling online. State is creating an 
online learning system statewide. They’re offering math, chemistry and science classes. 
They’re asking for this to be funded; it’s in the works. There aren’t many developed yet – 
most are credit recovery classes. We’re in the process of getting them aligned with Iowa 
Core. These classes are being designed by real teachers. 

We’ve talked about a graduation requirement that students take one online course 
to graduate. It may not be as practical as we’d like it to be. 

HS if we could design our own online courses such as science – could the AEA teach 
us how to put together an online course for teachers who are interested? 

There are current classes available to teachers who have an interest in this. ___ is 
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sure they’d have some teachers who would be excited to explore that.

Springville  It would be awesome if they could get some help with their servers. They currently 
hire this out. They spend a lot of money on consultants/suppliers who do this for them. 
They need to add some lines, and would appreciate having someone who could consult 
with them about what they need to do. 

They’d be interested in development of a Creek Squad group with their students. 

They spent almost $2K last month on services. It varies by month. Spend at least 
$10K. Iowa Solutions is a quick responder when the district has an emergency. 

Moving information off their NWEA onto their server required help. 

Tipton  ___ feels good about district’s technology. They’re listening to what’s going on with 
1:1 program. He hears there’s no research out there to support it. They’re interested in 
the concept. He’s heard, “Don’t do 1:1. Do iPads instead.” Our teachers have the tools. 
They took an approach of “if you want it, you have to use it.” Teachers had to go through 
a process about how they would use them. They have several stand‐alone labs as well as 
portable labs. They have a few pockets of teachers who don’t use tech; and a few who 
could use it all day. They have white boards. They had 9 new staff last year. That 
generation is coming in wired; they’re trying to meet their needs and have them help 
their colleagues in the use of technology. “We always seem to be behind.” Wireless here 
is solid. 

___  she works with ___ to come out. He was here last night. He offers 4 sessions 
after school for teachers to attend and using online applications. All HS and MS teachers 
have mimeos. Implementation is a little slow. They have struggled with iPads this year. 
They can find apps like there’s no tomorrow; but how to put the iPads in students’ hands 
is a struggle – especially at the high school level. How does a class of 35 students make 
use of an iPad? ___ works with them all the time and he’s readily available. 

Vinton  District does its own email now using Google apps (work with ___), PowerSchool 
would be great; adaptive technology;  

Instructional technology and support – they go to ___ (district technology person). 
She was in 267 and met monthly with the tech folks there.  Tech Dir meeting is every 
other month with ___.  They would like us to focus more on technology integration.  
Shift from hardware support to integration (software).  The district has outsourced its 
hardware support.  They asked, “Why couldn’t GWAEA provide this service? What is the 
pyramid of support at GWAEA?  What is the visual and how do we hook in on that?” 

___ noted that 267 had an integrative technologist and they had a hardware person 
– these groups met separately; she suggested we do the same, since hardware and 
software people and topics are far different between the two groups. 

___ would like to develop something like CCA’s Creek Squad.  They’d like to have 
more training so they could do this. 

Washington  If they get into iPads, they’d need training. The HS would appreciate any information 
about 1:1. They’re going 1:1 at HS next year. Administrators will be using iPads. 
Walkthrough iPad information would be helpful. The HS is just the first step; it will be 
pushed down. The walkthrough is easier to do on an iPad. They’ll do the rounds and 
compare notes. Is IPI software available for iPads? 

The finance workshop is valuable every year. Joe has been responsive in calling back. 
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___ doesn’t care for the format of the meetings – the business sessions are always 
rushed and he feels they should have more attention. He doesn’t care for the book study 
sessions. 

They would appreciate some SMART Board training. They’ll have up to a dozen of 
them next year at the HS. They’ll get 3 hours of training, which only scratches the 
surface. The principal will evaluate teachers on their use of the SMART Board s. At the 
MS level, they’ll be fully electronically enabled next year.  

The district is building a new high school which will open next year. 

They have focused on Google training this year. Teachers are buying into its use. 
They have a Google site for registration.  

Williamsburg  We do 1 on 1. We have Matt scheduled. He was supposed to help with PD 
yesterday, but he was gone to Boston. The GW tech team stepped in and helped, but 
there was a panic about what they would do.  

Tech guy – the biggest concern our teachers have is with the one on ones. How do 
they use it on a daily basis? Now that they have the computers, when the kids come into 
the classroom, they’ll need to be better prepared with how to use them.  

Last year, ___ worked with them on how to use SmartBoards. The AEA person they 
need to work with on this for training is not reliable. It’s a culture change. It takes work 
and practice and time to make it an effective teaching tool. She wants these to benefit 
her jr high students. For technology, when they say they’ll be here, “they just need to be 
here.” She has identified block dates, and it’s very discouraging when those get cancelled 
because of the AEA. 
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11. Do you have any other information that you would like to share regarding 
any of our programs/services? 
Numerous comments cropped up about “please don’t cut our services any further” and “we 
don’t see the staff as regularly as we used to.” 

Benton  Don’t worry about your chief administrator’s salary being higher than the Governor. 
What about the coaches in the state? (Participant took her local legislator to task on this 
subject.) 

Cedar Rapids  I wish our district and GWAEA were there to support each other and not to just 
disagree with each other. I work for CRCSD and have to do what I am told by them. 
When GWAEA consultants tells us to do something one way and then our district wants 
it done a different way, it is very frustrating. They should be collaborating to make our 
jobs easier not more confusing. 

I think it is critical to have high quality GWAEA staff within our schools serving 
entitled individuals. Teachers need to see these people as a resource and support that 
can provide some new ideas for data monitoring, and behavioral/instructional strategies. 
We also have to get to better level of understanding as to how we can partner together 
to meet the needs of students and identify them for special education services. This is a 
last resort but sometimes necessary. Overall, I am very appreciative of the supports 
GWAEA can provide our school and I continue to learn more about how we can utilize 
these services better. 

Central City  We use the resources, staff, and training

Iowa AEA Online – resources. Britannica Kids, EBSCO – research articles, Atomic 
Learning for teachers. They teach reading skills using the online resources. 

College  Assistive technology resources have diminished and seem to be event oriented. 
Need to find out how to increase student independence. 

The print shop is phenomenal – great help. Would like to see a library of crisis 
communications materials for communicating with parents and staff. 

English Valleys  This year, my interaction with anyone from GWAEA has been almost limited. Really 
involved with the special education teachers not necessarily with general education. 
Randy very involved with 2nd and 3rd grade teachers. Needing title for counseling, etc.  

GWAEA people used to come to team meetings. Used to feel that we had more 
interactions.  

I think we can feel the cutbacks at GWAEA for sure. They are really spread thin. 
We’ve used all of the time here for special education teams. SSW put on roster and 
scheduled to meet with them, but there are only so many hours in the day. I think 
they’ve tried to make every attempt and are spread very thin. Really give them credit for 
their efforts. Working out of their cars in the midst of budget cuts. Formed friendships.  

Legislature – It’s all about money. They have no idea the additional work that the 
cuts create. It’s put a lot more on everybody not having the GWAEA staff in the building. 

Iowa Valley  Are there other districts our size that do things differently with PD?

Would like to see more in the area of special education. ie: changes on IEP and 
didn’t realize until getting involved in the IEP that there were changes. 
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Are there different assessments that can be used? Progress monitoring. 

Always looking for new ways to help students. 

Linn‐Mar  We appreciate the responsiveness and flexibility when we have a need. On the side 
of curriculum expertise, we don’t use the agency as much.  

Collaboration/cooperation in the last 3 years has been excellent. Staff is open to 
working together.  

___ is part of their learning council; that’s very important. 

Marion  Concern over having one building contact person. Not being able to go to the person 
to contact or address a specific need. The Emerson contact person is not scheduled. 

Process is done. RtI step helps us, but some of that too. 

Person available but not our regular contact person. Disconnect…who is the real 
person that we contact? 

Seeing an increase in student needs in speech‐language. Big challenge of getting 
support from classroom teachers to receiving the support. OT/PT is another area. 
Rotating through staff… took job for a few short months. Person working with 
before…then not there. Had someone new almost every year. Now met the parents, 
students…not the person’s fault. The communication has fallen apart. We try to 
communicate from building to building. Student on 504 plan. Special education teacher’s 
responsibility to communicate with physical therapist? I don’t’ have any of these names? 
Where is the file? What is the proper procedure?  

HS teachers – how hard to identify and place a student in high school. Student out of 
district that moves in without an IEP. Evident that they need something. 504 plan. By the 
time they are given an IEP, it takes a long time. We struggle with this at the high school, 
especially those that move into the district. Behaviors begin to spike during the delay in 
identification of services. 

Building consultants ‐ ___ struggles to get into the building this year. 

IEP – lots of changes. Keep us informed with more training, professional 
development. Changes that we weren’t aware of. Compliance. Nice to know, keep us 
updated when things change. They want more professional development. Last time was 
two years ago. Keeping us updated is important. 

“Thank God for GWAEA. We can look at negatives, but there is so much positive. 
(The Agency) needs more staff. We understand.”  

Monticello  I know we are going through compliance, Special education has been great, been 
helpful. Very appreciative.  

Only once in a while would we have a concern.  Advocating for the student. One 
concern. Are the GWAEA staff evaluated? No one has ever asked us about how are the 
services?  

SSW phone number for emergencies. Death of parent…GWAEA SSW staff came out 
the same day to visit the family, house.  

They bring us ideas…they don’t just show up. Always looking for ideas for us at the 
middle school. 

North Cedar  Please don’t cut any more. HS looks at parity among school districts. They don’t 
have the same resources as the larger districts have. The AEA helps to level the playing 
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field.  

MS ‐ the cuts hurt the smaller districts more than it did the large districts. 

Solon  HS – Benefit from testing through the educational psychologist…student isn’t 
writing. Is it that the student can’t read…writing…I was doing a lot of gathering 
resources. Need people to support the efforts. Mechanism needed to address teacher 
concerns. Who do teachers go to for support? Possibly at‐risk services. Academic 
issues…not special education students, just at‐risk for graduation. Does not require an 
IEP. 

Falls back into district responsibility. AEA staff assigned to Solon are assigned to 
special education. Systematic piece. AEA personnel that we started with are not the ones 
we have now. Personalities. If we can create the system, knowing the personalities come 
to the table. Historically, we’ve relied on them to know our kids when they don’t know 
our kids. Consistent and outside of your control.  

Turnover in GWAEA staff has occurred. When I have had relationships with the AEA 
staff, turn over has occurred. It’s nice to have one person to bounce ideas off of. Not 
unique to Solon. Want to know what we can do to support the struggling students who 
aren’t identified. RtI isn’t in place at the high school. What else can we do? 
Documentation is critical.  

Don’t believe RtI is designed to work at the secondary level. The assumption is that 
all students are taught. 

Assumption at the middle/high school. We’ve had at our district level the child study 
teams, which we don’t do anymore. 

Implemented PLCs. Really like it. All leading toward some of these things. As the 
only person that teaches single subjects at the high school, there isn’t a collaborative. 

Collaborative would be nice with your peers who teach across the AEA. Looking at 
shared model. We’re teaching the right and same things. Rely on other teachers.  

Iowa Core – ability to collaborate with colleagues across the AEA.  

Springville  PBIS training started a few years ago, and it’s been really good for the district.

CSL is really good. ___ would like to get some teachers to attend it. She participated 
last year, and it was a little different being an administrator in the class. She feels it 
improves teachers’ practices going through the course. 

 

Tipton  “We realize what has happened to your agencies across the state.” They don’t use 
our teacher work center nearly as much as they used to. Video usage has declined 
because they want to make sure it’s of value in learning. Meeting needs of autistic kids 
has been an issue. 

Vinton  “Don’t let us flounder.  If you see something we need to improve and know a school 
that is successfully doing something, tell us about them.”  

PBIS—we need help to support LEA at the buildings.  Please make sure there’s 
support in PD back at the buildings for this. We’re covering the bases, but need to 
communicate this better to the schools. 

The district needs to do a better job of integrating content, pedagogy, technology. 

Staff have had to become generalists instead of specialists, and this hurts. The 
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district needs content expertise. They need help with curriculum alignment; for example, 
feedback from someone with math expertise.   

Please develop a cooperative with Curriculum Mapper. They appreciated the 
training we provided on this previously. ___ at Monticello has become “the expert” on 
this, and they turn to her more than they do to GWAEA for help with Mapper.  They 
don’t want to pay for substitutes and to train 30 people in CM when the AEA could do it. 

Autism workshop was great; they need better support for classroom teachers and 
specials teachers.  TEACCH is great training, but there’s a 4‐month waiting list to get it. 

Washington  ___ appreciates the effort our staff have made to travel the 60 miles down to the 
district. 

The district struggles to develop a quality summer school program for its K‐8 
students. They do have a few 9‐11 students. It’s difficult to get a certified staff members 
to do the summer sessions. 

___ likes the consortium we offer; he felt it’s very helpful. He hadn’t seen this very 
much at other AEAs. 

It would be nice to have designated people working at the district all week instead 
of being spread out over multiple districts.  

Williamsburg  ___ works with the preschool. The early ACCESS process is not a seamless transition 
into an age 3 IEP. Expectations and qualifications are not clear. What is qualified for 
ACCESS appears to be different from a kindergartener discrepant. Consistency is lacking. 
At age 3 we drop the parents/kids onto the schools. It’s tough. 

We appreciate the support the AEA can give us. We value having the AEA and want 
to take advantage of whatever you can offer. Test scores are good but we’re not where 
we really want to be. 

___ indicated we will provide information such as readings about student 
evaluations. 
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Chief to Superintendent Visits 
*Staff names have been removed and replaced with ___. 

1. Most beneficial AEA services: 
Alburnett  Technology –____. Great to work with.  

 Special Ed – GW staff blends in and is part of the district 
staff. 

 They would like to involve ___ more. 
Center Point-Urbana  Autism team attention – support has increased from years 

past 
 PowerSchool – pleased with support 
 Special Ed – spoiled last year – CPU was spoiled with 

having ___ only 
 ___ has not been at Admin meetings) – good to have the 

reason 
Clear Creek Amana  Special Ed – Consult in SE 

 Added 133 students – rapid growth in special ed 
 ___ has been really helpful 
 PD – Iowa Core, Tech, CSL, PLC, Collaboration, customer 

service 
Lisbon  Special Ed help – consultants 

 ___ has been great – phone call he is helpful 
Metro Catholic  Services are outstanding. Work with 5 AEAs; 10 is the 

best. Support in technology, ___ – talented and patient. 
Special ed is great ___ – Great. ___  

Mid-Prairie  Spec Ed – support from AEA staff members 
 Have not had consistent staff members. Principals had 

concerned about turnover. 
 ___ came in and listened – that was the most important 

thing 
 PD activities – appreciate adjustments to scheduling has 

been helpful 
 Appreciate the AEA asking what we need. “How can the 

AEA help?” 
West Branch  Sp Ed Support – ___ is tremendous 

 Team is great – their help is wonderful 
 Behavior at HS 
 Supt. Mtg & Network & growth 
 ___ helpful 
 Teacher quality – Iowa Core  
 Technology helpful 
 Timely – people respond 
 Principal Leadership Academy – would like to help 

principals 
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2. Who are some staff members that provide outstanding service? 
Alburnett  ___ 

 IEP Meetings – SpEd staff 
Center Point-Urbana  ___ (consultant) team has been good, don’t have the new 

teams schedule (___ needs to provide) 
 RA – ___ – SP highly thought 
 ___ 

Clear Creek Amana  ___, school psych – really integrates 
 ___ 
 ___ 
 I3 Grant – ___, SW, liaison for grant – has been helpful 

with PBIS 
Lisbon  ___ 

 ___ – really good 
 ___ – fantastic 
 Work with SE Coord 

Metro Catholic  See above. ___ 
Mid-Prairie  ___ (Kalona Elem) – she is great 

 ___ – Good conversation. Been a lot of shifting 
 Is there a reason that we have heavy turnover? 
 ___ 

West Branch  ___ 
 ___ 
 ___ (secretary) 
 ___ – really helpful (not as much connection with ___) 
 Print shop very helpful 
 Design 

3. What is your PD focus as a school district? How do you know if each (or how many) of your 
students are making one year’s growth in one year? Proficiency for all third graders? College 
and Career ready? 
Alburnett  No focus – allow the board – Six Traits to Elem. 

 Sec – Doubled at PLC(?)  
 Climate at Secondary needed. 
 Tech training – morale at Secondary. 
 Elementary – Iowa Core 

Center Point-Urbana  Reading grades 6-8; also math 
 Building focus PK-5 & 6-12 PBIS currently in year 2, 

Olweus bullying to PBIS. ___ helped find resources – 
sound advice 

 Script 
 Google School Board site 
 DI & Autism – ___ (U of I clinical psych) 
 Tubs 
 1 one year’s growth – could use ___ 
 

Clear Creek Amana  PLC/literacy and math alignment with Iowa Core 
 PBIS – data analysis and collaboration 
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 Formative assessment 
 Growth data – NWEA & Iowa Assess 
 Accelerated district growth for low kids 
 Core instruction 

Lisbon  Student proficiency – reading & math – 100% proficiency 
for kids that are not identified 

 PLC meeting – analyzing data –moving into the MS 
 Technology, 1 to 1 

Metro Catholic  Student achievement – proficiency – 5% free/reduced and 
17% free & reduced. High expectations 

 PD – Core investigations – ___ – 3 years worked together. 
Now turned schools loose and core training at AEA – ___ 
Local PLCs It’s loose – need to be tighter. Progress is 
slow. 

 1 to 1 laptops, I-Pads, training 
Mid-Prairie  PLC – changing learning and instruction in classroom 

(technology)  
 Learning design – integrating tech toward useful learning 
 Study groups – standards-based grading and formative 

assessment 
 Next year, could have new principals in each building 

West Branch  PLCs and Data Teams 
 21st Century learning 
 1:1 and standards based grading 
 One year’s growth in one year’s time 
 Proficient by third grade – 78 to 84% 

4. What new services should the AEA offer? (Computer, IT, etc.) What are future issues that 
will affect your school? 
Alburnett  Contract 30 hrs. per week, 38,000 

 IT 
 Ask-ready available – 
 ___ could help with Admin support – how much can we 

rely on ___? 
Center Point-Urbana  Resource – SAI PreCon – Doug Reeves – someone to 

facilitate the work – good conversations 
 Technology  
 Food Service 
 Transportation Coop 

Clear Creek Amana  HR consortium – state system – customer services to 
districts – open service sharing of resources – put 
brainpower together instead of delivery method – statewide 
consistency and customization; intuitive driven 

Lisbon  1 to 1 tech coord ok 
 Statewide help would be helpful 
 State reporting – regional admin giving some help! 
 Enrollment +10; total of 625 

Metro Catholic  Assistance with kids at the top – how do you help push 
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kids that are high achieving?  
 Not sure if counselors get enough access and relative 

training. 
Mid-Prairie  Computer Technology – IT – Tech Support – (Servers) 

 Nutrition- food prices are really up we will have to 
increase price 

West Branch  On site – coaching support in literacy is needed at WB 
 Technology coaching 

5. What professional development needs do you have for yourself and/or your administrative 
team? 
Alburnett  Monthly Supt & Network has been phenomenal.  

 Principal support? 
 Learning that superintendents get! – Principals need that. 

Center Point-Urbana  Outside resource – observe our meeting – how we work 
together – good team – ___ or ___ to observe. Go to other 
meetings 

Clear Creek Amana  Top – studying leadership – being a leader in hard times 
 Keep an eye on the prize – instructional leadership and 

leadership in general. Reeves – Daily disc, Highly Engaged 
Classroom 

 Change leaders 
 Superintendent case studies – scenarios for how you would 

handle it 
 Topic issues – ___ - PD 
 Ultimate Board Meeting 

Lisbon  Reading – Energy Bus, John Gordon – good stuff overall 
 Principals – help them get more assertive with marginal 

staff 
 How to work with struggling people 

Metro Catholic  PD – seems like if we need it we can find it. Supt. 
Meetings are there if we want to take advantage of them. 

 Open Forum 
 Dee Baird – need to have conversations 
 Hire good people, which you are doing – ___ 
 An atmosphere that we are here to serve you!  
 Other AEA? No complaints, but at AEA10 we are treated 

the same as the LEAs. 
Mid-Prairie  Principal leadership training – future 

 Technology – keeping current. How can leaders use it 
effectively?  

 PLCs – team going to GW training 
West Branch  Tracking finance – line item 

 7.5 million unspent balance of 1,200,000 

6. Other AEA?  
Center Point-Urbana  Only concern – evaluating SE staff by principals – not 

always need help 
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 Overall pleased – great place 
 Design Team Training – keep the message out there 

Clear Creek Amana  ___ has been really responsive and good at customer 
service 

 BOE – ___ and ___ have been helpful 
Lisbon  Few questions 
Mid-Prairie  Supt PD – seems top down and feel talked down to 

 Should be more directed by supts. 
 If there’s something interesting, I will be there. 
 New supts. – quadrants for stud growth 
 iPad U – we could learn a lot from each other 
 ___ is holding a summer conference with ___ and ___ 

West Branch  Principal Leadership 
 ABLE – host board member training twice per year 
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Special Education Parent Advisory Committee 

 
The Special Education Parent Advisory Committee represents parents of students with a wide 
variety of disabilities ranging from autism, hearing impairment, cognitive disability, multiple 
disabilities, and learning disabilities.  
 
The parent advisory committee members were selected from a pool of recommendations from 
Regional Administrators and LEAs. Parents were selected to provide representation across 
regions, all student age groups, and disabilities. The parents on the advisory committee have had 
an opportunity to discuss a wide variety of GWAEA services including; speech, OT, PT, 
itinerant hearing, autism support, Early ACCESS, and transition planning.    
 
The special education parent advisory committee meets two times per year to advise and provide 
feedback to the Special Education Director regarding the continuous improvement of Grant 
Wood AEA special education supports and services. The advisory committee provides feedback 
to assist GWAEA in improving special education services across the agency to children birth-21 
with special needs. 
 
The advisory meetings are structured with content and opportunities for parent dialogue and 
feedback. Meeting topics have included the State Performance Plan data, Early Childhood and 
Early ACCESS services, GWAEA Department of Education Accreditation Report, services and 
supports to students with challenging behaviors, and the special education literacy team. Parents 
have provided feedback and suggestions on how to communicate with the community and 
parents regarding the array of services GWAEA provides. Input is gathered from the parents at 
each meeting about what topics they would like to cover at the next meeting.  
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Curriculum Directors 
 
GWAEA seeks feedback from area curriculum directors through a variety of means. A 
Curriculum Advisory Group was established in 2010. Members of this group consist of 
representatives from different size districts, urban and rural districts, and represent different 
geographical regions of GWAEA. The purpose of the Curriculum Advisory Committee is to plan 
GWAEA Curriculum Director meetings as well as to provide feedback on proposed agency-wide 
professional development plans in curriculum, instruction, and assessment. In addition to 
collecting feedback from the Curriculum Advisory Committee, GWAEA uses surveys as a 
means for collecting feedback from all curriculum directors. Information from both groups is 
used to initiate, refine, and implement agency-wide professional development efforts in 
curriculum, instruction, and assessment. 
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AEA Board Advisory Committee 
 
The Grant Wood AEA Board Advisory Committee meets at least twice each school year.  The 
Committee consists of parents, teachers, principals, and superintendents.  Topics discussed by 
the committee include:  the Special Education Literacy Team, the Special Education Behavior 
Team, Technology Services, and Response to Intervention.  The following pages document the 
recommendations of this committee for 2012.   
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AEA Board Advisory Committee Recommendations to the AEA Board of Directors 
 
Grant Wood AEA should: 
 
1. Continue to provide professional development that builds the capacity of local school 

districts.  This professional development should emphasize research based content and 
strategies in the following areas:   literacy, math, and implementation of the Iowa Core.   

 
2. Continue implementation of the special education literacy initiative and special education 

behavior initiative.  Utilize program evaluation data to purposefully grow these programs in 
more districts.  Scale up both initiatives by training all appropriate Grant Wood AEA staff.   

 
3. Work with area administrators and teachers to understand and implement Response to 

Intervention. 
 
4. Provide professional development for area schools in instructional technology and 21st 

Century skills. 
 
AEA Board Advisory Committee Focus for 2011-2012 
 
1. Review 1-to-1 computer initiatives.  Determine the data that is available to guide LEA work. 
 
2. Review technology tools that support more efficiency in local schools. 
 

a. Instructional technology 
b. PowerSchool 
c. Curriculum Mapper 

 
3. Review and study AEA and LEA sites that have been successful in improving student 

learning.  

4. Explore and recommend innovative strategies that support student learning. 

5. Explore and recommend the use of Professional Learning Communities and data coaching. 

6. Review Iowa’s Blueprint for Reform and assist the AEA in developing appropriate next 
steps. 
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Technology Directors 
 
There are quarterly technology director meetings. Agendas and notes are shared on the 
collaborative website https://sites.google.com/site/gwaeatechdirectors/ Information provided at 
the meetings include updates on new technology, IT updates of services and support, 
Powerschool updates, upcoming instructional technology professional development and 
discussion of various technology needs districts are having. The group also participates in an 
email forum where information is shared. At the end of each year the group is surveyed for 
topics to be covered and needs for the following year.  
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District Service Plan Summary  

 
District Service Plans were reviewed for all of Grant Wood AEA’s 32 public school districts.  
The following information summarizes the content of these plans. 

 
Leadership Summary 
Grant Wood personnel serve a variety of roles and offer a variety of support within the 
Leadership strand of service with our LEAs.  Field staff and content consultants offer guidance 
and support to district or building leadership teams, grade-level or department teams, 
professional learning communities, and/or advisory committees on a range of topics including 
professional development training, common core, data collection and analysis, assessment 
practices, technology, special education, compliance, and response-to-intervention.  Regional 
administrators and supervisors provide guidance and support through active participation at 
administrative cabinet teams, administrative councils, and/or networks in addition to aligning 
services to schools based on LEA need. 
 
Professional Development Summary 
Grant Wood AEA schools desire and are receiving professional learning that strives to focus on 
closing the achievement gaps in literacy, math and science.  The professional development 
provided focuses on providing educators support to function in highly effective 
professional/collaborative teams.  The teams will focus on clear goals to improve instruction, 
implementation of evidence based strategies and collect evidence related to the impact of the 
instructional and assessment processes.   Many schools are striving to use the professional 
learning communities/teams to further refine procedures to provide support for students in the 
general education classroom who may exceed or are challenged initially by the classroom 
learning goals. 
 
Educators are striving to learn the intent and how to enact the Iowa/Common Core learning 
standards, instruct the standards to enhance student understanding by designing, implementing, 
and reviewing assessment evidence to provide further interventions to support the next levels of 
student learning.  Educators also need and are receiving professional learning content to enhance 
the culture of schools by participating in PBIS learning sessions with on-site support to enhance 
the local school staff’s understanding, implementation, and assessment of the impact of PBIS 
learning. 
 
Grant Wood AEA local district educators are involved in every region with support from teams 
that are providing on-site coaching to improve literacy learning and support for students with 
challenging behaviors.  These Grant Wood AEA teams are providing on-site coaching at least 
one day per week.  The coaching includes modeling instructional strategies, data collection of 
student learning, and modifying instruction further as a result of student learning results.   
 
Media Services and Technology Summary 
Local districts are setting goals to better utilize media resources and technology to enhance 
instruction, engage students in learning and ensure students obtain 21st century skills to be 
successful in the future work field.  School staff in the GW districts are very invested in the 
VAST science kits and seek consultation and supports from the consultants at the VAST center.  
The GW Media Center continues to expand the Online Instructional Resources available to 
districts and supports local librarians with consultation and professional development.  Districts  
 



78 | P a g e  
 

 
 
 
continue to use AEA resources for printing, graphics and the Teacher Work Center as an 
efficient means to meet teacher needs for the classroom.   
 
Districts are very focused on increasing the effective use of technology in the classroom to 
support the learning of all students.  GW Technology Consultants support a continuum of needs 
through collaboration with districts from expanding bandwidth, research and trials with new 
types of equipment, to developing one to one classrooms, and embedding technology into 
instructional practices.  GW field staff are simultaneously learning new technology to also 
collaborate with school staff and support implementation in the classroom. 
 
Management Summary 
District administrators look to Grant Wood AEA to provide opportunities to be efficient in the 
use of their resources and funding.  Many districts participate in Cooperative Purchasing and 
finance and payroll services that the agency coordinates.  Some districts are asking the agency to 
provide information on legal requirements for facilities and postings.  The agency is working to 
create a repository of these requirements and help districts link to the appropriate state resources.  
AEA administrators from the Human Resources and Business office are reaching out to job-alike 
colleagues in the districts to collaborate on issues and problem-solve needs. 
 
Many GW districts are using the PowerSchool database system supported by the agency.  
Districts have been discussing the need for a data warehouse and the agency is responding by 
creating and embedding new data tools into the PowerSchool system.  Examples include the 
Assessment System, Behavior Management System,  Bullying and Harassment reporting tool, 
and the At-Risk Indicators System.  Continuing to expand these tools  and create others will be a 
powerful way to support districts when they look for patterns and trends through a convergence 
of data, consider subgroup data, and determine areas need.   
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PowerSchool Advisory 

Grant Wood has offered a student information system (SIS) to area school districts since its inception in 
1975. Demographics, attendance, scheduling and grading are all encompassed in PowerSchool, which is 
the current student information system supported. Additionally, Grant Wood has enhanced PowerSchool 
to include the following modules not native to PowerSchool: e-registration, behavior management, health 
and clinic log, DIBELS, intervention, learning supports, document vault, Iowa Core, and ITBS graphing.   
 
 
Curriculum, Instruction, and Assessment 
One of the inherent features of PowerSchool is the student grade book. Teachers assess student 
knowledge in various subject areas and then enter that information into PowerTeacher, the PowerSchool 
grade book. Students and parents can then access that information online anytime they have internet 
access. Parents can also get alerts based upon different criteria they set up when signed into PowerSchool. 
 
 
School Technology 
Grant Wood has enhanced PowerSchool to support the needs of districts that the native version of 
PowerSchool does not provide. These enhancements help districts in 3 distinct areas. ONE, they save the 
districts time and money that they then can turn around and use in other ways. A good example of this is 
e-registration. With parents going online and updating student demographic information, there is now no 
need for printing, mailing costs, or secretarial support to re-enter information. TWO, by creating 
integrated programs that track needed information districts become more efficient. An example of this is 
the behavior management program. There is now no need for a separate program to track this information 
which means it’s integrated into PowerSchool eliminating duplicate data entry and giving teacher and 
administrators real time access to the incident. THREE, they track and submit needed information for DE 
reporting. An example here is the Iowa Core program. Essential Skills and Concepts are tied to district 
Sched Numbers though PowerSchool and the master list of course offerings. Proposed, enacted, and met 
are all then tracked for state reporting. 
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PowerSchool 

Grant Wood has offered a student information system (SIS) to area school districts since its
inception in 1975. Demographics, attendance, scheduling and grading are all encompassed in
PowerSchool, which is the current student information system supported. Additionally, Grant
Wood has enhanced PowerSchool to include the following modules not native to PowerSchool: 
e-registration, behavior management, health and clinic log, DIBELS, intervention, learning
supports, document vault, Iowa Core, and ITBS graphing.  

Beginning: 1975-1976  Ending: Ongoing 

Contact information 
If you are...  Contact Phone Email 
Staff Dave Brousard (319) 399-6795 dbrousard@gwaea.org 

 
The following participation represents activity at any point during the past five years. 

Service Recipient(s) 
Alburnett 
All Saints School  
Anamosa 
Benton 
Cedar Rapids 
Center Point-Urbana 
Central City 
Clear Creek Amana 
English Valleys 
H-L-V 
Highland 
Holy Family School System 
Iowa City 
Iowa Mennonite School  
Iowa Valley 
Linn-Mar 
Lisbon 
Lone Tree 
Marion Independent 
Mid-Prairie 
Midland 
Monticello 
Mount Vernon 
North Cedar 
North Linn 
Regina Schools  
Regis Middle School  
Solon 
Springville 
St James Elem School  
St Joseph School  
St Matthew School  
St Pius X School  
Summit Schools Inc  
Trinity Lutheran School  
Washington 
West Branch 
Williamsburg 
Willowwind School  
Xavier High School  
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PowerSchool Advisory Committee 
 
Grant Wood has offered a student information system (SIS) to area school districts since its inception in 
1975. Demographics, attendance, scheduling and grading are all encompassed in PowerSchool, which is 
the current student information system supported. Additionally, Grant Wood has enhanced PowerSchool 
to include the following modules not native to PowerSchool: e-registration, behavior management, health 
and clinic log, DIBELS, intervention, learning supports, document vault, Iowa Core, and ITBS graphing.   
 
It should be noted that every student information system and all components, have always been selected 
by participating districts and not Grant Wood AEA. In the early 2000’s, LEA personnel viewed 
presentations from three different Student Information Systems (SIS) and the predecessor to PowerSchool 
was selected. Grant Wood simply supports the SIS of choice for the LEA’s.  
 
Additionally, changes and enhancements to PowerSchool are a result of LEA recommendations and 
needs. These are identified in two ways.  First, with our PowerSchool Consultants. They visit with LEA 
Secretaries, Counselors, Principals, and Tech Directors on a daily basis. Information is constantly fed to 
them on weaknesses in the system and with new upcoming needs. These needs are then compiled and 
evaluated by GW staff. Obvious needs common to everyone are automatically addressed. Others are 
compiled and held for discussion with a group called the PowerSchool Advisory Committee.  This 
Committee is comprised of nine principals and technology staff from both large and small LEA’s. In 
person meetings are once a year with email correspondence going out as needed. Topics for discussion 
range from pricing increases to viewing of vendor related PowerSchool products to the prioritization of 
programming projects.  This Advisory Group’s Function is to prioritize work and resources for Computer 
Services Staff when it’s not readily apparent where the needs of the LEA’s are and where GW resources 
could be appropriately utilized to address those needs. 
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Eastern Iowa Compact 
 
A group of area superintendents interested in pushing educational transformation farther 
and faster met over the summer of 2011 to craft a white paper outlining an aggressive and 
public approach to educational transformation. In September of 2011 the superintendents 
shared their work with their colleagues and on October 5, 2011 the Eastern Iowa 
Compact was publicly introduced to local school boards and business and community 
leaders. The Compact is designed to gather school board, business, community, teacher, 
parent, and student signatures from across Eastern Iowa as a public declaration of 
permission and support for schools to forge ahead in creating the schools our children 
need and deserve. The white paper and Compact clarifies the outcomes but DOES NOT 
dictate the means with which schools use to produce those outcomes. Collaboration, 
choice, and joint accountability are the cornerstones of the work. 
 
The feedback gathered through this process of gathering input and feedback from 
superintendents and community members to identify the core components of the work 
has provided guidance for supports needed to assist LEAs in creating new models of 
teaching and learning.  The following four core pillars undergird the systems of supports 
being sought by our districts. 

1. Designing collaborative, flexible learning environments where 
-students advance to higher level work upon demonstration of mastery of 
standards rather than according to age or seat time. 
-students are evaluated on performance and application of their learning, which 
expands beyond the classroom. 

 
2. Designing personalized learning targets & plans where 

-personalized learning plans identify customized pathways to meet individual 
learning needs. 
-students master standards and earn credits or advance in content at their own 
pace. 
-skills or concepts are assessed in multiple ways with attention on student 
learning, not student grades. 

3.  Designing personalized learning experiences where 
 -the relationship between student and teacher shifts to co-designed where  

students direct and own their learning 
-students have choice on how, where, and when to learn with learning occurring 
24/7/365 

4.  Designing flexible, customized and innovative approaches to deliver learning which 
-allow schools the flexibility to innovate without restrictive and prescriptive rules 
and regulations. 

 -utilize technology enabled solutions 
 

This information has informed the professional development and design work we have 
provided and will continue to provide to educators and community leaders.  
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NEEDS ASSESSMENT: 
AGENCY-WIDE/INTERNAL 

 
 
Grant Wood AEA utilizes a number of ways to gather input/feedback from 
its customers.  The following documents summarize that work. 
 
Additional information regarding internal needs assessment may be found in 
the Service and Action Plans section of the Comprehensive Improvement 
Plan (CIP) starting on page 258. 
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Region Leadership Development (RLD) 
March 11, 2013 

 
 Grant Wood AEA has a RLD (Region Leadership Development Team) for each 
region.  The leadership teams meet periodically during the school year.  Each RLD is 
responsible for reviewing data for the specific region, designing and implementing an 
Action Plan for the region, and collecting evidence related to the impact of the 
implementation of the Action Plan. 
 Some of the data reviewed by each Region Leadership Team includes:  Iowa 
Assessment data, ACT data, drop-out data, and post high school plans.  Teams also 
review the professional development plans for each of the school districts that the Region 
supports.  Agency wide goals that emerged from the review of the data sources 
previously identified include: 

1.  Increase the percent of student’s proficient. 
2. Increase student acquisition of 21st century skills and knowledge. 

The data from each Region’s Action Plan goals was reviewed.  The following goals 
emerged from reviewing each region’s action plan.   

1.  Increase the readiness of students for elementary education by identifying at-
risk pre-kindergarten students to receive special support. 

2. Increase the percent of students who are proficient in reading, math, and 
science.   Special focus should be placed on unique populations not proficient 
such as IEP students, and students receiving free/reduced priced lunches. 

3. Increase the percent of students graduating from high school and are 
career/college ready. 

4. Decrease the degree that some groups are disproportionately represented with 
IEP services. 

5. Increase staff skills for integrating technology to improve student learning. 

The plan that many RLD participants are implementing to address the goals 
emerging from the Region Action Plans include the following actions: 
 

1.  Most region staff are learning and practicing the skills of collaborative teams.  
These skills include interacting as a team with LEA and AEA staff to review 
specific data to clarify the needs of a problem, design an action plan, and 
collect evidence related to the action plan.  Many staff are learning the skills 
to engage in collaborative teams that are focused on a specific goal and 
reviewing the data related to the implementation plan. 

2.  Many AEA/LEA staff  will participate in professional learning to enhance 
their understanding of the Common Core Standards and instructional 
practices.  This learning will provide the professional staff with the content 
and skills to more readily provide every student access to rigorous content 



88 | P a g e  
 

with instructional processes that correlate with the intended learning from the 
Core Standards. 

3. The staff in each region are acquiring more skills to integrate technology that 
will enhance student’s learning. 

 
Impact of RLD: 
 Each region collects evidence annually related to the progress of the individual 
schools within the region.  Some of the evidence collected and analyzed  include: 

1.  Analysis of summative assessments such as Iowa Assessments, Measures of 
Academic Progress, IEP progress monitoring and number of phase changes. 

2. Review graduation data from each high school. 
3. Teacher implementation of professional learning provided in the school.  This 

evidence may include walk-through data, on-site support by Grant Wood 
AEA staff to support professional learning and review data from the use of 
Grant Wood AEA on-line learning resources. 
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Agency Advisory Council 

 
 
The advisory council has three primary roles as they serve with the executive 
management team on Agency Advisory Council.  Those roles are reflection, advice, and 
recommendations. These roles will be exercised as issues are brought to them by the 
executive team as well as with workplace issues and concerns brought to the meetings by 
advisory council members themselves.  The council may serve as an input mechanism for 
other Agency functions such as policy committee, planning and development, 
communications, etc.  The council also exists as a mechanism for leadership development 
within the Agency.  A wide variety of issues are discussed at each meeting.  Past agenda 
items include:  hiring, the Blueprint for Iowa Education Reform, Response to 
Intervention, the Agency budget and budget priorities, specialty team coordination, and 
input on hiring additional staff. 
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TLC 21 (Content and SI Teams) 
 
School Improvement and Content Consultants collect and use a variety of sources of information 
for designing and refining professional development efforts for other AEA staff.  
 
GWAEA consultants analyze student achievement data to implement actions focused on 
improving student learning. Achievement data is analyzed at the agency, region, and building 
level. GWAEA consultants use student results’ information for planning and delivering 
professional development to both internal and external stakeholders.  
 
In addition to delivering agency-wide professional development sessions, consultants participate 
on Region Leadership Teams. This allows them to collect information about the professional 
learning needs of regional GWAEA staff. Consultants work with Regional Administrators and 
other AEA staff to develop a regional professional learning action plan which identifies the 
learning needs of regional staff. Professional learning sessions are then designed and delivered to 
regional staff; the professional learning sessions align with the learning outcomes from the 
regional action plan . Formative feedback is collected during the professional learning sessions 
and that information is used for planning and delivering future professional learning sessions.  
 
Content and SI Consultants also convene focus groups, comprised of AEA staff members, as a 
way to collect internal needs assessment information. The information from the focus groups has 
been used to develop and implement professional learning targeted for internal staff and focused 
on decreasing the achievement gap of students on IEP’s in math and reading.  
 
School Improvement and Content Consultants collect and use a variety of sources of information 
for designing and refining professional development sessions that are offered to LEA staff. 
 
In addition to analyzing student data, they collect implementation information from on-site 
coaching experiences and from analyzing implementation information during leadership team 
meetings. This information is used to help determine implementation fidelity of instructional and 
assessment strategies. Consultants use implementation information to plan future professional 
learning sessions - both workshop and workplace sessions.  
 
Survey information is collected for all GWAEA professional development workshops. Survey 
results provide consultants with perceptual information about participants’ satisfaction with 
GWAEA workshops and with participants’ perception of their knowledge at the start and at the 
end of workshop sessions. Survey results are used to adjust future workshop sessions. In addition 
to survey information, GWAEA consultants collect formative feedback at the end of each session 
(e.g. “tickets out the door”) and use that information to adjust the content, activities, and pace of 
future workshop sessions. 
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NEEDS ASSESSMENT: 
REPORT SUMMARIES 

 
 
Grant Wood AEA reviews various documents/plans generated for/by our 32 
partner districts.  The following documents summarize this information. 
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Needs Assessment Data from District APR’s 
 
As part of our needs assessment to determine support and services to deliver to our schools, the 
agency gathers and analyzes data from LEA Annual Progress Reports. The data from the reports 
provide information on the goals districts have established to meet their annual improvement 
goals in reading, math and science, assessments they are using to measure those goals, whether or 
not they have met their goals, and actions they will take for the goals they have not 
met.  Additional information provides data on post-secondary, including dropout data. 
 
Synthesis of District Goals and Actions as Reported on the APR 
A total of 32 districts provided data regarding goal achievement in math, reading and science in 
2010-2011.  The number of districts with goals met versus not met were as follows: 
 
Reading.....21 of 32....65.6% 
Math..........18 of 32....56.2% 
Science.....18 of 32....56.2% 
 
In analyzing the goals that each district set, it was evident that the quality of the goals varied 
across districts.  The majority of the goals measured increased proficiency on ITBS/ITED in all 
three content areas. A few of our districts measured the increase of proficiency on the MAP test 
while three of our districts measured the percentage of students who attained one year’s growth 
on ITBS/ITED.  
 
Through a content analysis of district plans for not meeting their APR goal in each of the content 
areas, the following patterns emerged as indicators where support could be provided to districts.  
 
1) Districts are looking for access to research based strategies, programs, and supports to improve 
instruction.  Specifically in Science districts are looking for inquiry-based supports such as VAST 
and Foss Kits.  Specifically in Math they are looking for strategies for Teaching Math for 
Understanding.  Specifically identified in Reading are Second Chance Reading, Words Their 
Way and early intervention strategies.  
 
2) Districts are beginning to bring their staff together around a collaborative framework such as 
PLC’s or CLT’s to analyze data to inform instruction. 
 
3) Districts are looking for an intervention system such as RTI to support student learning at all 
levels. 
 
4) Districts will benefit from support in Core, effective instruction, formative assessment and 
differentiated instruction 
 
Additional questions were raised for further investigation and consideration: 
1) Linking to reading, math and science, how can we help provide districts with tools, templates 
ideas and processes to improve the quality of goal writing? 
 
2) Do all teachers in the GWAEA area understand the Iowa Core and its relationship to what they 
are teaching?  What are the implications of this on our Leadership for Continuous Improvement 
professional development?  As GWAEA offers workshops that support Iowa Common Core, 
helping teachers recognize what a viable and guaranteed curriculum is, characteristics of effective 
instruction, offering support for curriculum mapping and standards alignment through iCat and 
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PowerSchool, how can we know how many teachers in our area are aware of and understand the 
common core as related to their assignments?  How many understand the characteristics of 
effective instruction and can implement them in their classroom? 
 
Synthesis of Assessments: 
None of our districts are using alternative assessments. Many of our districts are using 
NWEA/MAP as multiple assessments. 
 
While our districts are using multiple assessments, we don’t know whether the results are 
being used to influence planning and decision making in the districts. Our content areas 
need to be aware of the multiple assessments our districts are using to help our teams 
engage in dialogue with districts about how to utilize the data to inform instruction.  
 
Synthesis of Post-Secondary Data 
There are four questions that districts are reporting data around that greatly inform our 
services and support career and college readiness.   Our agency provides support to all 
schools in GWAEA around each of these four questions in relation to the performance of 
their district.  This data can be used to inform district service plans, curriculum planning, 
Perkins Grants and work of our school improvement teams and consultants.   
 
Post-Secondary Dropout Data 
A pattern across many of our districts would indicate a higher dropout rate for males as 
compared to females.  The dropout rates tend to be higher among Hispanics, blacks and 
disabled students.   
 
As an AEA we need to spend more time analyzing this data to inform our practice and 
link to our learning supports structures to determine what practices our districts are using 
to support students who are at risk.  GWAEA has recently created an early warning 
indicator system as a module linked to PowerSchool.  As an agency, we need to expand 
the use of this system for use in all of our districts.   
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District CSIP Summary 
 
Comprehensive School Improvement Plans (CSIP) were reviewed for all of GWAEA’s 
32 Public School Districts. The following information summarizes the content of the 
plans. 
 
Question 1: What do data tell us about our student learning needs? 
The majority of districts utilized summative data sources (ITBS - ITED - ACT) and data 
from the Iowa Youth Survey and Community Needs Assessments to determine student 
learning needs. The common themes for student learning needs are: a) Addressing the 
achievement gap, for students on IEP’s, in the area of reading and math, b) Addressing 
the achievement of low performing students in general, c) Addressing school climate 
(bullying and harassment). 
 
GWAEA provides professional development to school personnel in the areas of reading, 
science, mathematics, PBIS, and Olweus.  
 
Question 2: What do /will we do to meet student learning needs? 
Districts identified goals in the following areas for improving student learning: a) 
proficiency in basic literacy, b) proficiency in mathematics, c) proficiency in science, d) 
student use of technology to increase proficiency in mathematics, reading, and science, e) 
creating a safe and connected school environment, f) establishing and enhancing 
partnerships with parents and community members so all students will be college, career, 
and citizenship ready. 
 
The Iowa Professional Development Model was identified as a structure for 
schools/districts to use to increase the knowledge and skills of teachers for improving 
student learning. All schools/districts indicated that research-based or evidenced-based 
practices in curriculum, instruction, and assessment are the focus of their professional 
development efforts. Topics that were identified for professional development efforts 
include cooperative learning, Reading Recovery, Read 180, reading comprehension 
strategies, and Character Counts.  
 
GWAEA consultants assist school personnel in selecting research-based/evidence-based 
practices in curriculum, instruction, and assessment. Consultants provide technical 
assistance to school and district leadership team members for implementation of the Iowa 
Professional Development Model at the building and district level.  
 
Question 3:  How do we/will we know that student learning has changed? 
Districts use a variety of data sources to determine whether or not district-wide efforts in 
curriculum, instruction, and assessment are impacting student learning. They use results 
from district assessments (e.g. ITBS; ITEDS;  MAP Tests; BRI; DIBELS; Creative 
Curriculum), information from student management systems (e.g. attendance; grades; 
behavior referrals), and information from a variety of other sources (e.g. Iowa Youth 
Survey; Perkins; Reading Recovery Assessments; ELL assessments).  
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GWAEA consultants provide support to district personnel for analyzing data and using 
the analysis for district-wide and building-wide planning. 
 
Question 4: How will we evaluate our programs and services to ensure improved 
student learning? 
GWAEA schools identified two primary means of evaluating their educational programs, 
goal-oriented approach and formative and summative evaluation process. Schools tie 
their program evaluation to specific district programs (e.g. Reading Recovery, Title 1), to 
their professional development efforts, and to curricular adoptions.  
 
GWAEA consultants provide support for specific program evaluations in: a) Reading 
Recovery, b) alignment of curriculum materials to instruction and assessment, c) studying 
the impact of professional learning.  
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Comprehensive School Improvement Site Visit Report Summary 
02/06/13 

 
A group of Grant Wood AEA managers convened and reviewed the site visit reports for the 32 
school districts served by AEA 10.  The following is a summary of the themes of those reports. 
 
Vision, Mission, and Goals 
Strengths:  

● Vision, mission, and goals are clearly articulated  
● Vision, mission, and goals were communicated to staff and community 
● Alignment of vision, mission, and goals is present 
● Vision, mission and goals are achievement focused and designed to prepare students for 

the future 
 
Recommendations: 

● Establish strategic plan based on vision/mission 
● Determine tools to gather data and monitor program 
● Revisit and review district vision, mission, and goals on a yearly basis 
● Increase involvement of SIAC in strategic planning activities 
● Increase stakeholder input 

 
Leadership 
Strengths: 

● Board is actively involved 
● Administration is approachable/supportive/visible 
● Leadership opportunities are available for community, teachers, students 

 
Recommendations:  

● Develop clear district processes and procedures 
● Increase awareness of roles and responsibilities of district staff 
● Increase  awareness of the specific roles and responsibilities of district Equity 

Coordinator 
● Determine tools to gather data and monitor programs 
● Increase student voice in policy making 

 
Collaborative Relationships 
Strengths: 

● Community partnerships are present  
● Districts are using a variety of methods to communicate with stakeholders 
● Relationships among school personnel are strong 
● Districts have a strong working relationship with GWAEA 

 
 
Recommendations:  

● Continue to focus on communication 
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● Improve techniques to communicate with families who have limited/no access to 
technology  

● Improve co-teaching and teacher collaborative relationships 
● Utilize the AEA as a resource 

 
Learning Environment 
Strengths: 

● Districts have established safe learning environments (physical and emotional 
environment) 

● Districts have established proactive steps to increase student learning across learner 
groups 

● Districts offer multiple extracurricular opportunities for students 
● Supports are in place to for transitions of students at various levels 
● Districts have created caring and supportive learning climates 
● Curriculum is in place to address difficult student behaviors 
● Districts have increased availability and access to technology 

 
Recommendations:  

● Address inequities across buildings and student groups in district- class size, curriculum 
offerings, technology 

● Address concerns about disproportionality- at-risk, poverty, and ethnicity 
● Improve access to extracurricular activities 
● Create opportunities to celebrate diversity and understand culture competencies (create an 

inclusive culture in school) 
● Develop specific plans to address and prevent bullying and behavior issues 
● Develop and practice district/building crisis/emergency plan 
● Continue to improve access and use of technology  

 
Curriculum and Instruction 
Strengths: 

● Districts are beginning to implement co-teaching 
● Districts are beginning to differentiate instruction 
● Districts are beginning to integrate CTE (Career and Technical Education) across 

curricular areas 
● Districts are working to complete curriculum mapping and alignment 

 
Recommendations:  

● Continue work to differentiate instruction 
● Develop rigorous coursework at High School level 
● Develop a better understanding of best practice in co-teaching 
● Further develop talented and gifted programs 
● Improve equitable access to CTE 
● Develop more consistency of district programs and processes (processes to collect and 

analyze student data to make instructional decisions)  
● Improve understanding of accommodations/modifications/differentiated instruction  



98 | P a g e  
 

 
Professional Development 
Strengths: 

● There is a district-wide commitment to professional development 
● There is a strong collaborative relationship with Grant Wood AEA on professional 

development 
● Districts are using the Iowa Professional Development Model 

 
Recommendations:  

● Focus on one or two initiatives at a time to improve implementation 
● Examine the impact of professional development 
● Refine the structure of Professional Learning Communities 
● Use data to determine professional development for the district 
● Develop a plan for professional development for support staff, including paraeducators 

 
Monitoring and Accountability 
Strengths: 

● District administrators are collecting and analyzing academic data  
● A number of data indicators show evidence of high student performance 
● Districts are using multiple measures for assessment 
● Districts have addressed compliance citations and corrective action plans  
● Districts have demonstrated equitable access to quality teachers for poor and minority 

groups 
 
Recommendations:  

● Evaluations of all staff are not consistently implemented 
● Districts should move to the next level of data analysis including using formative 

assessment 
● Broaden the understanding of different types and uses of assessment 
● Develop ongoing use of data to make instructional decisions 
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Statewide AEA Customer Satisfaction Survey 
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Grant Wood AEA State Performance Plan Data 
Grant Wood AEA uses the Six Year Plan data to determine program effectiveness and to monitor 
efficiency in this area of the agency’s performance. 
 

Iowa FFY 2010 (2010-2011) 
Individuals with Disabilities Education Act (IDEA) Part B 
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Indicator B20: Percent of data that are timely and accurate. 

Met Requirement 
Data Source: IMS, ISTAR, EASIER 
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AEA Annual Progress Report (AEA-APR) 
281--IAC 72.10(2) 

 
 

INSTRUCTIONS 
281--IAC 72.10(2)(a) 
 Baseline and trend line data related to each agency-wide goal should be included in this section.  
 The agency’s data on success indicators or effectiveness should be aligned to agency-wide goal 

performance. These data may help describe progress toward goal attainment.  
 The agency describes when each agency-wide goal was established -- within the "Goal" textbox.  
 If less than three years of data are available an explanation is provided in the textbox for the missing 

years.  

Agency-Wide Goal ~ Number 1 of 3  
Goal Title  21st Century Skills 

Goal 
Include 

goal 
statement, 

year 
established, 

and 
baseline. 

Increase student acquisition and application of 21st century skills and knowledge.  
 
Goal created in fall of 2009. 
 
 

 

Progress Toward Agency-Wide Goal 
School Year 2011-2012 
In 2011, the agency fine-tuned its evaluation of this goal by adding a question to the customer survey: 
“Please rate the extent to which you agree or disagree with the following: Services provided by GWAEA 
have contributed to acquisition of 21st C skills and knowledge.” This question is now used to evaluate the 
extent the agency is considered helpful in acquisition of this common core skill. For this question, 
responses were filtered to only teachers. In 2012, the N was 942 teacher responses.  
 
The total responses of teachers who either agreed or strongly agreed with the following statement, 
“Services provided by GWAEA have contributed to acquisition of 21st C skills and knowledge,” were as 
follows: 
2011 (baseline year) - 70.5%  
2012 - 70.7%  
 
Progress toward Agency-Wide Goals 2011-12 
The agency’s media center has begun to increase intensive training available to schools in the use of the 
many online database resources available through AEA Online. As a result of this work, the number of hits 
to these databases increased nearly seven-fold going from a total of 2,661,741 times in the 2010-11 school 
year to 17,942,393 in the 2011-12 school year. 
 
The agency continues to offer training in 21st Century technology skills. These classes draw high levels of 
participation. Training for superintendents, school administrators, teachers and agency staff continues in 
the best practices and use of Google docs and sites.  
 
The agency continues to provide district/building level support. Several districts have had AEA10 
technology consultants work with students to create district-wide technical support teams for other students 
and district staff. In each case where this has been tried, the students’ support has been widely acclaimed.

Agency-Wide Goal ~ Number 2 of 3  
Goal Title  Overall Student Progress 
Increase the academic performance of all students.  
 
Student performance, based on ITED and ITBS test scores have been used to measure the achievement 
toward this goal. 
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This goal was created in 2001. 
 
Baselines for student test scores were as follows: 
Reading 
Grade 4 Base Year 2001-2003: 78% 
Grade 8 Base Year 2001-2003: 75% 
Grade 11 Base Year 2001-2003: 82% 
 
Mathematics 
Grade 4 Base Year 2001-2003: 77% 
Grade 8 Base Year 2001-2003: 78% 
Grade 11 Base Year 2001-2003: 84% 
Science 
Grade 8 Base Year 2001-2003: 82% 
Grade 11 Base Year 2001-2003: 84% 
 
*Note: All of the above are biennium data - the average of two academic years worth of testing. 

 

Progress Toward Agency-Wide Goal 
School Year 2011-2012 
Student performance, based on Iowa Assessments test scores have been used to measure the 
achievement toward this goal.  
Baselines and current year data are as follows: 
Percent Proficient in Reading 
Base Year                    Current Year 
(2001-2003)                 (2011-12) 
Grade 4:        78%    /    75% 
Grade 8:        75%    /    69% 
Grade 11:      82%    /    86% 
 
Percent Proficient in Mathematics 
Base Year               Current Year 
(2001-2003)          (2010-11) 
Grade 4:        77%    /    80% 
Grade 8:        78%    /    79% 
Grade 11:      84%    /    87% 
 
Percent Proficient in Science 
Base Year               Current Year 
(2001-2003)           (2010-11) 
Grade 8:        82%    /    78% 
Grade 11:      84%    /    88% 
 
*Note: Above base year proficiencies are biennium data - the average of two academic years of testing. 
Biennium data were not available for the most recent two years; so last year’s single year data were used. 
 
Progress toward Agency-Wide Goals 
The agency has traditionally used the Biennium (two-year average) of scores for ITBS and ITED tests to 
evaluate our progress in assisting districts to improve the math, reading and science proficiency of their 
students. However, at the time of writing this year’s APR, we did not have biennium data to use. Instead, 
we are focusing on the annual test scores for all students. As you will see from the data, no consistent 
trend-line has been established. 
 
Research has shown that students who qualify for free or reduced price lunches are significantly more 
likely to test below proficient level than classroom peers who do not qualify. Throughout the course of our 
reporting for the APR from the base year to present, the actual percent of students who qualify for free or 
reduced lunches has increased by 8,334 students (a 67.1 percent increase). Students in this category now 
represent 30.3 percent of all students, compared to 2000-2001 school year when they were 19.7 percent of 
all students. We believe this trend is affecting, at least in part, the lack of change in the agency-wide 
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proficiency rates. 
 
We have seen some growth in proficiency levels at the 4th grade level; however, at the 8th and 11th grade 
levels, overall student performance has been essentially flat from 2001 to 2011. This continues to be a 
challenge to the agency’s math, reading and science consultants to help schools improve student 
performance in these areas.  
 
 

Agency-Wide Goal ~ Number 3 of 3  
Goal Title  Title:  Increase Percent of Proficient Students 
Increase the percentage of students who perform at the proficient level. 
 
Goal created in 2001. 
 
To assess this goal, the agency reviews the performance of students identified as low SES, nonwhite, or 
on IEPs compared to their age-group, as a whole.  The data come from ITED and ITBS test scores at the 
4th, 8th, and 11th grades. 

 
 

Progress Toward Agency-Wide Goal 
School Year 2011-2012 
Goal created in 2001. Baseline data is reflected in first year data shown in each of the charts. (See link in 
description below.) 
 
To assess this goal, the agency reviews the performance of students identified as low SES, nonwhite, 
and/or on IEPs compared to their age-group, as a whole.  The data come from Iowa Assessment test 
scores at the 4th, 8th, and 11th grades. 
 
Progress Toward Agency-Wide Goals 
 
Since the inception of this goal, we have encountered a few yearly set-backs, but overall, student 
performance among low income students has appeared to trend upward. We see great variability in 
student test scores from year to year for non-white students and students on IEPs. For both of these 
groups improvement is inconsistent, and especially so at the upper grade levels. 
 
For documentation related to this goal, please view the charts and commentary at the following Website:  
http://www.gwaea.org/2011-12_Gap_Comparison_Document.pdf 
 
At the 4th and 8th grade levels in math, we have seen an overall trend-line of improved student 
performance in all categories and all student groups. At the 11th grade level, student performance has 
been mostly flat.  
 
In reading, we see a similar overall pattern of student performance with 4th and 8th grade students 
improving slightly over time (with some erratic annual swings). At the 11th grade level, reading 
performance is rising slowly.  Among nonwhite students and students with IEPs performance has declined. 
We are heartened, however, by the improvement in students who qualify for free and reduced lunch with 
the number of those students achieving the proficient level increasing at all grade levels tested. 
 
In science, all of the traditionally lower proficient student groups has shown growth and improvement in the 
percent proficient over the last 11 years. Science scores at the 8th grade level have generally improved 
with all students and with all disaggregated student groups. At the 11th grade level scores for all of the 
students collectively have improved marginally - especially at the high end.  
 
Overall, we believe some progress is being made toward this goal in AEA10. 
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INSTRUCTIONS 
281--IAC 72.10(2)(b)(1) 
Needs - Teacher, School, and School District: 281-IAC 72.10(2)(b)(1)(1) 
The AEA Annual Progress Report includes, at a minimum, three years of data regarding how the AEA 
addressed specific teacher, school, and school district needs evidenced in local school improvement 
plans and annual progress reports. 
 The AEA includes three years of data from the following data sources:  

o Needs summarized from LEA CSIPs and LEA APRs.  
o Needs from Department of Education feedback on LEA CSIPs and LEA APRs.  

 A description of actions taken by the AEA to address the identified needs is included in the APR.  

Progress with Teacher, School, and School District Needs  
School Year 2010-2011 
All 32 districts provided data this year regarding goal achievement in math, reading and science for LEAs 
in 2010-11. The number of districts with goals versus goals met (X/X) were:  
Math - 18 of 32 - 56.3% 
Reading - 21 of 32 – 65.6% 
Science - 18 of 32 – 56.3% 
 
GWAEA recently created an early warning indicator system as a module linked to PowerSchool. We are 
working toward expanding the use of this system for all of our districts.  
 
The use of data, as a whole, is becoming increasingly important at the agency. In fact, a data leadership 
team has been identified, and has begun to analyze student test score data in an entirely different way 
than we have previously analyzed it. Managers now have access to vast amounts of data by AEA-wide 
and by specific district, which can be drilled down to student-by-student levels. We anticipate this will guide 
our work significantly both at the micro and at the macro levels of the organization in the coming years. 
 
Following a review of the districts’ APRs, the following conclusions were drawn: 
- The majority of districts are looking at increased proficiency in Iowa Assessments. Some districts have 
set goals related to students making one year’s growth; although, it’s become clear from our agency 
listening initiative that many districts still have not devoted much attention to this issue in their students’ 
learning. 
- Quality of the goals varies across districts. We may need to provide more support for goal writing.  
- The agency needs to continue to provide the districts with tools, templates ideas and processes to 
improve the quality of goal writing related to reading, math and science. 
- The implications gleaned from a review of the district data indicates a need for the agency to continue to 
provide Leadership for Continuous Improvement.  
- We may need to set a goal that 100% of teachers in the GWAEA service area will be aware of and 
understand the common core as related to their assignment and that 100% of educators in GWAEA 
understand the characteristics of effective instruction and can implement them in their classroom. 
 
The agency’s annual customer survey provides some indication of teachers’ satisfaction with help in 
meeting their needs.  The numbers below indicate the percent of survey respondents who said they either 
agreed or strongly agreed with the statement, ''The AEA is responsive to my school’s student learning 
needs.''  
2002 - (N=285)    92% (base year) 
2010 - (N=1316) 81% 
2011 - (N=1862) 83% 
2012 – (N=  ) 82% 
 
The agency continues to provide extensive support to schools with its math, science, literacy, technology 
and special education consultants. Our special education literacy task force has begun to expand its 
service to more schools, and the results from this initiative appear to be highly promising for the 
participating schools and their struggling readers. The special education behavior team is also making 
substantial headway with the schools in which the team is working.  
 
In addition, the agency continues to focus on: 
- Aligning resources to goals, strategic priorities, accreditation recommendations, and school needs 
- Implementing Iowa Core Curriculum and Instructional Decision Making with consistency and fidelity 
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- Probing deeper into strategies to address sub-groups’ needs 
- Strengthening learning support. 
 
Grant Wood AEA continues to address the need for development of students’ 21st Century Learning. This 
work includes multiple workshops and training for both teachers and AEA staff in the use of new 
technologies. Our media center also has devoted considerable energy to teaching school staff how to use 
the AEA Online resources to their greatest advantage. As a result, student usage levels have soared in the 
past year at the schools where this training has been provided. Agency trainers are continually showing 
teachers how the Iowa AEA online materials align with Core. 
 
 
... 
 
 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(1) 
Needs - Student: 281-IAC 72.10(2)(b)(1)(2) 
The AEA Annual Progress Report includes, at a minimum, three years of data regarding how the AEA 
addressed specific student learning needs evidenced in local school improvement plans and annual 
progress reports. 
 The AEA includes three years of data from the following data sources:  

o Needs summarized from LEA CSIPs and LEA APRs.  
o Needs from Department of Education feedback on LEA CSIPs and LEA APRs.  

 A description of actions taken by the AEA to address the identified needs is included in the APR.  

Progress with Student Learning Needs  
School Year 2010-2011 
Two of the statewide AEA customer survey questions apply to student learning needs: 
 
The AEA is responsive to my school’s student learning needs. 
Year - (total number of respondents) and Percent Who Agree or Strongly Agree 
2002 (base year) -           (285)           92% 
2010                     -           (1316)           81% 
2011                     -           (1862)           83% 
2012                     -           (1207)           82% 
 
The AEA services I have received this past year have assisted in improving my students’ achievement. 
2002 (base year) -           (285)           59% 
2010                     -           (1316)           77% 
2011                     -           (1862)           79% 
2012                    -            (1207)           80% 
 
The LEAs continually strive to increase parental involvement to improve student performance. AEA 10 
has adopted PowerSchool (student information system). It is a web-based student information system 
that enables educators to make timely decisions impacting student performance while creating a 
collaborative environment for parents, teachers and students to work together in preparing 21st Century 
learners for the future. Teachers can post grades and assignments to a secure Web site. Parents can 
communicate with the teachers and keep abreast of their child’s needs using the system. It also facilitates 
schools’ abilities to cross tabulate Iowa Core skills and concepts with the school’s curriculum. The 
agency’s programmers have also developed attendance and behavior fields, which give administrators 
even more tools for analyzing student performance and help them identify barriers to quality education.  
 
The agency provides an online student assessment system for all LEAs, which allows them to access 
ITBS and ITED test data by grade level, by classroom or even by individual. LEAs use this information for 
curriculum development and student learning assessment. 
 
GWAEA has created two pilot projects: a Special Education Behavior Team (SEBT) and a SE Literacy 
Team (SELT). Both are in their second year.  
 
The SEBT consists of six AEA staff who can be accessed by area schools/districts in order to assist 
school teams in meeting the unique behavioral and academic needs of students with behavioral 
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challenges with students on IEPs. The team provides intensive support, through modeling and 
collaboration, to special education teachers, and AEA staff serving the identified school to collect and 
analyze data in order to make instructional decisions to increase student achievement. The team is 
collecting data on the effectiveness of this program will share it in April of 2012. 
 
The SELT has been learning about the key components to providing targeted reading interventions for 
students. This learning will be scaled-up, with the goal to build capacity with other AEA staff. The planning 
for this scale-up will take place between Dec. 2011 and Mar. 2012. The training and mentoring for this 
scale-up will take place during the remainder of the 2011-2012 school year and into the 2012-2013 school 
year. 
 
For districts that have been identified with Schools in Need of Assistance or as Districts in Need of 
Assistance, the AEA provides support teams that work with the districts to address issues and to develop 
alternative teaching approaches to help increase the building or district’s success with students. 
 
GWAEA provides special education ''Child Find'' services to all children ages 0-21. This service focuses 
on identifying children suspected of having educational disabilities, such as skills deficits, health or 
physical conditions, or patterns of behavior, that adversely affect their educational performance. A child 
must demonstrate both a disability and an educational need, which exceeds the capacity of general 
education in order to meet special education eligibility criteria. GWAEA uses a non-categorical (e.g. 
diagnosis neutral) approach to identifying and entitling children to special education. Specific procedural 
requirements, including written parent consent for evaluation and 60-day evaluation timelines, 
characterize the entitlement process. 
... 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(3) 
Reading: 281--IAC 72.10(2)(b)(3)(2)  
 The agency is encouraged to report data from the State and/or AEA developed Customer Survey 

questions: Extent to which reading teachers indicate that participation in AEA services enabled them 
to improve instruction or job-related practices.  

 The agency is encouraged to provide other data to support improved teaching such as 
implementation data and effectiveness data.  

 

Progress with Improved Teaching – Reading 
School Year 2010-2011 
In the 2012 AEA survey, 384 (83.3% of 462) elementary, English or reading teachers agreed or strongly 
agreed with the statement, "The AEA services that I have received assisted in improving my students’ 
achievement." Those who agreed with the statement, "The AEA services I have received have assisted 
in improving my instruction or job-related practices," totaled 90.3%. 
 
Agency literacy staff provides support in 32 districts, along with 34 parochial and non-public schools. 
Literacy support includes professional development, technical assistance in curriculum selection and 
implementation, modeling instruction, implementing research-based strategies, instructional coaching, 
and supporting the development of literacy assessment that addressed screening, diagnostic, and 
progress monitoring. Needs are identified through the LEA CSIP goals, and APR goal success. The 
subgroup test data in reading comprehension and vocabulary development also guide the literacy team’s 
work. 
 
This year, the Literacy team’s goals include: 

- Developing a strong knowledge the Iowa Core for Literacy 
- Enhancing data analysis to improve student achievement 
- Supporting the development of supplemental instructional structures to improve achievement 

 
A major focus of the team was to develop a strong working knowledge of the Iowa Core Curriculum for 
Literacy. Throughout the year, the team worked with the Iowa DE to refine our consultants’ knowledge 
about the Iowa Core Curriculum. Staff designed professional development opportunities within districts to 
support Iowa Core Characteristics of Effective Instruction and Best Practices in Literacy. The Iowa 
Professional Development Model was followed to enhance practice and feedback opportunities. 
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In addition to supporting the core instruction, the literacy team continues to support supplemental and 
intensive plans to improve student performance. When working with building teams, the consultants 
target research-based instructional strategies, assist providing a viable core curriculum, and share 
information about assessment systems, including diagnostic, screening, and progress monitoring tools.  
 
The Literacy team members have been involved in district analysis of data, through grade level team 
meetings, using Iowa Assessment, DIBELS, MAP, CBM, and other data to identify students needing 
support. Our agency-wide data reflects reading comprehension for 4th grade at 77% proficient. 
Proficiency levels at 8th grade are 69% and 11th grade are 86% proficient for 2011-12. The subgroup 
categories for nonwhite students, low SES and students in special education all show a gap in 
achievement from same age peers. The data from the 11-12 school year does reflect a drop in fourth and 
eighth grade data. The new Iowa Assessments were implemented during this time. The goal to improve 
student achievement continues to drive our work. 
 
Based on this student performance data, the Literacy Team continues to offer a number of literacy 
professional learning opportunities. 
 
The agency developed a Special Ed Literacy Team to help schools assist students who receive special 
education services and who need to accelerate their reading proficiency. Team members implement the 
action research process, mentor and coach special ed teachers. They help select and analyze diagnostic 
reading assessment data, match evidence based reading instruction to specific student needs, model 
and coach evidence based instructional practices, and adjust instruction based on student performance. 
 
During the 2010-11 year, the SPEL team supported pilot projects with 114 students and 26 teachers in 
ten different school districts. During the 2011-2012 school year, team members supported 16 different 
school districts and 152 students. This year, the team is providing support to 287 students (K-12) in 23 
school districts in AEA 10.  
 
The SPEL team is gathering data about reading performance, including correct words read per minute, 
accuracy, and progress towards 1+ year growth. Team members that support early literacy gather and 
analyze data from the GOLD assessment. Results for the first two years, in our pilot project sites, show 
students were improving their reading skills and teachers were implementing targeted instruction with 
greater fidelity. These results have been shared with AEA and LEA staff/leadership, and the Grant Wood 
AEA Board of Directors. 
 
... 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(3) 
Mathematics: 281--IAC 72.10(2)(b)(3)(1)  
 The agency is encouraged to report data from the State and/or AEA developed Customer Survey 

questions: Extent to which mathematics teachers indicate that participation in AEA services enabled 
them to improve instruction or job-related practices.  

 The agency is encouraged to provide other data to support improved teaching such as 
implementation data and effectiveness data.  

 

Progress with Improved Teaching – Mathematics 
School Year 2011-2012 
The Grant Wood Area Education Agency Math consultants help teachers: 
- Develop strategies for understanding mathematics 
- Meet the needs of all learners by supporting core, supplemental, and intensive instruction of 
mathematics 
- Develop PLC’s 
- Support student assessment and instruction 
- Design lessons 
- Develop curriculum 
- Provide resources to better serve their students 
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In the 2012 customer survey, 407 of 491 math teachers (82.9 percent) agreed or strongly agreed with the 
statement, "The AEA services that I have received assisted in improving my students’ achievement." 
Those who agreed with the statement, "The AEA services I have received have assisted in improving my 
instruction or job-related practices," totaled 88.8%. 
 
Implementation of evidence-based instruction to provide all students with opportunities to learn essential 
math content and skills is a priority. Iowa Core Mathematics Standards for Mathematical Practice and 
standards provide the foundation for AEA 10’s services and supports in math instruction. 
 
The GWAEA math team is working to assist schools with implementation of the Iowa Core. To assist 
LEAs with this we have: 
- Facilitated three different workshops, “Investigating the Standards: Iowa Core Mathematics Grades K – 
5”, “Investigating the Standards: Iowa Core Mathematics Grades 6 – 8” and “Investigating the Standards: 
Iowa Core Mathematics High School” in the fall and again in the spring. They are scheduled again for this 
fall. We provided support to teams that attended the workshops who then delivered learning to the rest of 
their staff. 
- Assisted high school math teachers and administrators in realigning existing courses in order to deliver 
the standards to “all learners”, and helped them to implement standards based grading systems in their 
buildings/districts. 
 
The GWAEA mathematics consultants are proponents of “Teaching for Understanding” found not only in 
Iowa Core math, but also in the five characteristics of effective instruction found in the Iowa Core. 
 
Teaching for Mathematics Understanding: SECONDARY is in its last of a three year long series focusing 
on teaching math for understanding. This is a “train the trainer model” where districts send “lead teams” 
comprised of math teachers, special ed teachers, and administrators. Content for these courses is 
supported by the Iowa DE’s Every Student Counts and Iowa Core initiatives, as well as current research 
in the areas of curriculum, instruction, and assessment for math education. The participants are 
supported in district by the GWAEA team as they incorporate problem based instructional tasks (Iowa 
Core Mathematics, Page 3), meaningful distributed practice (Iowa Core Mathematics, Page 3), and 
assessment for learning in their classrooms. At this time, the agency has eight school districts 
participating in the final year of Teaching for Mathematics Understanding: SECONDARY (second cohort 
group). 
 
The purpose of supporting Teaching for Understanding in the school districts is to improve core 
instruction of math and thus result in fewer struggling learners. Agency staff provides assistance in 
accurately diagnosing student mathematics needs and helping to plan appropriate and effective 
instruction for all learners. Along with improving core instruction, the Grant Wood AEA math team will 
continue to assist with RtI for support of struggling learners. 
 
GWAEA’s Math team members provide support to teachers who are implementing Do The Math, which 
focuses on helping students who have fallen behind. It focuses on numbers and operations — the 
cornerstone of elementary math education — and helps students build a solid foundation in computation, 
number sense, and problem solving for immediate and long-term learning. 
 
Math Team members review iPad math apps for student, teacher, and parent use.  They make 
recommendations available through a site in the GWAEA Google domain and on a Pinterest board. 
 
The math consultants along with some teachers from Cedar Rapids elementaries are in year two of 
Cognitively Guided Instruction. In this program, children solve a variety of math problems, think through 
problems and fully share their reasoning. Instructional decisions are driven by general knowledge about 
types of math problems, and/or by knowledge of individual children’s thinking. This process is ongoing, 
providing continuous information to monitor student performance and growth.  
... 
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INSTRUCTIONS 
281--IAC 72.10(2)(b)(3) 
Science: 281--IAC 72.10(2)(b)(3)(3)  
 The agency is encouraged to report data from the State and/or AEA developed Customer Survey 

questions: Extent to which science teachers indicate that participation in AEA services enabled them 
to improve instruction or job-related practices.  

 The agency is encouraged to provide other data to support improved teaching such as 
implementation data and effectiveness data.  

 

Progress with Improved Teaching – Science 
School Year 2010-2011 
Agency customer satisfaction survey data were filtered to include only individuals who teach gen-ed at 
the elementary level or who teach science for an N of 462. Among these science teachers, 84 percent 
agreed or strongly agreed with the statement, ''The AEA services that I have received assisted in 
improving my students’ achievement." The percent who agreed with the statement, ''The AEA services I 
have received have assisted in improving my instruction or job-related practices," totaled 89.8 percent. 
 
The GWAEA science units fulfill the agency’s role in providing full inquiry-based curriculum, instruction 
and assessment assistance in science to LEAs in GWAEA and partner AEAs in the Eastern Iowa 
Science Collaborative. This is a research-based curriculum that aligns with the Iowa Core science 
essential concepts and skills as well as some of the 21st Century skills in the Iowa Core. A team of 
science specialists provide customized instructional science education services to all Grant Wood LEAs. 
This program is offered to all GWAEA districts and most participate in the Van Allen Science Teaching 
(VAST) program. The kits include materials for up to 30 students to conduct experiments at their desks. 
 
AEA 10 Data for 2010-2011: 

- K-6 kits used by 31 public districts, 7 private  
- Middle School kits used by 26 public districts, 1 private 
- K-6 kits used by approximately 34,000 students in public schools 
- Middle School kits used by approximately 5800 students in public schools, 350 in private 

schools 
- K-6 kits used by approximately 600 students in private schools 

 
Partner AEA Data: 

- K-6 kits used by 19 public districts, 6 private  
- Middle School kits used by 7 public districts, 2 private 
- K-6 kits used by approximately 12,000 students in public schools 
- Middle School kits used by approximately 1600 students in public schools, 120 in private 

schools 
- K-6 kits used by approximately 600 students in private schools 

 
All teachers participating in the VAST program receive kit-specific training in how to most effectively use 
the units prior to teaching them. Research on implementation of curriculum modules that integrate 
science content and literacy strongly indicates a positive impact on student achievement in both science 
and literacy.  
 
The Science Consultants at GWAEA provide ongoing support to districts on all curricular aspects of the 
Iowa Core. The Iowa Core identifies the essential concepts and abilities in Science that will give each 
district a comprehensive model to evaluate local curricula. As stated in the research report, Taking 
Science to School (National Research Council, The National Academies. Washington, D.C. 2007) 
"students who are proficient in science:  
1. Know, use, and interpret scientific explanations of the natural world;  
2. Generate and evaluate scientific evidence and explanations;  
3. Understand the nature and development of scientific knowledge; and  
4. Participate productively in scientific practices and discourse.  
 
These strands of proficiency represent learning goals for students as well as a broad framework for 
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curriculum design. They address the knowledge and reasoning skills that students must acquire to be 
proficient in science and, ultimately, able to participate in society as educated citizens."  
 
Funding for a STEM Teacher in Residence who actively supports STEM education initiatives in the 
region as well as mini-grants to area schools the 2011-12 school year came from the Iowa Math Science 
Education Partnership (IMSEP) project. The grant focuses on recruiting females, low income and minority 
students. The sites are assisted by the Teacher-In-Residence and AEA Consultants in the development 
and implementation of weekly hands-on, exciting learning opportunities where children learn to apply 
math and science concepts to real-world situations.  
 
The agency has taken a leadership role in developing a school-community based initiative to promote 
student interest in careers related to science, technology, engineering and mathematics (STEM) and to 
improve the quality of STEM-related teaching/learning in the corridor area. Dubbed the Corridor Stem 
Initiative (CSI), the effort has generated a strong interest from some of the area’s largest employers and 
school districts. The initiative includes summer enrichment and after school opportunities for students. 
GWAEA is in the fifth year of funding for this STEM initiative. 
... 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(5) 
Cost-Efficiency: 281-IAC 72.10(2)(b)(4)(1)  

The Annual Progress Report includes, at a minimum, three years of data on trends in delivering 
cost-efficient AEA services.  

Progress with Cost-Efficiency  
School Year 2010-2011 
The annual AEA survey asks educators to indicate their level of agreement with the statement, ''The AEA 
delivers cost-efficient services to meet my district or school’s needs.'' The following percent agreed or 
strongly agreed: 
2008 - 67% 
2009 - 68% 
2010 - 68% 
2011 - 70% 
2012 – 70% 
 
AEA10 developed an online payroll and accounting system, which is used by 18 districts and five 
nonpublic schools in AEA10. Payroll is now automatically deposited into staff members’ checking 
accounts. The few printed paychecks come from one site for all districts. This payroll system provides 
staff an online “pay stub” instead of mailed or hand delivered copies of paycheck information. This saves 
in paper, ink, handling and mailing costs. 
 
Another way the agency saves schools money is through printing. The AEA prints posters, booklets and 
other materials at significantly less cost than if schools used commercial printers. In 2011-12, the agency 
printed 2,816,949 impressions on behalf of school districts. Even a savings of 2 cents per impression, 
means an overall saving of $56,000 for schools in the area. 
 
The AEAs are a key part of Iowa’s educational infrastructure, too. Most of the districts access the Internet 
through fiber optic connections paid for by the AEA. The agency has increased its bandwidth for the 
districts significantly in the last 10 years to accommodate the high demand for video streaming and 
Internet use by the schools.  
 
Twenty eight of the districts in AEA 10 have enrollments of less than 2,500; this represents 40 percent of 
all students in our area as well.* These smaller districts would have great difficulty in replacing the level of 
support and technical assistance they currently receive from the AEA – even through consortiums. 
 
If the AEAs were eliminated, the effect on Iowa’s accredited nonpublic schools would be similar to that of 
public schools. It would limit options, add costs, and create an additional burden on private schools and 
the families who support them. Without the AEAs, thousands of families with children ages birth to five 
could end up paying significantly for services their children receive for free from the AEA.  
 
Districts are mandated by state and federal law to provide special education services to students who 
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qualify. The AEA system helps districts take advantage of efficiencies to provide those services. For 
example, a beginning occupational therapist cost the AEA about $285/day in salary and benefits in FY12. 
If a district did not have the AEA and had to contract these services through a private entity the cost to the 
district would be approximately $480/day. The same situation applies to other mandated services:  
- AEA speech-language pathologist - $300/day vs. contracted - $525/day;  
- AEA physical therapist - $285/day vs. contracted - $600/day.  
Each district pays only a fraction of the cost of each AEA provider. The per diem cost is often split 
between multiple school districts. 
 
Efficiency is also achieved in the agency’s media center and online resources. Last year, students, 
teachers and AEA staff accessed the online resources nearly 18 million times, making the investment in 
this service alone a fraction of a cent for every hit. The agency purchases and lends videos to all of the 
schools.  
 
Most recently, the agency added a rotating reads program, which provides a boxed set of books, age 
appropriate for classroom teachers to use in their room. Each month, the class gets a different set of 
books. This program saves both the districts and the classroom teacher hundreds of dollars a year in 
books that they do not have to buy and furnish to their students. Last year alone, the agency loaned over 
99,000 videos and books – an increase of nearly 10 percent as a result of the rotating reads program. 
 
The statewide AEA system is developing a statewide PD Online initiative to support anytime/anywhere 
learning for teachers and school administrators, which reduces the need for schools to hire substitutes. 
 
The AEAs’ cooperative purchasing program (IEC) lowers the price districts and nonpublic schools pay for 
food and many products. In AEA10 alone, schools saved $705,904 last year on purchases through the 
IEC. 
 
* Source: 2011-2012 Iowa Public School District PreK-12 Enrollments by School, Grade, Race and 
Gender from Iowa Department of Education, Bureau of Planning, Research and Evaluation Basic 
Educational Data Survey (BEDS), Address, File and Merged 1011 file. 
 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(5) 
Timely Services: 281-IAC 72.10(2)(b)(4)(2)  

The Annual Progress Report includes, at a minimum, three years of data on trends in delivering 
timely AEA services.  

Progress with Timely Services  
School Year 2010-2011 
One of the consistent measures of AEA efficiency is the statewide survey question that asks educators to 
evaluate the AEA on the statement: "The AEA delivers current and timely services." As you can see in the 
table below, four out of five teachers have consistently agreed or strongly agreed with this statement. 
 
Based on feedback received from district participants in focus groups the only concern they have about 
timeliness is driven by agency capacity. Because the demand for agency staff services is high, it is 
difficult for our special ed consultants, social workers, and schools psychs to schedule and meet with all 
the teachers who need them to evaluate students or meet with parents. This concern, and the related 
backlog of client work with the schools would be significantly improved if the legislature would return all 
funding it originally had allocated to the AEAs so that full staffing could occur. 
 
Year - (number of respondents) and Percent Who Agree or Strongly Agree 
2002 (base year) -              (285)           88% 
2008                     -           (1397)           79% 
2009                     -           (1913)           80% 
2010                     -           (1316)           80% 
2011                     -           (1862)           82% 
2012                     -           (1416)           81% 
 
As part of the agency’s state performance plan, the agency measures and reports on the timeliness of 
service delivery of special education services. Grant Wood AEA was 100% compliant both last year and 
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this year in meeting goal number B12 - Percent of children referred by Part C prior to age three, who are 
found eligible for Part B, and who have an IEP developed and implemented by their third birthdays.  
 
To educators in the area, receiving their paycheck or deposit into their checking account on time is an 
expected part of the school infrastructure. Grant Wood AEA provides this service on an extremely 
dependable basis for most of the schools in this area. In 2008, the Sixth Street office of Grant Wood AEA 
was engulfed in a foot of flood water, the agency was able to protect its server equipment and get back in 
operation within hours after the floodwater receded. Payroll was disrupted by only one day for one district 
due to flooding in the Cedar Rapids area. 
 
The state performance plan (Indicator B11) requires that within 60 days from receiving parental consent 
to evaluate a child a determination is made for the child’s eligibility. In 2005-06, this occurred 86 percent 
of the time. Over the last four years, this has occurred about 98 percent of the time. These numbers are 
continually reviewed with the goal of staff achieving this 100 percent of the time. 
 
in Early ACCESS we: 
  - Complete all evaluations within the allotted 45 days at 100% 
  - Provide services within 30 days of consent for services being signed 97.62% of the time 
 
In addition to these measures, the AEA is responsive in providing materials to teachers who request them 
from the media center. The media center’s online catalog allows teachers to order DVDs and books at 
any time, day or night. A teacher can order materials late in the evening on the day before the agency van 
delivers to his/her school and will receive them via the normal van mail delivery system the next day. 
... 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(5) 
Participation: 281-IAC 72.10(2)(b)(5)(1) 
The agency is encouraged to report data from the State and/or AEA developed Customer Survey. 

Progress with Levels of Customer Participation  
School Year 2010-2011 
Educators both statewide and within the AEA10 service area are genuinely happy with the services they 
receive from their AEA. When given the statement, ''Generally the AEA services I have received or 
participated in met my professional needs,'' 94 percent of the respondents in (2012) agreed or strongly 
agreed with the statement. Ever since the Department began asking this question in 2003, this has been 
our highest area of customer satisfaction/agreement with 90 percent or more of educators in AEA10 
agreeing with it.  
 
Last spring about 70 percent of all respondents indicated they used the agency’s media services, and 79 
percent indicated they had received professional development through the AEA. Out of the 1,313 
respondents, only 108 (7.6%) indicated that they believed that they had not received any of the AEA 
services listed in the survey.  
 
The agency provides professional development both on and off-site. During the 2011-12 school year, 
5,579 unduplicated individuals participated 10,958 times in professional development activities through 
Grant Wood AEA. These numbers include not only educators within AEA10, but others who came to the 
AEA from surrounding AEAs or even other states. Continuing a strong tradition of superintendent 
learning, over 90 percent of all superintendents in the area participated in the agency’s monthly 
superintendent learning activities as well. 
 
Educators continue to use the agency’s media resources at a high volume. The media lending library 
checked out over 99,000 different items last year. Use of on-line teaching resources grew almost 
exponentially last year. AEA Online resources were accessed almost 18 million times. The year before, 
the hits totaled 2.6 million, which was significant enough! Additional resources provided by Grant Wood 
AEA for schools in its area included EBSCO Host, Follett Shelf and netTrekker. Those sites alone 
generated 1.7 million hits from students and teachers.  
 
Add to these numbers 18 of the districts use the agency for payroll and accounting services and 31 of 
them participate in using PowerSchool through the agency. 
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The agency also tested hearing of 22,240 students referring 1,030 of those for medical exams. In addition 
to this, the agency circulated (at no charge to parents or to schools) 999 assistive devices, which include 
special wheelchairs, tricycles and gait trainers. 
 
In our focus group and cabinet-level discussion, LEA personnel always say they highly value the agency’s 
special ed services. However, only about 14 percent of students receive special education services; so it 
is not surprising that the number of educators who say they use diverse learner services total 31 percent 
of survey respondents. The agency also provides support services for talented and gifted students, which 
also fits within the Diverse Learning category.  
 
Two other mandated services received substantial indications of participation from teachers responding to 
the customer survey. These included School Technology (40 percent) and Curriculum Instruction and 
Assessment (CIA). School Technology (41 percent). Technology includes assistance and support for 
technology infrastructure (like networks), hardware, and software needs, along with data management 
services, assistive technology, and the use of the Web-based IEPs. CIA includes assistance with 
implementation of Iowa Core, reading, math, science, and implementation of various state initiatives like 
Reading First and Every Student Counts. The AEA also helps teachers learn how to use assessment data 
for instructional decision making. 
 
The agency provides service to many educators and families who rarely think about or realize the service 
is being provided by the AEA rather than by district personnel. 
... 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(5) 
Satisfaction: 281-IAC 72.10(2)(b)(5)(2) 
The agency is encouraged to report data from the State and/or AEA developed Customer Survey. 

Progress with Levels of Customer Satisfaction 
School Year 2010-2011 
Customer satisfaction with Grant Wood AEA continues to be high, according to the results of the DE 
survey conducted annually. Last year 8.2 percent of the participants said they had not used the AEA’s 
services in the past year. Out of the 1205 educators who responded to the survey and indicated they 
had used the services, 93.6 percent agreed or strongly agreed that the AEA met their professional 
needs. 
 
Generally the AEA services I have received or participated in met my professional needs. 
Year           N           Percent 
2002           285           94% 
2008           1,397           91% 
2009           2,023           92% 
2010           1,316           93% 
2011           1,862           93% 
2012           1,205           94% 
 
Clients in AEA10 continue to express their appreciation for the support they receive from the AEA. Here 
is a sampling of those comments from both urban and rural schools: 

-     The technology department has been instrumental to our district.  They go above and 
beyond in helping us with PowerSchool.  Our district implemented eregistration and they were 
a huge help with that as well.  Just very helpful! 

Anamosa Administrator 
 

-     When you have questions they listen and answer them to the best of their ability.    The last 
training we had over IEPs/transition was WONDERFUL!  It was the best training I have had in 
my 22 years of dealing with IEPS! 

Belle Plaine Special Education Teacher 
 

-     The autism consultant has been extremely helpful to our staff and administrators.  The 
technology team has come out to help us move forward with our district technology plans.  
They have been very responsive to the questions we had, finding resources and answers.  
They've facilitated learning sessions for our admin team and staff that was very high quality. 
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Center Point-Urbana Administrator 
 

-     I have taken many courses for sustaining and innovating my science and math curriculum 
and becoming a better teacher.  I owe that all to the curriculum consultants at Grant Wood 
AEA. 

College Community Teacher 
 

- I enjoy their professional development courses and workshops.  The staff that I have worked 
with have been wonderful and supportive each and every time I've worked with them. 

Washington Elementary Teacher 
-    The few classes that I have taken through GWAEA has helped me become a better teacher. 

They are always throwing in tons of resources to help us be the best teacher and resource for 
our students that is possible. 

- West Branch Middle School Teacher 
 

-      Staff have always very been willing and helpful in answering questions and coordinating 
services to fill student needs. Professional Development with study groups very helpful. Media 
resources and help with parents and students who are requesting testing or other assessment. 

- Marion Independent Homeschool Teacher 
 

-      I really appreciate the leadership and support I have received in closely working with our 
district's reading support person who also assists us with our PLC's and professional 
development. 

Lisbon kindergarten teacher 
 

-     My AEA staff have been very good at communicating with myself and other staff in regards 
to our student support services, as well as providing great intervention ideas. 

Linn-Mar Elementary Teacher 
 

-     I love the VAST science kits and trainings. I also appreciate the staff support in assessing 
student needs and developing plans to help them succeed in school. 

Iowa City Elementary Teacher 
 

-     They have given me good ideas of how to handle problematic students in my classroom and 
have given me  ideas of how to improve my students learning. 

HLV Elementary Teacher 
 

-     Members of Grant Wood have been very responsive whenever I have had questions 
regarding a student on the Autism Spectrum and have always tried to come up with solutions 
for the issues. 

English Valleys Paraeducator 
 

-     Grant Wood AEA is always willing to help our students, parents, and teachers. Their Crisis 
Intervention Team has also been a great resource for our school.  

Clear Creek Amana Middle School Administrator 
 

-     Special Education Behavioral Team has been awesome in assisting with students and 
training teachers. ELL facilitator has also been wonderful as well as the SINA helper 

Cedar Rapids Elementary Teacher 
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AEA Chapter 72 Indicators of Post-Secondary 
Success 

Indicators data are for review only. 

INSTRUCTIONS 
281--IAC 72.10(2)(b) 
These data are for review only.   On this form, the indicator data are from the prior school year 
(e.g., 2010-2011) , while the APR itself is in the current school year (e.g., 2011-2012). The year 
labels on the following table represent the APR reporting years, but the data is actually from 
the prior year. 

 

Measure of Probable Post-Secondary 
Success   281--IAC 72.10(2)(b)(2)(8) 
Percentage of high school students 
(any students in grades 9-12 who took 
ACT during the school year) achieving 
a score or status on a measure 
indicating probable post-secondary 
success.  2011-2012  2010-2011  2009-2010  

This measure 
should be the 

measure used by 
the majority of 
students in the 
school, school 

district, or 
attendance center 
who plan to attend 
a post-secondary 

institution. 
 

If available, ACT 
data is 

automatically 
provided to the 

public districts and 
non-public 

systems and can 
be adjusted up or 

down by them. 
These data are 

from the last 
available Project 

EASIER 
Spring/B.E.D.S. 

Total number of 
students achieving a 
score or status on a 
measure indicating 

probable post-
secondary success.

The measure 
displayed for the 

AEA is the ACT, the 
cut score for 

probable post-
secondary success is 

20.

3107 3443
 

3399

Total number of 
students who took 

the test.

4157 4235
 

4165

Total percentage of 
students achieving a 
score or status on a 
measure indicating 

probable post-
secondary success.

The percentage is 
the number of 

students who took 
the ACT and scored 
20 or higher, divided 

by the number of 
students who took 

the ACT.

 74.74%    81.30%    81.61%   
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Post-Secondary Education/Training 
Intentions   281--IAC 72.10(2)(b)(2)(8) 2011-2012  2010-2011  2009-2010  

All high school 
seniors who intend 

to pursue post-
secondary 

education or 
training. 

 
Senior Post-

Secondary 
Education/Training 
Intentions data are 
provided to public 

districts and are 
for review only. 

 
If available, Senior 

Post-Secondary 
Education/Training 
Intentions data are 

provided to non-
public systems 

and can be 
adjusted up or 

down. 
 

Provided data are 
from the last 

available Project 
EASIER 

Spring/B.E.D.S. 

Total number of 
seniors who intend to 

pursue post-
secondary 

education/training.

3968 4127
 

4091

Total number of 
seniors who have 

graduated.

4694 4832
 

4756

Total percentage of 
seniors intending to 

pursue post-
secondary 

education/training.
The percentage is 

the number of 
seniors who intend to 

pursue post-
secondary 

education/training, 
divided by the 

number of seniors.

 84.53%  85.41%  86.02%

   

Core Program Completers   281--IAC 
72.10(2)(b)(2)(9) 2011-2012  2010-2011  2009-2010  

All high school 
graduates who 

completed a core 
program which 

includes four 
years of 

English/language 
arts and three or 
more years each 
of mathematics, 

science, and 
social studies. 

Total number of high 
school graduates 
who completed a 

core program.

4658 4975
 

4505

Total number of high 
school graduates.

4694 5089
 

4795

Total percentage of 
high school 

graduates who 
completed a core 

program.
Percent arrived at by 
dividing the number 

of graduates who 
completed a core 

program by the total 
number of graduates.

 99.23%  97.76%  93.95%
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AEA Chapter 72 Dropout Data 

Dropout data are for review only. 

INSTRUCTIONS 
281--IAC 72.10(2)(b)(2)(7) 
The dropout data section is for review only.

 

Dropout Data  
Dropout means a school-age student who is served by a public school district, or accredited nonpublic 
school, and enrolled in any of grades seven through twelve and who does not attend school or 
withdraws from school for a reason other than death or transfer to another approved school or school 
district or has been expelled with no option to return. 
 
IMPORTANT Dropout data lags by one school year for the purpose of the APR summary to be viewed 
by the general public. On this form, the dropout data are from prior school years (2010-2011, 2009-
2010, 2008-2009), while the APR itself is in the current school year (2011-2012). 
 
Dropout data are for review only.  
 
Dropout Definitions 
This definition is for dropouts from the APR 2010 and older, and dropout collection years from 2009 
and older:  
Students who satisfy one or more of the following conditions are considered dropouts: 

1. Was enrolled in school at some time during the previous school year and was not enrolled by 
October 1 of the current school year or  

2. Was not enrolled by October 1 of the previous school year although was expected to be 
enrolled sometime during the previous school year (i.e., not reported as a dropout the year 
before) and  

3. Has not graduated from high school or completed a state or district-approved educational 
program; and  

4. Does not meet any of the following exclusionary conditions:  
a. transfer to another public school district, private school, or state or district-approved 

educational program,  
b. temporary school-recognized absence due to suspension or illness,  
c. or death.  

5. A student who is in a program designed to earn a GED is considered a dropout.  

 
This definition is for dropouts from the APR 2011 and newer, and dropout collection years from 2010 
and newer:  
According to the CCD definition, a dropout is an individual who: 

1. was enrolled in school at some time during the 2010-2011 school year (on or after October 1, 
2010)  

2. is not enrolled as of Count Day 2011  
3. has not graduated from high school or completed a state- or district-approved education 

program; and  
4. does not meet any of the following exclusionary conditions:  

a. transfer to another public school district, private school, or state- or district-approved 
education programs  

b. temporary absence due to suspension or school-approved illness; or  
c. death  

For the purpose of this definition: 
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1. The school year is the 12-month period of time beginning on Count Day.  
2. Dropouts from the previous summer reported for the year and grade in which they fail to 

enroll. For example, a student completing 10th grade in 2010-2011, who does not enroll the 
next year would be reported as an 11th grade dropout for 2011-2012.  

3. Individuals who are not accounted for on October 1 are considered dropouts.  
4. A school completer is an individual who graduated from high school or completed a state- or 

district-approved educational program upon receipt of formal recognition of school authorities.

All Dropouts 
Grades 7-12 
Percent 
arrived at by 
dividing the 
number of 
Dropouts by 
the total 
number of 
Students. 

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011
Public and
non-public 
data  

    659 
    
29112 
  2.26% 

 

2009-2010
Public and
non-public 
data  

    749 
    
31674 
  2.36% 

 

2008-2009 
Public and 
non-public 
data  

    589 
    
31836 
  1.85% 

 

DROPOUT SUBGROUPS GRADES 7-12

Female Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-
2011 

    296 
    
14187 
  2.09% 

 

2009-
2010 

    333 
    
15477 
  2.15% 

 

2008-
2009 

    251 
    
15647 
  1.60% 

 

Male Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-
2011 

    363 
    
14925 
  2.43% 

 

2009-
2010 

    416 
    
16197 
  2.57% 

 

2008-
2009 

    338 
    
16189 
  2.09% 

 

White (not of 
Hispanic 
origin) 

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-
2011 

    485 
    
24503 
  1.98% 

 

2009-
2010 

    535 
    
27117 
  1.97% 

 

2008-
2009 

    447 
    
27658 
  1.62% 

 

Black (not of 
Hispanic 
origin) 

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011     113 
    2331 
  4.85% 

 

2009-2010     141 
    2303 
  6.12% 

 

2008-2009     105 
    2275 
  4.62% 

 

Hispanic Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011     37 
    1113 
  3.32% 

 

2009-2010     52 
    1089 
  4.78% 

 

2008-2009     23 
    974 
  2.36% 

 

American 
Indian or 
Alaskan Native 

Total number of 
Dropouts 
Total number of 
Students 

2010-2011     1  
    112 
  0.89% 

 

2009-2010     3  
    126 
  2.38% 

 

2008-2009     4  
    111 
  3.60% 
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Percent of 
Dropouts  

Asian or 
Pacific 
Islander 
 
This subgroup 
is combined 
Asian or 
Pacific 
Islander data 
for 2009 and 
older  

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

  

2008-2009     10 
    838 
  1.19% 

 

Asian 
 
This subgroup 
is new starting 
with 2010 
dropout data  

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011     6  
    772 
  0.78% 

 

2009-2010     4  
    801 
  0.50% 

 

 

Pacific 
Islander 
 
This subgroup 
is new starting 
with 2010 
dropout data  

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-
2011 

    2  
    13  
  
15.38% 

 

2009-2010     0  
    11 
  0.00% 

 

 

Multiple (2+ 
Race/Ethnicity) 
 
This subgroup 
is new starting 
with 2010 
dropout data. 
Students are 
only counted 
once in each 
year on this 
form. This field 
is not used 
unless the 
student is 
counted in this 
field only.This 
field is not 
used if the 
multiple 
race/ethnicity 
includes 
Hispanic, the 
Hispanic field 
is used, 
instead.  

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011     15 
    268 
  5.60% 

 

2009-2010     14 
    227 
  6.17% 

 

 

Disabled/IEP Total number of 
Dropouts 
Total number of 
Students 
Percent of 

2010-2011     146 
    4109 
  3.55% 

 

2009-2010     141 
    4255 
  3.31% 

 

2008-2009     101 
    4351 
  2.32% 
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Dropouts  

English 
Language 
Learners (ELL) 
 
This subgroup 
includes only 
public schools  

Total number of 
Dropouts 
Total number of 
Students 
Percent of 
Dropouts  

2010-2011     24 
    365 
  6.58% 

 

2009-2010     9  
    336 
  2.68% 

 

2008-2009     5  
    321 
  1.56% 

 

 
 
 
 
 

 
Grant Wood Area Education Agency extends equal opportunities in its employment practices, educational programs and services, and does 
not discriminate on the basis of color, gender, race, national origin, religion, creed, age, sexual orientation, gender identity, marital status, 
disability, veteran status or as otherwise prohibited by law. If you believe you or your child has been discriminated against or treated 
unjustly, please contact the Agency’s Equity Coordinator, Maria Cashman, at 319-399-6847 or 800-332-8488, Grant Wood AEA, 4401 Sixth 
St SW, 
Cedar Rapids, IA 52404. 
 

Grant Wood Area Education Agency 
4401 Sixth Street SW, Cedar Rapids, IA 52404 TELEPHONE: 319-399-6700 | 800-332-8488 
Fax: 319-399-6457 
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Grant Wood Area Education Agency 10 Accreditation Report 

 
Purpose The central purpose of the accreditation visit is to help Area Education 

Agencies (AEAs) improve the quality and focus of their services, which will 
in turn assist schools and school districts to improve learning for students.   
 
Iowa’s AEAs are a critical part of the support structure for schools and 
ultimately for children.  With so much at stake, maintaining high standards or 
quality in programs and services is a top priority. 

 
On-Site Visit Onsite visits are an essential part of the AEA accreditation process.   

 
AEA site visits conducted during the school year reflect the requirements 
outlined in 281—IAC Chapter 72.  As a result, the following procedures were 
applied: 
 Assessment of the eight accreditation standards through review of their 

associated descriptors:  
o School-Community Planning 
o Professional Development 
o Curriculum, Instruction, and Assessment 
o Diverse Learner Needs 
o Media 
o School Technology  
o Multicultural, Gender Fair 
o Leadership 

 Assessment of common criteria that apply to each standard: 
o Agency services are equitably available. 
o The agency includes a process to monitor implementation of the 

services. 
o The agency has a process to measure the effectiveness of services 

provided. 
o The agency has a process to measure the efficiency of services 

provided. 
o Assessment of the services provided for established agency-wide 

goals. 
 

 
Site Visit 
Desired Results 

The agency can address accreditation expectations. 
 
The agency can consistently deliver services that, in aggregate, meet the eight 
accreditation standards. 
 
The agency can use the site visit findings to continuously improve the quality 
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of services to positively impact student learning. 

 
 
Levels of 
Accreditation 

 
Accreditation applies to the entire agency, not to individual programs, 
services, or actions.     
 
281—IAC Chapter 72 designates two accreditation options: 
 The State Board of Education grants Continuation of Accreditation if the 

agency meets all standards and other requirements. 
 The State Board of Education grants Conditional Accreditation if the 

agency has not met all standards and other requirements. 

 
Standards Met 
or Not Met 

AEA Accreditation Standards 
 School-Community Planning  - Met 
 Professional Development - Met 
 Curriculum, Instruction, and Assessment - Met 
 Diverse Learner Needs - Met 
 Multicultural/Gender Fair - Met 
 Media - Met 
 School Technology - Met 
 Leadership - Met 

 
Chapter 63  Chapter 63 of the Iowa Code outlines the program requirements for the 

provision of Educational Programs and Services for Pupils in Juvenile 
Homes.  
 
The following facilities, located within the boundaries of Grant Wood AEA 
10, were  reviewed as a part of the agency’s accreditation visit: 
 Foundations II Youth Shelter  
 Youth Emergency Shelter – Y.E.S. 
 Linn County Detention Center 
 
No non-compliance with the requirements of 281–IAC Chapter 63 was 
noted during the review of self-assessment data provided to the site visit 
team prior to the visit. 
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Overall Agency Strengths 

  

 
Agency  
Staff 

Multiple LEA and parent interviewees reported that agency staff are 
professional, respectful and responsive to their needs; the agency’s efforts are 
appreciated.  
 

 
Regional 
Administrators 

The AEA and LEA interviewees reported the agency’s Regional 
Administrators (RA) are responsive to the needs of LEAs. Their work with 
data and assisting schools in identifying needs based upon data is appreciated. 
Specifically, LEA’s appreciate the thoroughness and responsiveness of RAs 
to local needs. 
 

 
Agency 
Partnerships 

The agency has developed local partnerships to enhance their services. Some 
of these partnerships include:  

 Kirkwood Community College especially the Workplace Learning 
Connection and the Regional Academies 

 Rockwell Collins 
 Science Center of Cedar Rapids 
 Corridor Science, Technology, Engineer and Mathematics 

(STEM) Initiative 
 Department of Human Services and local Mental Health Agencies 
 Early Childhood Iowa (formally known as Community 

Empowerment Areas) 
 Source Media 

 
Promotes 
Innovation 

AEA and LEA interviewees reported the agency promotes innovation through 
various initiatives such as piloting special education specialty teams, 
designating funds to award eight Innovation Grants and facilitating the 
development of the Eastern Iowa Compact. 
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Overall Agency Recommendations 

 
LEA 
Awareness of 
Agency 
Services  

Not all LEA interviewees were aware of all services available from the 
agency.  
 
Continue to communicate whenever possible to dispel the perception held by 
some that there is an inequity in the quality and quantity of services provided 
to LEAs.  
 
Enhancing the district service plan process to include data driven 
conversations and consistently implementing this process could address such 
misperceptions.  
 
Sharing the special education equity formula with all LEAs would be another 
strategy to consider.  

 
Support for 
Gifted and 
Talented 
Students 

Few interviewee comments were heard by the Accreditation team about support for 
Gifted and Talented (G/T) students. Comments were limited to College for Kids. ‘ 
 
Some of the LEA interviewees reported that it is a struggle to find resources within 
the agency for teachers to meet the needs of G/T students.   
 
Consider enhancing the provision of G/T services throughout the agency by having 
agency staff, such as the G/T Consultant, contribute ideas to professional 
development offerings that will allow teachers to better serve identified students.
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School/Community Planning (S/CP) Standard 

 
Expectations 
IAC 
281—72.4(1) 

The AEA shall deliver services for school-community planning. 
 
The AEA assists schools and school districts in: 
 assessing needs of all students. 
 developing collaborative relationships among community agencies. 
 establishing shared direction. 
 implementing actions to meet goals. 
 reporting progress towards goals. 

 
Strength: 
Agency 
Partnerships 

The agency has developed many local partnerships. Some of these 
partnerships include:  
 Kirkwood Community College especially the Workplace Learning 

Connection and the Regional Academies 
 Rockwell Collins 
 Science Center of Cedar Rapids 
 Corridor Science, Technology, Engineer and Mathematics (STEM) 

Initiative 
 Department of Human Services and local Mental Health Agencies 
 Early Childhood Iowa (formally known as Community Empowerment 

Areas) 
 Source Media 
 

 
Strength: 
Leading LEAs 
in Use of Data 

LEA interviewees credited the agency with leading them in the collection and 
use of data to drive instruction. Examples include: 
 Helping LEAs identify and analyze student performance gaps.   
 Assisting administrators and teachers in analyzing multiple assessments 

and student work to improve instruction. 
 Supporting Power School to customize data such as DIBELS assessments 

to help LEAs adjust instruction based on data. 
 Providing the GWAEA On-line Assessment System, a data base that 

allows LEAs to disaggregate student data. 
 

 
Strength:  
Early ACCESS 
Partnerships 
and 
Collaborations 

AEA interviewees reported that are multiple community collaborations and 
partnerships to provide Early ACCESS services. Notable was significant 
administrator leadership, professional development and training with ECI 
(Early Childhood Iowa) areas.   Other examples include:   

 Level II and III hospital neonatal intensive care units and high risk 
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follow up programs 
 Department of Human Services  
 Parents as Teachers 
 Family Resource Centers 
 CCCC (Community Coordinated Child Care) 
 Child care centers and homes  
 ISU Extension  
 WIC (Women, Infants and Children) 
 Heart of Iowa (Mothers in Recovery) 
 Local school districts  

 

 
Recommen-
dation: 
Regional 
Administrators 
and Building 
Representatives 

Some LEA interviewees reported the relationships between Regional 
Administrators and building representatives as a positive for their LEA.  
 
In order to develop more of these positive working relationships, the agency 
is encouraged to implement strategies that consider each LEA’s identified 
needs and include LEA administrators when determining which AEA staff 
position will best meet LEA needs. 
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Professional Development (PD) Standard 

 
Expectations: 
IAC  
281—72.4(2) 

The AEA shall deliver professional development services for schools, school 
districts and AEA instructional, administrative, and support personnel. 
 
The AEA: 
 anticipates and responds to schools’ and school districts’ needs. 
 supports proven and emerging education practices. 
 aligns with school and school district comprehensive long-range and 

annual improvement goals. 
 uses adult learning theory. 
 supports improved teaching. 
 uses theory, demonstration, practice, feedback, and coaching.  
 addresses professional development activities as required by the Iowa 

Code or administrative rules.   

 
Strength: 
Interviewee 
Reports 
 

AEA and LEA interviewees reported: 
 The agency brings in experts to provide PD and then provides follow-

up with LEAs. Experts included Kevin Honeycutt for Technology and 
Digital Learning and Dr. Pamela Bell for Literacy. 

 Agency PD content is evidence-based, follows the Iowa Professional 
Development Model. 

  Agency staff are well trained and share their expertise with LEAs.  

 Agency has a 3 prong approach to PD that consists of: 

  general PD offerings for train the trainers,  

 targeted PD for specific LEAs, and  

 embedded PD with coaching in building. 

 
Strength: 
PD matches 
LEA Goals 

LEA interviewees reported that the PD provided by the AEA matches LEA 
goals in the following ways: 

 AEA staff serve on building cadre teams that help plan PD. 

 Regional Administrators are aware of the needs of the teachers in the 
LEAs they serve. 

 AEA staff use LEA data to determine what PD will be provided to 
support the needs of the LEAs. 

 
Strength: 
RAs Up to Date 

LEA interviewees reported that Regional Administrators (RAs) keep LEA 
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on PD administrators up to date about professional development opportunities that 
will benefit their students. 

 
Strength: 
Examples of 
Agency 
Provided PD 

LEA interviewees gave several examples of PD that the agency has provided. 
They include: 

 Van Allen Science Training (VAST) to utilize the Full Option Science 
System (FOSS) kits 

 Positive Behavioral Interventions and Supports 
 Write Tools 
 Building Bridges – Eastern Iowa Technology Conference 
 Shelter Math for English Language Learners (ELL) 
 Individualized Education Program (IEP) Training 
 Developing 21st Century Employability Skills 
 TEACCH (Treatment and Education of Autistic and Related 

Communication-Handicapped Children) 
 Superintendent’s Network 
 21st Century Skills 
 Creative Curriculum Series 
 Read It Again – PK 

 
Strength: 
Early ACCESS 
PD 

AEA Interviewees reported evidence of implementation of the Iowa 
Professional Development Model for Early ACCESS staff. Examples include: 

 Analysis of data to plan a multi-year approach to Professional 
Development in a logical sequence (solid content before process; with 
evidence-based focus)  

 Cross-discipline trainings and ongoing follow up  
 Focus on evidence-based interventions curriculum, assessments 

 
Recommen-
dation: 
Lost 
Instructional 
Time 

LEA interviewees reported that even though the agency’s PD is “great”, 
participating means missing a lot of instructional days.  
 
Continue exploring other options for providing PD such as expanding online 
learning opportunities (e.g. AEA PD Online, moodles, etc.), blended learning 
and additional summer and evening classes. 
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Recommen-
dation: 
Expand 
Implementation 
and Coaching 
following PD 

LEA and AEA interviewees reported that following professional 
development, AEA staff members often join teachers in the classroom to 
connect teacher’s new learning to classroom instruction. This practice of 
implementation and coaching is widely supported by some LEA teachers and 
administrators but is not practiced across the agency.  
 
Consider expanding the implementation of these practices agency wide. 

 

  



168 | P a g e  
 

Curriculum, Instruction and Assessment (CIA) Standard 

 
Expectations: 
IAC 
281—72.4(3) 

The AEA shall deliver curriculum, instruction and assessment services that 
address the areas of reading, language arts, mathematics, and science but may 
also be applied to other curriculum areas. 
 
These services support the development, implementation, and assessment of 
rigorous content standards in, but not limited to, reading, mathematics, and 
science. 
 
The AEA assists schools and school districts in: 
 gathering and analyzing student achievement data as well as data about 

the learning environment. 
 comparing those data to the external knowledge base. 
 using that information to guide school and school district goal setting and 

implementation of actions to improve student learning. 

 
Strength: 
Support for 
Iowa Core 
Objectives 

AEA and LEA interviewees reported that a variety of structures, processes, 
programs, and initiatives designed to support and advance Iowa Core 
objectives are provided to LEAs.   

 
Strength: 
Support for  
I-CAT and 
Core Content 
Areas 

AEA and LEA interviewees reported that the agency provides support for use 
of Iowa Core Alignment Tool (I-CAT) and concentrates support in core 
content areas.  Examples include: 

 Literacy: Second Chance Reading, Literacy 101 and 201, Write 
Tools, Read it Again, Special Education Literacy Team,  Language 
Essentials for Teachers of Reading and Spelling (LETRS)  

 Math: Cognitively Guided Instruction, Teaching for Math 
Understanding, Do the Math  

 Science: Van Allen Science Teaching Center 
 

 
Strength: 
PBIS 

AEA and LEA interviewees indicated a strong effort around Positive 
Behavioral Interventions and Supports (PBIS) to improve the instructional 
climate in classrooms and buildings.   
 

 
Strength: 
Analysis of 
Student Data 

LEAs interviewees reported the agency staff led building data teams in 
analyzing student performance data. The agency staff has assisted many 
LEAs in the use of universal screening tools and has begun to build a culture 
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that uses data to guide multi-tiered levels of instruction.  The agency is 
providing pd around the implementation of Response to Intervention (RtI). 

 
Strength: 
Characteristics 
of Effective 
Instruction 

AEA and LEA interviewees reported that the agency supports the 
development of the Characteristics of Effective Instruction through 
Instructional Rounds, Leadership Academies, and data teams.  
 

 
Strength: 
Creative 
Curriculum 

The document review indicated that 30 out of 31 districts are implementing 
Creative Curriculum in the preschool programs.  The LEA interviewees 
reported that the agency is building preschool teachers’ capacity to align 
curriculum, assessment and instruction by providing the following 
professional development: 
 Creative Curriculum framework 
 Literacy and Math Series 
 Iowa Quality Preschool Program Standards (IQPPS) 
 GOLD Assessment System 
 

 
Recommen-
dation: 
Bring in 
expertise to be 
shared by all 
LEAs 

LEA Interviewees appreciate the agency bringing in national speakers and 
professional development providers.   
 
As opportunities arise the agency is encouraged to continue to look for 
opportunities to bring in expertise that can be shared by all LEAs. 
  

 
Recommen-
dation: 
Formative 
Assessment 

LEA interviewees spoke of strong support in the area of screening and 
diagnostic testing; however, little was mentioned about using formative 
assessment in the classroom.  
 
The agency might consider emphasizing formative assessment practices, an 
element of the Characteristics of Effective Instruction, to capitalize on the 
momentum created by the successful implementation of the universal 
screening and diagnostic tools. 
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Recommen-
dation: 
Collaborative 
partnership 
between 
general and 
special 
education 

During the October special education teacher interviews, interviewees 
commented on the shift of support from special education to general 
education.  
 
AEA and LEA interviewees identified examples of the collaboration between 
special education and general education (e.g., PBIS, LETRS, RtI, behavioral 
consultation). 
 
It is recommended the collaborative partnership between general and special 
education continues and, when possible, be increased. 
 
 In addition, the rationale for collaborative partnerships needs to be 
communicated to stakeholders. 
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Diverse Learner Needs (DL) Standard 

 
Expectations: 
IAC 
281—72.4(4) 

The AEA shall address the diverse learning needs of all children and youth, 
including, but not limited to, services which address gifted and talented 
students, and meet the unique needs of students with disabilities who require 
special education. 
 
Services provide support to schools and school districts and include special 
education compliance with Iowa Administrative Rules for Special Education. 

 
Strength: 
Autism PD 

AEA and LEA staff reported that professional development around autism has 
been positive.  
 
The agency offers a wide range of classes for parents, paraprofessionals, and 
teachers to help schools to build capacity. Examples include Visual Supports 
for Individuals with Autism Spectrum Disorders; Quality Autism 
Programming; and Cognitive Strategies for High Functioning Autism and 
Asperger’s Disorder.  
 
The agency has also brought in speakers on autism such as Scott Bellini, 
Alyson Beytien, Carla McGregor, Brenda Smith Myles and Kari Dunn Buron. 

 
Strength: 
Specialty 
Teams 

LEA interviewees reported that the specialty teams are highly valued. 
Examples include: 
 Critical Stress Management Team 
 Autism Resource Team 
 Challenging Behavior Team 
 Special Education Behavioral Team 
 Special Education Literacy Team 
 
AEA, LEA and Parent Interviewees reported the Autism, Behavior, and other 
specialty teams are excellent resources, providing professional development, 
support and technical assistance to administrators, teachers, support staff, and 
parents to design, implement and evaluate intervention plans. 

 
Strength: 
Parent 
Education 
Partnership 

Parent interviewees expressed appreciation for the agency’s Parent Education 
Partnership (PEP) program. Specific activities that parents were made aware 
of through PEP include RESPECT (Recognizing Everyone's Strengths by 
Peacebuilding, Empathizing, Communication and Trustbuilding) training, IEP 
training, and Parents as Presenters.  

 



172 | P a g e  
 

Strength: 
Special 
Education 
Teams 

AEA and LEA interviewees mentioned the newly formed special education 
teams (Special Education Literacy Team, Special Education Behavior Team 
and Special Education Curriculum Specialist Team) as an innovative strategy 
to enhance services and build capacity of LEAs to meet student needs.  

The agency is encouraged to continue to evaluate the effectiveness of these 
teams and expand them as data indicate. 

 
Strength: 
Early ACCESS 
Comprehensive 
Approach 

AEA interviewees reported a comprehensive approach to articulating and 
embedding family-centered principles and early intervention philosophy 
throughout Early ACCESS professional development, procedures and change 
efforts. 

 
Recommen-
dation: 
Analysis of 
Early ACCESS 
data 

AEA interviewees reported that a root cause analysis of Early ACCESS child 
find and referral data has driven improvement efforts.  
 
Continue to analyze referral source data to determine effectiveness of 
outreach and target referral sources accordingly.   
 
Continue to identify effective practice; one resource for this would be 
TRACE (Tracking, Referral and Assessment Center for Excellence at 
http://www.tracecenter.info/index.php.   

 
Recommen-
dation: 
Identification 
of Infants 
Under Age of 
One for Early 
Access 

AEA interviewees reported challenges in identifying infants under the age of 
one for Early ACCESS (EA) services.  
 
In order to build relationships with the medical community review IFSP files 
with service coordinators/ providers to gather and analyze data about 
communications with referral sources and coordinating other services to 
assure both referral sources and the child’s primary health care providers are: 

 Informed of  EA referral, notified of initial evaluation results and 
invited to indicate level of participation,  

 Invited to IFSP meetings (including alternative methods of meeting 
participation), 

 Recipients of IFSP documents after IFSP meetings.  

 
Recommen-
dation: 
Follow-up 
Support and 
Technical 

AEA and LEA interviewees reported that the agency has provided pd for 
Early Childhood Special Education (ECSE) and Statewide Voluntary 
Preschool (SVP) teachers but follow up support and technical assistance was 
not consistent across the agency.  
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Assistance for 
ECSE and SVP  

The agency should continue to monitor implementation of professional 
development to ensure its fidelity (e.g. review implementation/service logs; 
use video taping of intervention sessions in order to assess implementation 
fidelity and to coach provider practicing new skills).   

 
 
Recommen-
dation: 
English as 
Second 
Language 

 
AEA and LEA interviewees indicated that there is one ELL Consultant for the 
AEA. The services provided by this consultant are excellent, for example, she 
is relentless in making sure schools and school districts understand what to do 
when ELL students enroll.  
 
Consider building capacity in ELL strategies for both agency and LEA staff to 
accommodate changing student demographics. 

 
Recommen-
dation: 
Parent 
Awareness of 
Services 

Parent interviewees felt they should be made aware of a full menu of all 
special education and support/related services offered by the AEA.  
 
The agency, possible through PEP, is encouraged to help parents understand 
that according to Individual with Disabilities Education Act (IDEA) the IEP 
Team members during an IEP Team meeting make the decisions regarding 
the special education and support/related services that will be provided to a 
student based on the student’s identified needs rather than on what services 
are available. 

 
Recommen-
dation: 
Reduction of 
Work 
Experience 
Coordinator 
position 

AEA and LEA interviewees expressed concern about the reduction of the 
Work Experience Coordinator positions due to budget constraints. It was 
assumed that districts would provide these services to their students but many 
districts lack expertise in this area.  
 
The concern is that, as a result of the agency not providing licensed work 
experience coordinators, students may not be having their needs met in the 
postsecondary area of working or getting the services needed to meet their 
postsecondary expectations. 
 
The agency must have a system in place to monitor whether student needs for 
employment preparation are being met and provided by qualified personnel. 
This may include providing support and professional development in order to 
build district capacity to provide students with work experiences that allow 
them to meet their post-secondary goals.

 
Recommen- AEA and LEA interviewees stated that due to the shift from a specialist to a 
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dation: 
Confusion 
Sp Ed staff 
roles 

generalist model there is confusion about agency special education staff roles. 
 
It is recommended that the agency provide ongoing clarification of staff roles 
with LEA and AEA staff.  
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Multi-Cultural Gender Fair (MCGF) Standard 

 
Expectations: 
IAC 
281—72.4(5) 

The AEA shall provide services that support multicultural, gender-fair 
approaches to the educational programs pursuant to Iowa Code section 
256.11. 
 
These services assist schools and school districts to: 
 take actions that ensure all students are free from discriminatory acts and 

practices. 
 establish policies and take actions that ensure all students are free from 

harassment. 
 incorporate into the educational program instructional strategies and student 

activities related to responsibilities, rights, and the respect for diversity 
which are necessary for successful citizenship in a diverse community and a 
global economy. 

 incorporate, on an ongoing basis, activities within professional development 
that prepare and assist all employees to work effectively with diverse 
learners. 

 
Strength: 
Closing the 
Achievement 
Gap for 
subgroups 

Multiple groups recognize AEA staff as having a strong understanding of 
their mission to close the achievement gap for subgroups (e.g. Low SES, Race 
and Ethnicity, IEP, gender).  
 
AEA staff are very knowledgeable and optimistic about  strategies to close the 
gap, such as increasing expectations and instructional rigor, aligning 
assessment and instruction, accelerating achievement, improving instruction, 
and protecting instructional time. The agency is encouraged to continue this 
work. 

 
Strength:  
Oleweus and 
PBIS Training 

AEA and LEA interviewees stated the AEA provided training in Olweus and 
PBIS from Early Childhood through high school, allowing LEAs to address 
diversity and positively impact the climate and culture of the schools 

 
Strength: 
Materials to 
address 
Diversity 

AEA and LEA interviewees reported materials were available through the 
agency’s professional library, media collection, and on-line resources to 
address diversity as well as harassment and bullying. 
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Recommen-
dation: 
Cultural 
Competency 
Training 

AEA and LEA interviewees reported a strong emphasis on multi-cultural, 
gender fair equity in the Teacher Mentoring program. Diversity is also 
embedded into teacher substitute and paraprofessional training. However, 
interviewees reported that diversity training is not a major focus of the AEA.  
 
Due to the growth of ELL and low SES populations, it is recommended that 
the AEA emphasize cultural competency training for both AEA and LEA 
staff. 
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Media (MS) and School Technology Services (STS) Standard 

 
Expectations: 
Media Services 
IAC 
281—72.4(6) 

The AEA shall deliver media services. 
 
These services: 
 align with school and school district needs; 
 support effective instruction. 
 provide consultation, research and information services, instructional 

resources, and materials preparation and dissemination to assist schools 
and school districts to meet the learning needs of all students and support 
local district media services. 

 support the implementation of content standards in, but not limited to, 
reading, mathematics, and science. 

 support and integrate emerging technology. 

 
Expectations: 
School 
Technology 
Services 
IAC 
281—72.4(7) 

The AEA shall supplement and support effective instruction for all students 
through school technology services. 
 
These services provide: 
 technology planning, 
 technical assistance, and  
 professional development. 
 
These services support: 
 the incorporation of instructional technologies to improve student 

achievement, and 
 the implementation of content standards in, but not limited to, reading, 

mathematics, and science. 
 and integrate emerging technology. 

  

 
Strength: 
Expanding 
LEA Capacity 

The agency’s role in expanding LEA capacity in the area of technology was 
often mentioned by LEA interviewees as a strength. The agency keeps LEAs 
informed about the rapid growth of technology, specifically, iPad, 1:1 
initiatives, and PowerSchool. 

 
Strength: 
i-Pad Training 

AEA and LEA interviewees reported numerous times that the iPad training 
and demonstrations, which include examples of appropriate educational 
applications, are appreciated, appropriate, and timely.  
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Strength: 
Supports to 
LEAs to 
identify student 
needs through 
analysis of data 

LEA interviewees reported numerous examples of Media/School Technology 
supports to help LEAs identify student needs through analysis of data. 
Examples include: 

 PowerSchool 
 Online Assessment System 
 Behavior Management System 
 Summative Assessment Data (I.e.DIBELS, Iowa Assessments) 
 Professional Library 
 Online Learning Programs 

 
Strength: 
Assistive 
Technology  

AEA and LEA interviewees reported that the AEA’s assistive technology 
program provides appropriate consultation as to what is available. The 
program encourages LEAs to borrow assistive technology materials and 
equipment from the AEA to “try them out” before purchasing.  

 
Strength: 
Payroll and 
Budget Support 

LEA interviewees stated their appreciation for the payroll and budget 
software support. These programs help LEAs save money, stay current on 
rules and regulations, and reduce associated problems.  

 
Strength: 
Support 
provided by 
Technology and 
Media Staff 

LEA interviewees provided numerous examples of specific support provided 
by technology and media staff to teachers and students. Some additional 
examples include: 

 VAST to support implementation of FOSS kits 
 Leveled Readers 
 Van delivery program 
 Media Production Center 
 VREP (Virtual Reality Education Pathfinder) 
 Applications for the IPad 
 Various online resources 

 
Recommen-
dation: 
Increase 
awareness of 
Media and 
Technology 
Services 

LEA interviewees reported that they feel communication from the media 
center, media production center and technology teams are outstanding.  
 
It was reported by outlying districts as well as some metro schools that letting 
new employees know the services offered by the agency in these areas is a 
challenge.   
 
The agency should consider developing a virtual tour/webinar to increase 
awareness of the assistance available 
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Leadership (LD) Standard 

 
Expectations: 
IAC 
281—72.4(8) 

The AEA shall deliver services that develop leadership based upon the Iowa 
Standards for School Administrators as adopted by the board of educational 
examiners. 
 
Leadership services assist with: 
 Recruitment, 
 Induction, 
 Retention, and 
 professional development of educational leaders. 
 
AEAs develop and deliver leadership programs based on: 
 local educational needs, 
 state educational needs, and  
 best practices. 

 
Strength: 
Development of 
Educational 
Leaders 

AEA and LEA interviewees reported many opportunities are provided for the 
development of educational leaders.   Examples include: 

 Building superintendent’s capacity through monthly superintendent 
professional learning sessions   

 Supporting the Iowa Leadership Academy Superintendents’ Network 
state wide initiative  

 Providing evaluator training for Superintendents and principals 

 Providing mentoring program for beginning teachers which assists 
beginning teachers and also builds capacity among mentor teachers 

 Providing direct district support by having Regional AEA 
administrators participating in school and school district leadership 
teams   

 Assisting in the development of district Professional Learning 
Communities (PLC)  

 Supporting provide direct district support through Quarterly meetings  

 Implementing the PBIS Train the Trainer model  

 Supporting the Iowa Core  

 Supporting SINA/DINA 

 Assisting building leadership with incorporating the Quality Preschool 
Program Standards (QPPS) in the district’s preschool programs 

 Facilitating the Superintendent Advisory Committee 
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Strength: 
Building 
Leadership 
Capacity 

AEA and LEA interviewees reported working with leadership consultant, 
Jamie Vollmer, to build leadership capacity within the LEAs and local 
communities regarding school innovation through the Eastern Iowa Compact.  
 
The agency will be assisting LEA Design Teams with the work of identifying 
stakeholder groups, developing a common message, and creating a systematic 
approach within the community to communicate the message.  

 
Recommen-
dation: 
Contemporary 
School 
Leadership 

LEA interviewees had conflicting reports on the benefits of participation in 
the agency’s Contemporary School Leadership program.  
 
Consider further evaluation of this program to determine what effect it has on 
improving student achievement. 
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Accreditation Status: Grant Wood AEA 10 

 
Team  
Recommen-
dation 

Grant Wood Area Education Agency 10 is recommended for continued 
accreditation pursuant to 281—IAC Chapter 72. 
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NEEDS ASSESSMENT: 
STATE-WIDE SUMMARIES 

 
 
Grant Wood AEA closely monitors state-wide trends.  The following 
documents provide summary information regarding trends in Iowa that 
impact our education system. 
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Annual Condition of Iowa Education Report Summary 
 
As part of the Grant Wood AEA Needs Assessment for the CIP, the Annual Condition of 
Education Report released by the Iowa Department of Education was reviewed.  The 
summary of that report, written by Jay Pennington, is included here because the state-
wide trends are considered when decisions are made at AEA10. 
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Early ACCESS Annual Report to the Governor 
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Iowa Kids Count 2011 Summary 
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Agency-Wide Goals 
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Grant Wood AEA Goals Summary 
 
The Grant Wood AEA Cabinet meets twice each month.  A primary purpose of Cabinet is to 
review Agency Needs Assessment data and establish Agency goals based on that data.   
 
During the 2012-2013 school year, the Cabinet read, “The Four Obsessions of an Extraordinary 
Executive” by Patrick Lencioni.  The Cabinet then used the process outlined in the book to drive 
discussion about Grant Wood AEA and the establishment of quality Agency goals.  A summary 
of this work is on pages 196-197.  Please note that this work is ongoing.  Staff input (beyond 
what has already been gathered) will occur in the spring and fall of 2013.   
 
Grant Wood AEA is committed to the goals and measures outlined in the AEA compact (pp. 200-
231).  We will be singular in our focus to provide leadership and service that accomplish one 
overarching goal:  By 2018, every child who graduates from an Iowa Pre-K-12 public or non-
public, accredited school will be prepared for success in post-secondary studies, a career, and 
citizenship.  This will be achieved through accomplishment of the Iowa Core and its learning 
goals, curriculum, instruction, and assessment measures.  It will be accomplished regardless of 
whether a student is in general education, special education, or among any other identified 
demographic group.   
 
We will assess our progress through these “vital few” measures: 

1. Every Iowa child will be proficient in reading by the end of third grade. 
2. A numeracy goal will be determined after sufficient progress has been made in reaching 

the literacy goal identified above. 
3. The learning gaps between students with IEPs and those without and for those students in 

disaggregated sub-groups will be reduced by half by 2018.  
4. A post-secondary readiness goal will be established by 2014 that most accurately 

identifies and tracks post-secondary success. 
 
We chose this goal and these measures after consulting international benchmarking metrics, 
Iowa’s current achievement data, the Department of Education re-design process, demographic 
and economic employment projections, research about forward-moving educational systems, and 
analysis of our districts’ needs. 
 
As a result of the analysis of our Needs Assessment data, the work being done in Collaborating 
for Iowa’s Kids (C4K) (pages 232-246), the Eastern Iowa Compact (pages 247-257), the work of 
Cabinet outlined above, and the AEA Compact, Grant Wood AEA will retain two of its three 
current goals.  The current goals (p. 198) are: 

 Increase the academic performance of all students 
 Increase the percentage of students who perform at the proficient level 
 Increase student acquisition and application of 21st Century skills and knowledge 

 
Grant Wood AEA will retain the first two goals: 

 Increase the academic performance of all students 
 Increase the percentage of students who perform at the proficient level 

 
A new, third goal for Grant Wood AEA is being developed.  A draft of this third goal is:   
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Increase the percentage of students who are prepared for success in post-secondary studies, a 
career, and citizenship. 
 
The Strategic Priorities for Grant Wood AEA will also change in the near future (spring/fall 
2013).  Our current strategic priorities are listed at the bottom of page 198 and are also outlined in 
more detail on page 199.  Grant Wood AEA’s new Strategic Priorities are currently in draft form 
and are outlined on page 197.  These new draft Strategic Priorities are: 

 Develop and use metrics to hold us accountable for improving student learning 
 All students will be proficient in reading by the end of third grade 
 Reduce the gap for students with IEPs 

 
Again, please note that this work is ongoing.  Staff and customer opportunities for input are 
ongoing and will continue into the spring and fall of 2013.   
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Grant Wood AEA Goals 
 
The Grant Wood AEA Cabinet has engaged in the work of visioning for the Agency.  The 
Cabinet has read and discussed the book: The Four Obsessions of an Extraordinary Executive by 
Patrick Lencioni.  The following notes reflect multiple discussions by the Cabinet during the 
2012-2013 school year regarding the principles of this book and how they relate to GWAEA. 
 
Why do we exist? 
Provide quality, equitable, and efficient services that improve student learning. 
 
How do we behave? 
Core Values: 

• Accountable (Individually & Team) 
• Commitment and passion for learning 
• Customer service 
• Relationships 

 
Aspirational Values: 

• Solution focused 
• Professionalism 
• Collaboration 
• RiskTaking/Innovation 

 
Permission-to-Play Values: 

• Integrity 
• Honesty 

 
What do we do? 

• Specialized service/support to schools 
• Special education support 
• Media 
• Technology 
• Professional Development 
• Curriculum, Instruction and Assessment (CIA) 
• Connect educators to knowledge, skills, tools and data 
• Provide cutting edge leadership for LEAs 

 
How will we succeed? 

• Relentless focus on improving student learning 
• Results driven– we use data to drive our work with students and LEAs 
• Positive and trusting relationships 
• Individual and team ownership of student learning 

 
What is most important, right now? 

• Develop and Use Metrics to hold us accountable for improving student learning 
• Proficient in Reading by the end of third grade. 
• Reduce the gap for Students with IEPs 
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Who must do what? 
• Help staff find focus (clarify focus):  Joe  
• Build collective commitment:  Maria with Kris and Lisa 
• Ensure needed resources:  Joe and Barb 

 Professional Learning is provided for staff:  Kris with Maria and Lisa 
• Consistency of service:  Maria with Kris and Lisa 
• Recruitment of quality staff:  Jackie  
• Full implementation of the Iowa Core (Roll Out of RtI):  Kris with Lisa and Maria 

 Develop and Use Metrics to hold us accountable for improving student learning:  Maria 
 
 

Grant Wood AEA Goals 
 
Grant Wood AEA is committed to the goals and measures outlined in the AEA Compact.  We 
will be singular in our focus to provide leadership and service that accomplish one overarching 
goal:  By 2018 every child who graduates from an Iowa pre-k-12 public or non-public, accredited 
school will be prepared for success in post-secondary studies, a career, and citizenship.  This will 
be achieved through accomplishment of the Iowa Core and its learning goals, curriculum, 
instruction and assessment measures.  it will be accomplished regardless of whether a student is 
in general education, special education, or among any other identified demographic group.   
 
We will assess our progress through these “vital few” measures: 
 

1. Every Iowa child will be proficient in reading by the end of third grade. 
2. A numeracy goal will be determined after sufficient progress has been made in reaching 

the literacy goal identified above. 
3. The learning gaps between students with IEPs and those without and for those students in 

disaggregated sub-groups will be reduced by half by 2018. 
4. A post-secondary readiness goal will be established by 2014 that most accurately 

identifies and tracks post-secondary success. 
 
We chose this goal and these measures after consulting international benchmarking metrics, 
Iowa’s current achievement data, the Department of Education re-design process, demographic 
and economic employment projections, research about forward-moving educational systems, and 
analysis of our districts’ needs. 
 
The above information correlates with the three long-standing agency-wide goals that remain 
relevant:   

1. Increase the academic performance of all students. 
2. Increase the percentage of students who perform at the proficient level. 
3. Increase student acquisition and application of 21st Century skills and knowledge. 
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Executive Summary 

The purpose of this paper is to propose a bold New Compact with our LEA and 
Department of Education partners to be implemented over a three to five year period. It 
pledges co-ownership for student learning goals between Iowa’s Area Education Agency 
State System and Iowa’s public and non-public accredited schools and in collaboration 
with the Iowa Department of Education. We pledge to accomplish the following 
overarching goal: By 2018 every child who graduates from an Iowa pre-k 12 public 
or non-public accredited school will be prepared for success in post-secondary 
studies, a career, and citizenship. This pledge will be achieved by establishing agreed 
upon commitments with our partners. It will also require mutual accountability and 
reciprocity. While we recognize that The New Compact is a fluid document subject to 
updates and revisions, our core commitment will remain constant: To co-own student 
learning results with our LEAs and the Department of Education. 

We will achieve this through full implementation of the Iowa Core and its learning 
goals, curriculum, instruction and assessment measures. We will accomplish this 
regardless of whether a student is in general education, in special education, or among 
any other identified demographic groups.   

We will assess our progress using these “vital few” measures: 
1. Every Iowa child will be proficient in reading by the end of third grade. 

2. A numeracy goal will be determined after sufficient progress has been made in 
reaching the literacy goal identified above. 

3. The learning gaps between students with IEPs and those without and for those 
students in disaggregated sub-groups will be reduced by half by 2018.  

4. A post-secondary readiness goal will be established by 2014 that most accurately 
identifies and tracks post-secondary success.  

Legislation in 1975 that originally established Area Education Agencies required 
AEAs to “provide instructional and supportive special education and educational media 
services.  They may provide in-service training, educational data processing, research and 
educational planning, auxiliary services and other educational programs and services 
upon written request of 60 percent of the school districts served or districts representing 
60 percent of the student population.” (1983-84 Iowa Official Register).  While 
improving student achievement was an implicit intention of that legislation, we elevate 
that outcome to the forefront in this New Compact with a sense of urgency driven by the 
realities of current achievement levels. 

Current Mission 
 Special education statewide focused on 

identification and access -AEA/Local 
mandate 

 Media & technology services 
statewide/discretionary – AEA/local 
option 

New Compact 
 Special education incorporates a cohesive 

system of differentiated learner supports 
statewide focused on improving student 
outcomes 

 Media & technology statewide – more 
targeted to fulfill Iowa Core needs* 
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 Education services 
statewide/discretionary – AEA/local 
option 

 Education services statewide – more 
targeted to fulfill Iowa Core needs* 
*Above services adapted as 
needed/discretionary – AEA/local option

We believe the AEA State System remains the strongest entity to both 
accomplish the overarching goal and “vital few” measures named in this New 
Compact and to support the work of the Department in advancing the quality of the 
instructional core, defined as the complex interaction of teachers and students in the 
presence of content. (Elmore, 2010).  

Our commitment as a system to this one overarching goal does not preclude any of 
the AEAs from using discretionary authority to add other goals and services. All AEAs 
will provide support for implementation of the Iowa Common Core, learner strategies 
and supports and educator quality. 

We will also find ways to create efficiencies within and outside our system that will 
result in more resources being directed to instructional goals. We will explore creative 
ways to increase fee for service revenues without burdening our schools or negatively 
impacting the services dedicated to increasing student learning.  

We will expand our mission to work collaboratively with LEA partners and 
the Department of Education to improve student outcomes. And we will 
institute broad-based accountability measures and a statewide performance 
accountability system to monitor our progress. 

The AEA State System is currently engaging in a comprehensive internal system 
redesign effort. This paper reflects Part 4 of that process. While there have been many 
successes to celebrate, we recognize that our system has not changed either as rapidly as 
the world has or as rapidly as schools demand. We will expand our mission to work 
collaboratively with LEA partners and the Department of Education to improve student 
outcomes. And we will institute broad-based accountability measures and a statewide 
performance accountability 
system to monitor our 
progress. The current AEA 
State System is very 
comprehensive in its 
accountability, but we need 
to engage in work that 
makes it even stronger. We 
will engage in processes 
that are indicative of both 
robust communities of 
practice and highly reliable 
organizations.  
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We recognize there will be many implementation issues to address within all phases 
of the implementation cycle: (1) development; (2) production; (3) delivery; and (4) 
evaluation. The AEA State System will make use of consortia of AEAs, partnerships with 
other public sector organizations and nonpublic organizations for implementation of the 
System’s services and programs in order to meet the overarching goal identified in this 
compact, as well as within the context of the AEA/DE Collaborating for Kids efforts.  

We look forward to addressing the challenges set forth in this New Compact, so that 
the AEA State System can exercise even greater leadership in improving K-12 education 
in the state while remaining quality partners with the schools and the state we serve. 

 
  



205 | P a g e  
 

I. Rationale for a New Compact 

The world is changing faster than Iowa’s schools and the AEAs have changed. As 
recently as ten years ago, only 20 percent of Iowa’s graduates needed to have advanced 

skills and education in order to secure a 
good job and achieve the American 
dream. That is no longer the case. 
Now 95 percent of Iowa’s high school 
graduates need to be equipped with 
some form of post-secondary 
education if they are to be successful 
competitors in the 21st century global, 
innovation-based economy. (Tucker, 
2012) 

While expectations for all Iowa 
students have increased significantly, 
Iowa’s relative rank in achievement 

compared to other states has slipped. 
We no longer hold a coveted position as number 1 or 2 in the nation. Our ranking has 
slipped to 23rd. Equally concerning is the fact that Iowa ranks last among all states when 
we compare the achievement of students with IEPs to those without. Iowa’s ranking in 
comparison to international scores is also grave. (Rising to Greatness, Iowa Department 
of Education, 2011) 

Getting better on traditional measures of student achievement is only one 
part of the challenge. 

This is unacceptable. If we are to prepare all our learners for future success as 
citizens and wage earners, we must do better. Getting better on traditional measures of 
student achievement, however, is only one part of the challenge. 

No longer is it enough to be good at the “3 R’s”. Employers and citizens in the 
global economy want skills in innovation, creativity, collaboration, problem solving, 
agility, and communication. Thanks to advances in technology, they can choose their 
future employees from anywhere across the globe. (Wagner, 2009) Producing those skills 
requires a vastly different educational experience (including the use of different 
assessments “beyond the basics”) than the one many Iowans think of when they imagine 
“school.” 

The changing demographics in Iowa are equally as stark in their implications.* 
While we see growth in student enrollment concentrated primarily in a few large 

                                                 
* The data to support these observations is plentiful. For a comprehensive description of current student achievement 

trends, see “Rising to Greatness: An Imperative for comprehensive delineation of demographic changes in Iowa, see 
“The Iowa Condition of Education Report, 2011 and Iowa State Extension Source: Improving Iowa’s Schools,” (Iowa 
Department of Education, 2011). For the most recent report on levels of child poverty in Iowa, see “Kids Count Data 
Book, July 2012) 
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population centers, we see a decline in student enrollment in nearly two-thirds of Iowa’s 
districts. In the last 10 years, 19 districts merged with others due to shrinking student 
populations, and 39 percent of the districts (144 out of 371) had a student population loss 
of 10% or more. We see increases in poverty, and outmigration of our young people after 
they graduate from college. The severity of behavioral, learning and emotional needs of 
students continues to expand. And the number of children coming to school whose native 
language is not English continues to increase. All of this causes a demand for new 
approaches to educating every child at high levels. 

The Iowa preK-12 education system is clearly at a crossroads. 

Besides these demographic realities, other discernible trends impacting Iowa 
education have emerged:  

(1) Technological advances for both the instructional and non-instructional aspects in 
the operation of schools have exploded. 

(2) Public expectations have accelerated for students to increase in achievement. 
Likewise, they expect personalization of services to support students who appear 
to need assistance. 

(3) Interest in and support for public education has seemingly lessened. 
(4) Access to and adequacy of curriculum and support services varies significantly by 

district. Too often this depends on how affluent the district and/or the community 
may be. 

The Iowa preK-12 
education system is clearly at a 
crossroads. As a key partner in 
that system the AEA State 
System is also at a critical fork-
in-the-road. We can, for 
example, try to rest on past 
accomplishments and make the 
assumption that our past record 
will withstand any challenge to 
our continued relevancy. Or we 
can choose to make 
fundamental, strategic decisions 

about where our energies ought 
to be expanded in the future. We 

can review what past successes should be retained and strengthened, as well as seek 
support for a new vision of what role we can successfully play. 

We choose the latter course. The purpose of this paper is to propose a bold vision 
for a New Compact. This compact is between Iowa’s schools, the Department of 
Education and the AEA State System, and it will result in all of Iowa’s students 
becoming ready and able to succeed in the new, innovation-driven economy within three 
to five years.  
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Iowa’s AEA State System is determined to do its part to re-establish Iowa’s 
status as the best in the world in educational outcomes for each and every learner.  
It respectfully offers this New Compact to become co-owners and share mutual 
responsibility with Iowa’s 
schools and the Department of 
Education for every student’s 
success.  

This is our promise: the 
overarching goal we 
propose will be held in 
concert across all AEAs.  
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II. A New Compact with Iowa’s Schools and  
The Department of Education 

on Behalf of Our Learners 

These times call for bold action if we are to ensure that every Iowa learner achieves 
at high levels. To that end, the AEA State System pledges to a New Compact with our 
LEA partners to co-own student learning results for each and every student. 
Commensurate with this pledge is an assumption of mutual accountability for consistency 
of student learning results. While we recognize that The New Compact is a fluid 
document subject to updates and revisions, our core commitment will remain constant: 
To co-own student learning results with our LEAs and the Department of Education. 

One Goal, Four Measures 

We will be singular in our focus to provide leadership and service 
that accomplish this overarching goal: By 2018 every child who 
graduates from an Iowa pre-k 12 public or non-public, accredited 
school will be 
prepared for 
success in post-
secondary studies, 
a career, and 
citizenship.  

This will be 
achieved through 
accomplishment of the 
Iowa Core and its 
learning goals, 
curriculum, 
instruction and 
assessment measures. 
It will be 
accomplished 
regardless of whether a 
student is in general education, in special education, or among any other identified 
demographic groups.   

We will assess our progress through these “vital few” measures:  

1. Every Iowa child will be proficient in reading by the end of third grade. 
2. A numeracy goal will be determined after sufficient progress has been made in 

reaching the literacy goal identified above  
3. The learning gaps between students with IEPs and those without and for those 

students in disaggregated sub-groups will be reduced by half by 2018.  
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4. A post-secondary readiness goal will be established by 2014 that most 
accurately identifies and tracks post-secondary success. 

We chose this goal and these measures after consulting international benchmarking 
metrics, Iowa’s current achievement data, the Department of Education re-design 
process, demographic and economic employment projections, and research about 
forward-moving educational systems. 

Commitments: 

To accomplish this goal we make the following commitments. We will: 
1. Provide supports and accountability for implementation of evidence-based, 

internationally benchmarked, and scalable best practices in all Iowa schools. 
Through collaboration with the Iowa Department of Education we will promote 
implementation of the Iowa Core Curriculum while remaining unwavering in our 
commitment to identify and serve special needs populations. 

2. Advocate that the current AEA 
accreditation standards be 
revised so that they are 
consistent with the New 
Compact. 

3. Deliver specialized, quality 
services based on individual 
student, building, and district 
needs through a learning 
contract with each LEA that 
specifies each partner’s 
reciprocal responsibilities to 
increase student learning.  

4. Re-purpose resources from programs that are not aligned with our overarching 
goal and vital few measures and/or not delivering consistent student learning 
results. 

5. Build the collective, organizational capacity of AEA personnel to deliver quality 
services as co-owners of every student’s learning and to decrease variability 
between AEAs. 

6. Maximize our resources. This will include mobilization of collaborative 
partnerships across all AEAs and with other educational partners, establishment of 
consortia of AEAs as appropriate, exploration of entrepreneurial opportunities, 
application of quality management techniques, and establishment of practices 
consistent with highly reliable organizations. 

7. Advocate for efforts to remove policy, structural and statutory barriers that stand in 
the way of using resources in service to student learning. 

8. Constantly and consistently use formative and summative data to inform our 
progress towards our goal.  
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9. Meet all statutory requirements at both the state and federal levels. 

10. Benchmark our progress against a common dashboard and against standards 
identified in the research about highly reliable organizations (HROs). 

11. Maintain our commitment to innovate in ways that maximize student learning and 
lead to evidence-based best practices. 

12. Ensure that efforts and economies of scale realized through the AEA State System 
provide every AEA has the organizational capacity to meet the overarching goal. 

Selection Criteria 

We selected these commitments based on the following criteria: 
 They must articulate ways the AEA State System continues its charter 

responsibility to serve the needs of special education populations. 

 They must focus on the requirement that the AEA State System’s services and 
programs consistently raise student achievement. 

 They must acknowledge the need for the AEA State System to strengthen its 
collective organizational capacity as well as each of the nine individual agency’s 
capacities. 

 They must help LEAs and the state provide for ways to find efficiencies in non-
instructional services in order to maximize resources for instructional goals. 

 They must emphasize the goal of holding the AEA State System accountable to co-
ownership of student learning goals with its principal stakeholders: LEAs, non-
public accredited schools, and the Department of Education. 

 They must be administratively, economically, legally and politically feasible. 

 They must maintain the ability of the AEAs to be responsive to the needs and 
interests of local districts and accredited non-public schools in their catchment 
areas.  

 They must represent the best to 
which human behavior should 
aspire. 

Accountability Measures 
During the 2012-13 school year, 

the AEA State System will collaborate 
with the Iowa Department of Education 
to install a performance management We 
will use the metrics from this system to 
evaluate results in the implementation of 
the Iowa Common Core, the 
development of quality educators and the 
provision of learning strategies and 
supports. This will be applied across all AEAs to reach the “vital few” measures. After 
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analysis of what works, the System will apply these successful interventions to the entire 
AEA State System. 

Possible data sets that will ensure reciprocal accountability may include: 

(1) Use of the healthy indicators matrix to bring all districts into the Green Zone of the 
Healthy Indicators matrix by 2018. (See Appendix for Healthy Indicators matrix.) 

(2) Use of the Iowa Assessments as the indicator of third grade literacy rates. 

(3) Use of the USDE’s calculation formula for graduate rates to determine whether we 
have met a goal of 90 percent. 

(4) Reports that detail the percentage of students entering post-secondary education 
who require remediation  
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III. Concluding Comments 

"The test of the morality of a society is what it does for its children".   
~Dietrich Bonhoeffer 

This proposed New Compact between Iowa’s AEAs, local public and non-
accredited private schools and the Department of Education reflects the urgency of these 
times. It underscores the need for all of us to do a better job preparing Iowa’s learners for 
their future success. Through a system of collaboration and accountability with our 
partners, we believe we can achieve this one 
overarching goal and “vital few” measures 
articulated in this New Compact. 

We also acknowledge that many variables 
impact student learning, over which we and our 
other partners have little or no influence. 
Nonetheless, for those variables that we can 
influence, we pledge our commitment to the 
highest levels of quality, fidelity, implementation, 
and accountability. 

This New Compact does not spell out the 
actual implementation strategies and tactics 
necessary to accomplish these goals. We already 
have plans, processes and procedures in place we 
can activate that will help us achieve these goals 
within the next three to five years. One of the most 
obvious next steps is the development of a 
“memorandum of understanding” which will ensure co-ownership of student learning 
outcomes. This document will articulate the commitments, mutual responsibilities and 
accountability measures of each party. We must engage in this plan with fidelity. 

Much has changed since our original charter 37 years ago. We must change as well 
if the students in today’s schools are to successfully meet tomorrow’s challenges. We 
pledge ourselves to nothing less, and will be singular in our focus to ensure that each and 
every one of Iowa’s learners, through our New Compact with their schools and the 
Department of Education, will be equipped with the knowledge, skills and dispositions to 
be post-secondary, career, and citizenship ready.  
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Compact Signatories 

We, the undersigned AEA Chiefs, Executive Director, Board Presidents and AEA 
Governing Board President support this Compact and agree to do all we can to effectively 
implement it. 
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Appendix A: 
Contextual Background for the New Compact  
with Iowa’s Schools and Learners 

The AEA State System has been recognized in state and local policy communities 
as a significant part of the state infrastructure for K-12 education since its formation in 
the mid-1970s. Leaders both in the government and in the schools recognize the 
importance of the system. The state has maintained a long-term commitment to funding 
the agencies, and has given them a degree of discretionary authority in order to be 
responsive to the specific needs of local districts and nonpublic schools in their service 
areas. Further evidence of this recognition is the expansion, in both large and small ways, 
of the role and responsibilities of the units over the years. 

The Original Vision for Establishment of the Area Education Agency 
System 

State and federal requirements and the expectations and needs of public and non-
public accredited schools primarily determine the work of the AEAs. A myriad of other 
factors affect the work of the AEAs. These include variability in LEA enrollments, 
demographic profiles, organizational challenges, local context, and capacity. Other 
factors include politics, governance and leadership goals, and other local expectations 
and factors. 

It is relevant to note that increasing student achievement was absent from 
the mandates articulated for the AEAs. 

The legislature created Iowa’s Area Education Agency State System in 1975 and 
their intention was for the AEA network to provide special education services for 
children ranging in age from five years through grades twelve. (The age range was later 
changed to include all students from birth to age 21.) The expectation incumbent with 
this charge was that the AEAs would do this effectively, efficiently, and economically.  

A second mandate required the AEAs to provide “Media services and other 
programs and services for pupils in grades kindergarten through grade 12.”  A third 
requirement was to make “Services to school districts [available] pursuant to contracts 
with the districts” (Iowa Codes 256B.2 and 273.1) This action codified Iowa’s 
commitment to the state’s goals that special education services and programs, media 
services and programs, and other scalable services and programs as requested by districts 
would be offered statewide by the Area Education Agency System. It is relevant to note 
that increasing student achievement was absent from the mandates articulated for the 
AEAs.  

Indeed, all legislation since the establishment of the AEA State System was created 
has been designed to expand or improve it, and to do so without diverting funds from 
LEAs. For example, in 1989, stimulated by legislative action to limit the number of 
AEAs in Iowa to no less than four and no more than 12, Iowa Department of Education 
staff authored a report entitled Iowa’s AEAs: Foundation for the 
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Future/Recommendations on 
Restructuring Iowa’s Area Education 
Agencies. The report was approved by 
the State Board of Education. 
Legislation followed allowing AEAs to 
merge starting in 2000. Over the next 
decade the AEA State System 
voluntarily merged from the original 
15 AEAs down to its current nine.   

Expansion of AEA State System 
Service and Program Areas 

Arguably, the most critical legislation passed since the AEAs establishment 
occurred in 1995. Key components of that law included requiring AEAs to provide 
services to accredited nonpublic schools, permitting AEAs to offer management support 
services to districts, and directing the Iowa Department of Education to create an AEA 
accreditation system. Service and program areas that the agencies must provide as a result 
of this legislation included school community planning; curriculum, instruction and 
assessment; diverse learner needs; multicultural gender-fair; media services; school 
technology; leadership; professional development; and management services. 

For over three decades, thanks to the work of the AEAs, all Iowa students, 
regardless of zip code or disability, have been provided with the specialized 
services and guaranteed due process procedures necessary to assure access 
to a free and appropriate public education. 

The success of the AEA State System to create and deliver an effective, efficient, 
and equitable set of key services to Iowa’s students cannot be overstated. In the area of 
special education services, AEAs provide districts critical support in many ways:  
 The identification and evaluation of children; 
 A range of specialist services, such as speech-language pathology, hearing, 

occupational therapy, and physical therapy;  
 And assistance in providing all students with a free and appropriate education.  

For over three decades, thanks to the work of the AEAs, all Iowa students, 
regardless of zip code or disability, have been provided with the specialized services and 
guaranteed due process procedures necessary to assure access to a free and appropriate 
public education.  

Over those same three decades, media services have evolved to meet the needs of 
21st century learners by providing Internet connectivity, technical assistance for school 
technology needs, technology planning, technology integration and digital delivery of 
numerous databases to all students and their families through Iowa AEA Online. 
Additionally, services include: resources and materials to support student learning that are 
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available for checkout, timely 
delivery of those resources and 
materials to districts, print and 
production services, and the 
efficiency and cost-effectiveness 
of statewide contracts. 

The education services 
division within the AEAs has had 
an impact on schools throughout 
the state. Iowa educators have 
benefited from much needed 
specialized training in evidence-
based educational practices taught 
by the AEAs. In addition to this, 
educators have gained help with curriculum development and articulation. AEAs have 
assisted with grant applications and in providing required training for mandatory 
reporting and evaluator approval. AEA consultants share their expertise in curriculum, 
instruction and assessment. And AEAs have supported LEA efforts to provide quality 
professional learning experiences for their staffs. 

All of these AEA functions have combined to provide equal access for all Iowa 
educators and students to a quality educational experience, and it does so in a fashion that 
is highly responsive to LEAs. The efficiencies and economies of scale for Iowa school 
districts and taxpayers are unprecedented. 

An Evolving Mission 

As stated earlier, there was no mandate in the original AEA legislation that even 
referenced increasing student achievement for each and every student. By today’s 
standards that seems implausible. “Yet, programming and requests for additional 
educational services have expanded significantly in recent years, due in large part to 
major school improvement efforts over the past approximately two decades launched by 
the Iowa Department of Education and those initiated by the staff of public and nonpublic 
school districts.” (Stephens and Horn, 2011) 

A recent trend has been the growing practice of the nine area education agencies to 
pool resources and staff expertise in statewide efforts. On-line learning council, access to 
Internet for many schools, screening for birth to age 3 for hearing and vision, access to 
media. As recently as the 2010-2011 school year, the system had identified 23 different 
statewide initiatives that were in place. These initiatives are all significant examples of 
how the AEA State System serves as the state’s best resource for innovation and the 
scale-up of ideas and programs. 

Support for the AEA State System from our customers remains strong. Data from 
the Statewide Customer Satisfaction Survey administered in 2012 and given each year to 
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all entities served by the AEA State System indicates people served by the AEA State 
System agreed or strongly agreed with the following statements: 

Survey Question Statements % 
agreement 

Generally, the AEA services that I have received or participated in met my 
professional needs  

93% 

The AEA provides leadership to meet emerging educational needs   80% 

The AEA delivers current and timely services to meet my district or school’s 
needs  

80% 

The services that I have received assisted in improving my students’ 
achievement   

78% 

The AEA staff I have contact with have the knowledge and skills needed to 
have a positive impact on our schools   

88% 

We readily acknowledge that a Customer Satisfaction Survey is but one measure, 
and that while each AEA is also required to seek feedback from a variety of advisory 
groups, the most important measure of our value added-ness should be data that links our 
efforts with those of the Department of Education and local LEAs to raise student 
achievement for every one of Iowa’s learners. As stated previously, the current mission 
of the AEAs does not require this.  

Alternative Policy Options 

If Iowa’s AEAs were not meeting the original intent of the legislation, there would 
have been many opportunities for state leaders to move in different directions. For 
example, service agencies in some states are financed in a ‘pay for services’ manner in 
which school districts simply contract with a service agency. Yet states that have 
established this model are envious of the equity, efficiencies and effectiveness of Iowa’s 
AEA State System, and school districts served by the ‘pay for services’ model often 
struggle to match available services to their district’s unique needs. The pay for service 
model also can exacerbate the ability gaps between have and have not districts to provide 
quality services for their learners. 

…many districts in the state are heavy users of AEA services, and some 
districts continue to be able to provide their students a high quality 
education only due to a heavy reliance on AEA services. 

Iowa’s leaders could also have taken the position that forced reorganization of 
school districts would achieve some of the efficiencies and effectiveness of the AEA 
State System. However, that position has also been rejected under the belief that Iowa is a 
local control state, and that local school boards know best when and if reorganization is 
right for their students. In fact, a strong case could be made that the AEA State System 
demonstrates Iowa’s commitment to local control. Many districts in the state are heavy 
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users of AEA services, and some districts continue to be able to provide their students a 
high quality education only due to a heavy reliance on AEA services. 

Iowa leaders could have taken a different path to provide service to the schools. 
Instead of creating and supporting the AEA 
State System, they could have required the 
community colleges to provide those services 
to local districts. Instead, because the AEA 
State System is in place, Iowa’s community 
colleges can focus their efforts and resources 
on meeting the state’s extensive post-
secondary needs. Leaders have recognized 
that embedding the extensive services of the 
AEA State System into the community 
college system would dilute and possibly 
neutralize one of the state’s other great 
resources. 

Also, decision-makers in Iowa could have placed AEA responsibilities within the 
state’s Department of Education and created one entity. However, leaders have 
recognized that doing so would create a multitude of problems that would have a 
devastating impact on Iowa education. For example, in the current system, Iowa’s DE 
serves in a regulatory capacity while the AEAs serve in a support capacity. This 
separation of duties with one entity (the Department) managing regulatory and 
accountability roles, while the other (the AEA State System) providing support and 
capacity-building ability has historically been a good one. Blurring the lines between the 
two functions - support and regulation - would significantly compromise the relationship 
LEAs have with their AEAs. LEAs would lose the support they receive from the AEAs as 
their advocates in meeting regulatory requirements.  

Alternately, as Department of Education resources continue to dwindle due to 
decreased federal funding and state allocations, it may seem logical to ask the AEA State 
System to assume some of these regulatory functions. This blurring of the authority and 
accountability lines would not serve LEAs well. It would create some mission dissonance 
in the AEA State System as the lines between independent, regulatory functions and 
service functions blur. 

AEAs Best Suited to Meet Local School District Needs 

If all AEA resources were to be shifted to the Department of Education, it would 
have to standardize support services across the state, when in fact the state experiences a 
wide diversity of needs that are currently well served by the regional support model of 
the AEAs. Inevitably and appropriately the Department of Education would continue to 
spend most of its energies on its regulatory mandates and could not deploy personnel in 
ways that could serve the varieties of local district needs. It is difficult to see where any 
efficiencies would be gained in this model. Finally, according to Stephens and Horn 
(2011), the Department would be “required to lessen its energies on the most important 
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role it can play – provide leadership for the state system of elementary and secondary 
education.” 

The most recent review of the AEAs was conducted in 2010. The legislature 
directed the creation of a task force and a study involving a cross-section of educators. In 
January 2011 the AEA Study Task Force presented its recommendations to the state 
legislature regarding how AEAs could become 
more accountable for student learning in the 
LEAs they serve. The report linked those 
recommendations to a previously developed 
theory of action for the AEA State System. 

Unfortunately, that report generated less 
attention than it deserved due in part to other 
mitigating factors. For example, the Department 
of Education was in transition to a new director. 
Elections changed the makeup of both the 
legislative and executive branches of state 
government. The Governor and Lt. Governor 
advanced the One Unshakeable Vision proposal 
to the legislature, but the recommendations 
contained within it were not affirmed by the 
legislative branch. Attempts to secure Race to 
the Top resources and receive a waiver for 
ESEA requirements from the federal government 
also were not successful. The AEA State System 
has taken the recommendations seriously, 
however, and this New Compact addresses many 
of the recommendations cited in that report.  

We believe the AEA State System has, since its inception, been indispensable to 
Iowa’s public and accredited nonpublic schools. The AEA State System is best 
positioned to move this bold vision forward. We say this because: 

Though it is composed of nine separate organizations, it is important to think about 
the AEAs as a unified State System. It has a governance structure, a set of bylaws, 
employs a staff, has a budget, and behaves in other ways as an organized community. 
It has the infrastructure already in place that schools have come to rely on. We see the 
AEA State System having a unique set of strengths that combined makes the 
System uniquely positioned to engage in the work outlined in this position paper. 
Below, in figure one, we have illustrated these strengths supporting the argument that 
the collective intellectual capacity of the State System represents one of the state’s 
richest resources for improving student achievement. 
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Figure 1 

 

The Organizational Capacity of a State Network is the sum of many parts: 

Human Capital Assets: the combined individual knowledge, competencies and experiences 
that the professional and support staff of each agency in the network takes home with them at 
the end of their work day. This includes the individual and collective knowledge, 
competencies, and the experiences of leadership and governing board members who set 
service expectations for development, production, delivery and evaluation of programs. 

Structural Capital Assets: The combined knowledge that is owned and remains at each 
individual agency, as well as the combined infrastructure and organizational processes of 
each to produce, develop, deliver, and evaluate programs and services held for them. 

Relational Capital Assets: The combined individual knowledge, competencies and 
experiences of each individual service agency with regard to its relationships with schools 
and school districts, with other ESAs in the state network and with other local, state and 
national stakeholders and partners for the development, production, delivery, and evaluation 
of programs and service expectations held for them. (Stephens, Keane & Talbott, 2005) 

 Key stakeholders view the AEA State System as a state-supported, statewide 
organization presently composed of nine members. Moreover, and perhaps even 
more important, the welfare of the nine members is increasingly dependent on the 
health of the state organization and the quality of the work of the state organization. 
Additionally, and also of significance, the welfare of each of the nine members is 
increasingly dependent on the effectiveness of all other eight members. This means 
that the variability that has historically been present in AEA services is decreasing 
precisely at the time that all Iowa districts also have less “variable” goals. 

 All organized human activity, from the smallest mom and pop corner grocery store 
to the giants of the corporate world, has two basic but opposing requirements: the 
effective division of labor into various tasks to be performed for the organization to 
be successful, and then the coordination of these tasks, again in the most meaningful 
way, to accomplish the previously established tasks. (Mintzberg, 1983). As local 
districts work to accomplish high levels of learning results for all students, as society 
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now demands, so, too, they will need to access learning specialists (as found in 
AEAs) and will need depend on them to help design a cohesive system of learning 
supports. 

 While some progress in this regard has been made in recent years, the 
full potential of an efficient State System has only scratched the 
surface. 

 The AEA State System arguably represents an unmatched state resource in matters 
related to school improvement, broadly defined, as well as a huge asset for 
addressing other state goals. The collective organizational capacity of the AEA State 
System, as outlined in Figure 1, is enormous, in both a relation sense and in absolute 
terms. 

 While some progress in this regard has been made in recent years, the full potential 
of an efficient State System has only scratched the surface. As changes in the global 
economy, spurred by the innovation age, have made clear, we cannot expect to do 
business as usual and thrive into the future. The AEA State System has recognized 
this reality, and is poised to meet the complex challenges that lie ahead through this 
New Compact 

An Expanded AEA State System Mission 

This is not the time for any public sector organization to celebrate past 
accomplishments. Rather, the challenges facing the state of Iowa and the infrastructure 
created by the state are such that a 
fundamental, broad-based 
examination of how the state and 
its instrumentalities conduct their 
work is in order, and that, based 
on that examination we make the 
necessary changes where 
required, yet preserve what does 
work. 

Huge socioeconomic, 
political and educational tidal 
waves, not ripples, are underway 
that will impact all levels of 
government. These trends 
include:  

1. Support for competition and choice in how public services are developed, 
produced, and delivered 

2. An insistence on more rigorous accountability and transparency  
3. The greater use of appropriate performance and quality management systems. 
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The AEA State System is not immune to the possible consequences of these and 
other trends cited in the purpose statement. Indeed, the State System will find itself 
squarely in the middle of this vortex. 

Iowa’s AEA State System has recently been faced with increasing challenges 
related to categorical funding. Roughly 70 percent of Iowa’s AEA revenue is required by 
law to be spent on special education services (the other roughly 30 percent is split 
between media and instructional services). This formula served the system well for many 
years, but may not be adequate, given the appropriate expectation that all special 
education students have access to and success in the general education curriculum. 

…our commitment to serving special needs students remains unwavering. 

School districts and families have always needed special education services in order 
for all students to have equal access to the education system. However, having just 30 
percent of the system’s budget available to “raise the tide for all boats” and restricting 70 
percent of the budget for expenditures for 14 percent of Iowa’s students has been one 
factor that has resulted in creating sub-systems and silos that have worked at cross-
purposes to one another within each AEA and across the AEA State System. 
Complicating matters even further is that there is little alignment between funding 
streams and what AEAs are now asked to do. Despite the articulation of this dilemma, as 
stated in several other places in this compact, our commitment to serving special needs 
students remains unwavering. 

A resulting 
unintended 
consequence of that 
funding structure was 
the creation of a mini-
system within the 
system, in which, 
unfortunately, general 
education educators 
often used referrals to 
special education as a 
way to remove some of 
the most challenging 
learners from their 
classrooms. While well 
intentioned, this 
segregated system, until recently, created two separate sets of expectations for these 
learners. 

When education service divisions were called upon to provide professional 
development for teachers, it could be accomplished quickly and using some economies of 
scale by providing “one size fits all” training sessions for large groups of teachers. The 
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content of those sessions was sometimes generated by the local districts; sometimes by 
the department of education; and sometimes by the agency’s education services staff. 

In a well-meaning effort to respond to statewide as well as local area needs while 
staying within the fiscal limitations of categorical funding, Iowa’s AEAs began to use 
increasingly disparate approaches to the content and delivery that made up their services. 
This was particularly the case within their education services divisions. This 
diversification of approaches was certainly not all bad. In fact, some of Iowa’s best 
educational innovations have come from agencies and districts working together to solve 
unique problems. 

In an effort to meet local wants and needs (and keep customer satisfaction 
numbers high) the system delivered a plethora of workshops 

Over time, this, too, resulted in a system rich in educational silos. What occurred in 
one part of the state often varied from what happened in another. Some old-fashioned 
competition between AEAs developed over time, too, as each AEA worked hard to 
respond to its group of LEAs and superintendents, as it should.  

Training for special education teachers differed from that of regular education 
teachers, and 
administrators had 
different needs for 
themselves and their 
staff. In an effort to meet 
local wants and needs 
(and keep customer 
satisfaction numbers 
high) the system 
delivered a plethora of 
workshops by staff, 
many of whom did not 
have the time to become 
expert in all of the 
various initiatives 
requested to be 
addressed in those 
workshops, or to provide 
adequate follow-up to 
ensure implementation with fidelity. The conflicts created by the dual AEA mission-to 
implement state-wide priorities AND respond to individual LEA needs created 
opportunities for cynicism at the local level and a lack of cohesiveness of offerings at the 
AEA level. 

Iowa’s changing demographics also increased the demands on Iowa’s AEAs, as 
Iowa saw a dramatic increase in English Language Learners during the past ten years. At 
the same time, significant increases occurred in the incidences of children on the autism 
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spectrum as well as sizeable increases in the numbers of students living in poverty. 
Having the system “gear up” to provide and train others to provide the learning supports 
necessary to support these students and their unique needs added another layer of needs 
on to an already fiscally stretched system. Complicating the issue was a decrease in state 
funding for the AEA State System during those same ten years. 

…the AEA State System will continue to be asked to do more as both state 
and local interests ask the AEAs to help address perceived problems and 
new priorities. 

Many factors have contributed to the AEA State System’s inability to develop a 
system of reciprocal accountability for results and student learning between the AEAs 
and the LEAs. Some of those factors are related to the evolution of a changing mission 
outlined above. (For both a historical review of how the AEA system was originally 
conceived and an explanation about why the AEA system remains the best situated to 
serve local districts and prek-12 students, see Appendix A: Contextual Background for 
the New Compact with Iowa’s Schools and Their Learners).  

In 
response to 
stagnant state 
and federal 
student 
performance 
indicators and 
societal 
pressures to 
reform public 
education, 
Iowa’s AEAs 
are 
increasingly 
being expected 
to perform in 
concert as a 
more focused 
system, a 
system that can 
be relied upon to serve as the engine that drives the changes in practice that will improve 
performance indicators for all students. We acknowledge our shortfalls. We embrace the 
new realities. We welcome new responsibilities. 

 It is anticipated that in the future, the AEA State System will continue to be asked to 
do more as both state and local interests ask the AEAs to help address perceived 
problems and new priorities. It is critical, however, that special education services 
and programs must never be compromised no matter how meritorious other requests 
might be. Special education was the centerpiece, indeed the primary reason, for 



225 | P a g e  
 

creating the State System. It continues to be a priority in the views of many, and with 
good reason, for it represents one of the noblest state commitments in the state’s long 
history of supporting access to a quality elementary-secondary education. 

 The collective intellectual capital in the AEA State System is unmatched by any 
other entity in the state that serves prek-12 education. By building the collective 
capacity of these highly trained specialists and consultants through creation of a 
statewide community of practice, we can increase the likelihood of implementation 
with fidelity of the proposals we have outlined above. 

 The AEAs have a clearly articulated theory of action (2011) that outlines the 
strategies and tactics that can align the system in such a way that each LEA as well 
as all LEAs benefit from their services. (See Figure 2 on the next page.) 
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IF 
There is an agreed upon mission that the AEA system supports Iowa’s goal so that each student graduates with 21st Century learnings that 
prepare them for success in career, college, and citizenry. 

There are core services that every AEA delivers to LEAs with high quality, effectiveness, and fidelity as efficiently as possible. 
(Structure) 

There is a commitment to be responsive to “change” that is in the best interest of Iowa students. (Structure) 

There is a clearly delineated relationship between the AEA system the DE and the LEAs. (Structure) 

There is a clearly delineated AEA system that implements a common process when making decisions that will impact students. (Structure) 

There are systems in place that ensure a high level of accountability to districts, schools, educators, students and the public. (Structure) 

The AEAs establish educational, business and community partnerships which enhance efforts to increase student achievement. (Structure) 

There are systems in place that ensure a high level of accountability to customers through governance and a rigorous accreditation 
process. (Governance) 

There is a definite and adequate source of funding to deliver agreed upon services in an equitable, effective and efficient manner. 
(Finance) 

There is a mechanism for generation of additional funds through entrepreneurial and cooperative purchasing sources. (Finance) 

There are mechanisms to establish “fair market” value for compensation of high quality AEA staff that ensures recruitment of the highest 
caliber personnel. (Finance) 

AEAs ensure that students with disabilities receive appropriate services and progress in the Iowa Core and that districts are in compliance 
with federal and state special education laws. (Structure) 

 

Figure 2. Iowa AEA Theory of Action Flowchart 

Area Education Agencies 
State System 

THEN 
The AEAs will enhance 

organizational capacity assets 

…and the AEAs will enhance 
human capital assets 

FOR 
SCHOOLS AND DISTRICTS 

SO THAT 
Each student graduates prepared for success  

in career, college, and citizenry
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 The AEAs’ dual mission of articulating, supporting, evaluating and co-owning state-
wide educational outcomes as well as supporting local district needs can work in 
concert to promote both cohesiveness and innovation as no other entity is poised to 
do. We will protect each AEA’s ability to respond to local needs that may be outside 
our collective system-wide agreements. 

 The AEA State System has already begun a four-stage re-design effort. Part I began 
in 2010 after an acknowledgement from the AEA’s chief administrators that the need 
for more collective efforts and a collaborative AEA State System required a more 
cohesive approach to how they did business. Effective May 2012, they committed to 
work as a Community of Practice (Wenger, 2006) with new protocols, processes, 
communication loops and structures not only within the chief administrator group, 
but also between the chief administrators and the joint directors i.e. directors of the 
three funding stream divisions of special education, educational services, and media 
and information technology. There will be a re-thinking of how the three traditional 
funding streams to the AEA State System can be re-purposed to accomplish the 
“vital few measures”. 

Part II of the redesign effort has begun as of the fall of 2012 and parallels the one 
engaged in between the chief administrators for each of the traditional director groups 
(special education, media and information technologies, and educational services) and the 
joint director groups.  

Part III of the process began in 2011 with the convening of the AEA/DE 
Collaborating for Kids initiative. Key Department leaders and all of the AEA Chief 
Administrators and Joint Directors have already engaged in five facilitated sessions in 
which they used a systems theory approach to identify each other’s roles and 
responsibilities in helping all students achieve at high levels. This Collaborating for Kids 
initiative will continue in 
2012-13 and will include 
an expansion of the 
number of Department of 
Education personnel who 
participate. 

Part IV of the process 
is represented by the 
proposals contained in this 
New Compact. 
Additionally the AEA State 
System has delineated a 
detailed explanation of how 
the system is funded and 
will conduct an economic 
impact study to be 
completed by January 2013.  
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Appendix B: List of Works Consulted 

Wagner, Global Achievement Gap, 2008 

Wagner, Creating Innovators, 2012 

McREL, Highly Reliable Organizations in Education http://www.mcrel.org/products-
and-services/products/product-listing/01_99/product-87 

Iowa DE Condition of Education Report 2011 

Education Trust Data The Condition of College and Career Readiness, 2012 
http://www.act.org/research/policymakers/cccr12/index.html 

NAEP Data  http://nces.ed.gov/nationsreportcard/ 

Rising To Greatness report 
http://educateiowa.gov/index.php?option=com_content&view=article&id=2333 

Horn and Stephens Report on Flow Through Dollars  

2011 Report to the Iowa Legislature—AEA Study  

Iowa State Extension 
https://www.extension.iastate.edu/store/DataForDecisionMakers.aspx  Additional data 
can be found at http://www.seta.iastate.edu/, the Office of Social and Economic Trend 
Analysis. 

McKinsey Report http://mckinseyonsociety.com/how-the-worlds-most-improved-school-
systems-keep-getting-better/ 

Standing on the Shoulders of Giants (Tucker) http://www.ncee.org/wp-
content/uploads/2011/05/Standing-on-the-Shoulders-of-Giants-An-American-Agenda-
for-Education-Reform.pdf 

Wegner, Community of Practice citation: 2006 http://www.ewenger.com/theory/ 
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Appendix C – Communications Plan for the Compact 

Communications Plan documents begin on Page 31. 
  



 

 
Communication	Plan	for	sharing	“New	Compact	with	Iowa’s	Schools”		
Established	August,	2012	
 
Participants Action Date(s) Venue Point 

Person 
Intended 
Outcome 

Chief 
Administrators 

Review New 
Compact 

August 23, 2012 Chief 
Administrators’ 
retreat 

Dr. Roark 
Horn, Dr. 
Bob Stephens 
& Brent 
Siegrist 

Affirm overall 
direction with 
specifics for 
improvement 

Dr. Troyce 
Fisher 

Make 
revisions to 
New Compact 
document 

By September 
17, 2012 

NA Dr. Troyce 
Fisher 

Final draft for 
each chief to 
review 

Chief 
Administrators 

Approve final 
version of 
New Compact 
and confirm 
with Dr. Roark 
Horn 

By September 
18, 2012 

Local AEA Each Chief 
Administrator 

Affirmation of 
final draft 

Each AEA 
Cabinet 
Member 

Chief 
introduces 
New Compact 
as an 
informational 
item 

Cabinet 
meetings before 
September 27, 
2012 

Local AEA Each Chief 
Administrator 
(PPT 
provided with 
talking 
points) 

Common 
introduction to 
New Compact 
with 
expectations 
that it be read 

All Directors Provide a 
Plus/Delta 
review of New 
Compact and 
request 
omissions  

September 27 & 
28, 2012 

Heartland AEA Dr. Horn & 
Dr. Fisher 
facilitate 
(PPT 
provided with 
talking 
points) 

Feedback 
about compact 
and 
identification 
of categories 
for tasks about 
how to 
operationalize 

Members of 
each AEA 
Board 

Board ratifies   
New Compact 

October & 
November board 
meetings 

Local AEA Chief 
Administrator 
Use PPT 
provided 

Gain 
understanding 
and explore 
implications of 
New Compact 

AEA/DE 
Collaborating 
for Kids 
participants 

Drill down 
into how to 
operationalize 
and roll out 
New Compact 
to all AEA 
staff 

October 25-26, 
2012 

Heartland AEA Work teams Identify work 
team goals, 
MOU content; 
have cohesive 
approach to 
messaging to 
staff 

Key DE 
personnel 

Share New 
Compact 

November-
December 

Department of 
Education 

Brent 
Siegrist, Jeff 
Herzberg & 
Dr. Roark 

Gain 
understanding 
and explore 
implications of 
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Participants Action Date(s) Venue Point 
Person 

Intended 
Outcome 

Horn New Compact 
Governing 
Board members 

Explain 
contents of the 
New Compact 
and solicit 
implications. 
 
 
 
 
 

November 14 Des Moines Brent 
Siegrist, Dr. 
Joy Prothero, 
Jeff Herzberg 

Receive 
support for 
New Compact 

All AEA staff Provide 
overview of 
the Compact 

Late 
November/Early 
December 

Local AEAs Chief and 
“Directors” 
using 
common PPT 

Gain 
understanding 
of the New 
Compact 

LEA 
Superintendents 

Explain 
contents of 
New Compact 
and begin 
conversation 
about 
reciprocal 
accountability. 

December 
meetings  

Local AEAs Each Chief 
(using talking 
points, 
podcast 
and/or PPT) 

 

DE, AEA & 
selected LEA 
staff 

Explain 
contents of the 
New Compact 
and solicit 
implications 
 

January C4K DE Dr. Dave 
Tilly, Dr. 
Roark Horn 
& Brent 
Siegrist 

Gain 
understanding 
of New 
Compact 
 

Dr. Jason Glass Review 
contents of the 
Compact 

January 4, 2013 Des Moines Brent Siegrist 
& selected 
Chiefs 

Understanding 
that the AEAs 
have provided 
bold 
leadership and 
embraced a 
new mission 

Governor Terry 
Branstad 

Review 
contents of the 
Compact 

January 8, 2013 Governor’s 
Office 

Brent Siegrist 
& selected 
Chiefs 

Understanding 
that the AEAs 
have provided 
bold 
leadership and 
embraced a 
new mission 
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SERVICE AND ACTION PLANS 
 
 
Each region and discipline group in Grant Wood AEA develops action plans 
annually.  These action plans summarize relevant data to the region/discipline, 
establish goals to address region/discipline needs, and identify appropriate 
measures to determine if goals are accomplished.  The following is a sample of 
those action plans. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 



 

Region teaming 

Child Find Process      

 
Person(s) responsible for implementing and monitoring plan : 

1. Feedback from staff to develop region action plan came from region feedback surveys on the use of the IPAD and the 
implementation of teaming in the region.  This data was used to develop the goals in the current plan. 

2. The CR region action plan is based on action to close the achievement gap for all learners in the CR Community School 
District.  This is aligned with the goals of the agency as well.  Our staff has multiple ways to impact this.  We are 
narrowing this focus to “child find” and “child found”. 

3. Goal 1 and 2 are closing aligned to support the PLC framework in the CR district. 
4. The CR region has multiple opportunities to engage in discussion, feedback and alignment work in the district; 

a. Participation in School Improvement Planning processes 
b. Monthly meetings with Special Services 
c. Weekly meetings with CR Cabinet 
d. Monthly meetings between CR region staff and CR Special Services 
e. Collaboration with special education instructional coaches 
f. Leadership/participation in Special Education PLC meetings at the building level 
g. Continued work towards understanding, support, and alignment of AEA service ( region ) to support Cedar 

Rapid’s District efforts to close the gap. 
 
Cedar Rapids Region Integrated Team. 
 
Description of the ideal state:   
 
More students in special education programs will be proficient as a result of having highly trained AEA staff who can provide 
quality service and support to students, staff, and families.  Cedar Rapids region staff will partner with district special 
services staff to close the achievement gap.  
 
Critical element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
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Goal #1:  By May 2013 all region teams will rate themselves a 5 or 6 on the team collaboration feedback survey in the areas of 
establishing and following team norms, implementation of team agendas and team notes. 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

 
- Establish and hold regular team weekly 
meetings. 
- Develop norms and procedures for review. 
- Establish agenda templates. 
-Assign roles on teams such as agenda 
maker, note taker, etc. 
-Establish procedure for assisting one 
another in building assignments 
-Development of building plan for 
assignment and process for review. 
 
 
 
 
 
 
 

 
-region teams 
-Jill Reis 
-Julie Grotewold 
-Karen Michalec 
 
 

 
Templates for 
norms, 
agendas, 
notes, building 
plans 
 
Collaboration 
feedback 
survey  
 
 

 
ongoing 

 
Team self-assessment 
 
 Nov.  Feb. May 
 
 
Building plan review  

  
Goal #2:  By May 2013, using the Standards and Continuum for Coaching Development, 100 % of Cedar Rapids AEA staff will 
rate themselves in the applying or integrating stage.  Staff will have artifact/evidence of self-rating.  
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

- coaching/consultation training and follow 
up support 
- implementation plan and practice for staff 
 
 
-develop shared understanding and action 
steps to support trusting relationships, 

Owen, 
Thomson, 
Grotewold 
Region staff 
 
Region staff 
 

NTC 
Agency 
resources 
 
 
Teaming 
resources, 

2012-13 Region 
meetings and 
weekly team 
meetings 
 
Ongoing 2012-
2013. 

Continuum For Coaching 
Development 
 
 
Aug   Nov. Feb. May 
Self-assessments 
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visibility, and communication using the 
Standards and Continuum for Coaching 
Development.  
 
 
-develop relationship and roles between 
AEA staff and district special education 
coaches. 
 

 
 
 
Region staff 

Google 
calendars,  

 

 
Goal #3:  Staff will have continued practice and support for implementation of Child Find Procedures on a consistent basis. 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

 
- Use of rubric for examining EER’s in the 
region.    
 
June 2013 region EER team - 
 
 
 
 
 
 
 
- Assignment of region staff to collaborate 
with Special Services teams: CAUSE, 
BCAUSE, autism. 
 
 
 
 
- Review/practice with new Iowa Eligibility 
and Evaluation Standards 

 
Region 
integrated team 
 
Jill/Julie 
 
 
 
 
Jill/Julie 
Special 
Services, region 
staff 
 
 
 
 
 
 
Region/agency 
personnel 

 
Region 
integrated 
team,  
 
Agency 
personnel and 
resources 
 
Sharing of 
information, 
collaboration 
with district 
partners 
 
 
Copies of 
standards(elect
ronic/paper) 
 
 

 
2012-13 
Region 
meetings and 
weekly team 
meetings 
 
 
 
2012-13 
district/region 
meetings 
 
  
 
 
2012-13 
 
 
 
 

 
 
Mar/April rubric review 
 
June data review-feedback to 
staff in the fall 
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- Introduction and use of new district norms 
for reading and mathematics to region and 
appropriate district staff. 
 
 
 
- Support collaboration with NEW district 
special education coaches 
         - overview of model 
         - connection between special 
education coaches/AEA building staff 
         - sharing of resources and materials 
 
 
 
 
 

 
 
 
Region psychs 
 
 
 
Julie/Jill 
Priscilla P. 
Special 
Services 
Becky – Red 
Apples Services 
 

Newly 
developed 
norms 
 
 
 
Sharing of 
district 
resources 

2012-13 
 
 
 
 
 
2012-13 

Goal #4: Continued support for the integration of technology for work efficiency and service. 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

- I Pad use 
 
- Support for multiple apps 
 
- Assistive technology support 
 
      - Sheila Matheson work with region 
 
 
 

Region 
integrated team 
 
 

-Agency tech 
department 
 
-Sheila 
Matheson 

 
2012-13 
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Implications for Agency Professional Development 
 
Instructional Coaching 
Collaborative Consultation 
RTI 
Special Education  
I PAD application 
 
 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 
 

Proficiency rates for students in special education programs 
 
Number of high quality EER’s  ( using rubric) 
 
Region teaming/collaboration  (feedback) 
 
Increased use of coaching and consultation 
 
Increase in use of technology for job efficiency and service 
 
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 
 

Six Year Performance Plan 
 
Region feedbacks on teaming, use of IPAD 
 
Coaching and consultation- implementation plan / action research 
 

 
 

Central Region Action Plan 2012-2013 
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Lyons and McGraw 
 

Descriptor Artifact Detail 
…input from our internal AEA 
staff. 

 Region Action Plan 
 Central Region Leadership 

Team Meeting 
Agendas/Minutes 

 Region AEA staff are provided the flexibility to determine their areas of 
needed professional learning to improve student outcomes. This professional 
learning is differentiated through the use of inquiry plans connected to overall 
goal in the region to improve one year’s growth for students with IEP’s in 
both reading and math. Staff members facilitate their own learning supported 
by content around the Response to Intervention model to guide thinking and 
moving forward with next steps. The Central Region leadership team is 
utilized to provide guidance to this inquiry process and assists in determining 
areas of focus, implementation of strategies, and determining progress 
monitoring data. 

 The Central Leadership Team meets on a monthly basis to develop priorities 
and agendas for monthly region meetings. This team provides guidance to 
Regional Administrators regarding the status of climate and cultural norms 
that exist among the region staff. 

…implementation of the agency’s 
continuous improvement model. 

 Region Action Plan 
 Central Region Agendas 

 The Central Region action plan reflects the ongoing efforts within the agency 
to improve the utilization of data to guide decision-making around agency 
goals, assistance to school districts, and improvement of student achievement. 
The Central Region Action plan focuses on the overarching theme of RtI. We 
use this theme to guide inquiry into the 5 components of RtI as described by 
the Iowa Department of Education. Each inquiry team has chosen an area of 
focus that aligns with one of these components. Staff will become engaged in 
training to understand their role as a coach with special education teachers and 
use strategies and skills to influence their level of instruction for students with 
special needs. 

 In the Central Region we are focused on improving our ability to conduct 
quality student evaluations as defined in the Child Find process. Part of this 
process is to create high quality Educational Evaluation Reports that included 
all of the components with essential information. We are utilizing the 
expertise of our internal staff to guide these discussions and improvement 
process to assist all region staff. 

…responding to schools’ and 
school district needs. 

 Service Delivery Plan 
 AEA/LEA Partnership 

Meetings 

 Each school district has a collaboratively developed service delivery plan to 
high-light the specific needs of the district and buildings. These include school 
improvement initiatives in curriculum, instruction, and assessment as well as 
management and administrative initiatives to improve efficiencies within the 
district. 

 At some level we meet with school leadership as AEA staff to determine areas 
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of need, provide consultation, gain feedback on services being provided, and 
maintaining a presence with building level and/or district level leadership 
teams. This partnership is essential to the success of AEA staff as well as the 
success of teachers to improve student learning. 

…demonstrates proactive 
leadership. 

 Leadership Team Meeting 
Agendas 

 RA Leadership with District 
Leadership 

 

 Central Region Leadership team meetings consist of developing a vision for 
the region and aligning actions with that vision. The leadership team consists 
of members of AEA staff who exhibit leadership skills. Those staff on the 
team provide input to RA’s regarding potential issues occurring around the 
region and within districts. They assist with molding responses to issues in the 
form of processes, procedures, values, and beliefs. 

 Regional Administrators within the Central Region meet consistently with 
both school district administration and building level principals to gain 
insights into the needs of students and the system. This occurs within 
administrative meetings, one on one meetings, attending building leadership 
meetings, et.  We provide guidance with school improvement, special 
education policies and procedures, and problem-solving. 

…uses data to implement actions to 
improve student learning. 

 Region Action Plan 
 Child Find Process 

 The region action plan’s goal was developed through the use of growth data of 
students within the region school districts. We utilize the current baseline to 
develop a reasonable goal. Each inquiry group is required to provide evidence 
of progress toward goals in their plans as well as how their inquiry actions are 
influencing teacher performance as well as student performance. 

 AEA staff members who are charged with engaging in the Child Find process 
within districts focus a great deal of attention on student achievement data and 
how that data influences the decision-making process for possible 
intervention, assessment, and curricular decisions. This data-based decision-
making is imperative to the determinations made regarding the impact it has 
on student programming in general education and/or special education.

 

 
 
 
 
 
 
 
Iowa City Region Action Plan 2012-2013 
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Region Profile:  Data sets will be provided for your region.  Complete the chart below and use the convergence of data to 
answer questions about your region.   
 
Summary of Data Analyzed:  

State Performance Plan 
 
Student Performance Data  

 On-line Assessment 
(Reading/Math/Science) 

------------------------------------------- 

Social/Emotional/ Behavior 
Data 

 Iowa Youth Survey 
------------------------------------------- 

Other Data 

 Weighted enrollment factor 
data for ICCSD- see 
attached graph 

Early ACCESS 
 (C5) Percent of infants and toddlers birth to 1 with IFSPs.       
 (C6) Percent of infants and toddlers birth to 3 with IFSPs.       

 
Early Childhood 
  (B12) Percent of children referred by Part C prior to age three, who are found eligible for Part B, 

and who have an IEP developed and implemented by their third birthdays.       
 
Transition 
 (B13) Percent of youth aged 16 and above with an IEP that includes coordinated, measurable, 

annual IEP goals and transition services that will reasonably enable the student to meet post-
secondary goals- see attachment.  

 
Proficiency of Special Education Students 
 (B3C) Proficiency rate for children with IEPs against grade level standards and alternate 

achievement standards- see attachment. 
 
Other SPP needs: 
 Special Education graduation rates- ,  

 

Other Areas In Consideration: 
            PBIS/RTI 

Weighted Enrollment Factor 

Disproportionality 

Person(s) responsible for implementing and monitoring plan – IC region staff, Tracy Liebermann and Tina Hoffman 
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Description of the ideal state:  Iowa City AEA staff will engage in consistent practices aligned with compliance and best practice.  Our 
efforts will help the district prepare for the 2013-14 accreditation visit as well as support GWAEA to meet compliance on the SPP 
performance indicators.  The RAs and region staff will establish consensus for a culture of collective responsibility through a renewed 
positive climate.   
 
Critical element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
 
Goal #1:  Disproportionality 
Action Steps to Be Taken Person(s) Responsible  Resources Timeline Bi-Annual 

Progress Updates 
 Establish a POSITIVE CULTURE 

within the IC region and the CV office 
to support AEA staff in being 
energized to make a difference with 
our priorities and take ownership of 
the goals.   
 
 
 

 Improve AEA staff skills in reviewing 
district data to analyze subgroup 
(ethnicity) data to identify discrepancy 
and uniqueness. 
 
 
 

 Increase LEA and AEA staff 
knowledge and skills to address 
student needs regarding ELL vs. 
Educational Disability to support best 
practices in teaching ELL and other 
ethnic subgroups (cultural/social 
norms, etc.) 

AEA staff 
RAs 
 
 
 
 
 
 
 
AEA staff 
 RAs 
District Special Education 
Director 
 
 
 
 
 
 
 
 
 
 

Book study - 
Energy Bus:  
Creating Positive 
Energy. 
 
 
 
 
 
 
Access to 
PowerSchool data 
base for ethnicity, 
risk factors, 
behavior, 
academic, etc.  
 
 
 
 
 
 
 
 
 

2012-2013 
school year 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Culture survey 
mid/end of year.  
 Shared culture 

survey results and 
discussed concerns 
and celebrations. 

 Book study 
completed. 

 
 
 
 
 
 
 
 
 

 
 C. Collier- 

presentation: team 
of staff attended 
workshop at 
AEA267. Will be 
ordering the AQS 
tool for agency use.  
Tonya and Erin will 
share use at a 



269 | P a g e  
 

 Re-energize AEA staff role in the 
implementation of PBIS with building 
partners.  

 Review essential skills related to 
sociaI/emotional/behavioral 
components of the Iowa Core 
Curriculum.    

 Continue further study of reviewing 
data to address discrepancy and 
uniqueness and exclusionary factors. 

 Expand understanding and skills to 
support an RTI structure with our LEA 
partners.   

 12 AEA staff are attending a 6 day 
PLC Coaching Training with district 
building teams.  

 

Administration/AEA 
Staff/Teachers 
 

 
 
 
Book Study-  
 Fierce 

conversations 
 Simplifying RTI 
 
 
 
 
 
 
 PLCs at Work 
 
 

 
 
 
 
Winter 2013 
 
 
Fall 2013 
 
 
 
 
 
 
Spring 2013 

region meeting. 
 Update “separating 

culture from 
disability” 
information (Erin 
and Tonya) 

   
Goal #2:  Child Find/Compliance 
Action Steps to Be Taken Person(s) Responsible  Resources Timeline Bi-Annual 

Progress Updates 
 

 Provide LEA Administrators with 
updated Child Find information and 
review compliance components.  
Support their understanding of the 
administrator role to provide decision 
making and resource allocation that 
abides by legal requirements. 

 Create script for administrators and 
teachers for Disability Suspected and 
FIE process to support parent 
requests.   

 AEA staff will work with building 

 
RLD team 
RAs 
Special Education Literacy 
Team 
Behavior Special 
Education Team 
Tammy Beener 
EA/EC teams 
 
 
 
 AEA staff to support LEA with 

 
Child Find 
resources 
 
Random 
samplings of IEP 
data 
 
EER rubric 
 
IMS data 

 
2012-2013 
school year 

 Tina and Tracy 
have been meeting 
monthly with 
building 
administrators to 
train about Child 
Find. 

 
 
 
 
 Role play scenarios 

and scripts have 
been provided to 
principals to 
address the 
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administrators to provide information 
about Child Find, compliance and the 
accreditation process to district 
teachers. 

 The AEA staff will work 
collaboratively with district special 
education staff to provide services 
that align with Iowa regulations and 
best practices of special education 
services. 

 Review procedures for completing the 
WEF matrix.  

 Review process and tools for 
measuring rate of progress.  

 Review process and procedure for 
FBA and BIP completion.  

 Increase AEA and LEA awareness of 
LRE.  

 

accreditation prep. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

suspected disability 
conversation and 
eligibility 
conversations. 

 
 
 
 
 
 
 
 
 
 Recalibration 

training for matrices 
is coming soon to a 
region meeting. 

 Erin will share data 
from CF 
Leadership meeting 
re: region data from 
EER pulls using the 
EER rubric.- Willing 
to share at a future 
region meeting. 

 Next step: review 
IC data in more 
depth- look at EER 
examples using 
rubric to guide our 
practices- need to 
look at the EER 
data for Part B to 
Part C students. 

 Rubric: #8, 9 and 
10 are areas 
needing attention 
on the EERs 
pulled. 
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Goal #3:  Transition 
Action Steps to Be Taken Person(s) Responsible  Resources Timeline Bi-Annual 

Progress Updates 
 
 Review the postsecondary data, (B13 

and B14) with region staff. 
 Collaborate with district Transition staff to 

increase knowledge about district 
transition supports. 

 
 

 
Transition Cadre 
RAs 
AEA staff 
 
District 

 
ISTAR data 
 
CAP 
 
Transition team 
resources 

 
2012-2013 
school year 

 IC district hired 
Transition 
Coordinator part 
time at beginning of 
year- now he is full 
time.  Chuck has 
been meeting with 
him and a district 
team. Using ISTAR 
document to give 
feedback to new 
special ed. staff re: 
best practice for 
IEP writing. 

 There were plans 
to pilot a transition 
coaching idea- 
need to check on 
the status of this.  

 
 
Implications for Agency Professional Development 

 AEA staff will need ongoing training and support for Child Find and special education procedures with a continued focus on 
disproportionality.   

 Ongoing training and support for best practice protocol to support Transition for special education students.    
 Ongoing training and support for best practice related to FBA and BIP processes. 

 
 
Implications for LEA Involvement 

 Clarity of communication between AEA and LEA 
 For all AEA staff to be a positive advocate for the agency and our region mission 

 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 

 Random pulls of Secondary IEPs to review transition components
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 EER rubric reviews 
 IMS reports 
 Decrease in disproportionality for Native America and African American subgroups 
  

 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 

 SPP performance indicators 
 Accreditation results 
 B13/B14 data    
   

   
 
The following Agency Directed travel needs are proposed for 2012-2013 school year for professional development: 
 
 
 
 
 

 

 
 
 
 
 
 
 
 
 

Comprehensive Improvement Plan- Iowa City Region 
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February 25, 2013 
 
Implementation of the Agency’s continuous improvement model: 
The GWAEA continuous improvement model is used as a framework to guide goal setting, collecting and reviewing data, implementing supports and services and 
evaluating outcomes.  Decisions are made regarding the implementation of programs and services for the Iowa City School district using this framework.  
 
Implementation of agency services that respond to schools’ and school districts’ needs: 
Iowa City region supports 19 Elementary Schools, 3 Junior High Schools, and 3 High Schools that comprise the Iowa City school district.  The Iowa City 
Community School District serves approximately 12,774 students and is experiencing yearly increases in enrollment.  GWAEA staff provide support in the areas 
of special education and general education.   
The Iowa City Community School district engages in comprehensive school improvement planning in collaboration with GWAEA Regional Administrators to 
develop a continuous school improvement plan.  This occurs through the development of the District Service Delivery Plan, district planning meetings, continuous 
school improvement planning, SINA/DINA, site visits, and administrative meetings.  Regional administrators collaborate with district teams to identify key 
priorities to achieve for the upcoming school year.  Those goal areas are reflected in the district service plans, and the Regional Administrators develop a region 
action plan that aligns with these priorities.    
GWAEA staff provide leadership in best practices across all service areas through district professional learning opportunities, in-district work, and electronic tools 
and resources. They also provide support district buildings to meet the needs of diverse learners.  The Iowa City Regional Administrators collaborate with the 
Special Education Director and team to review and analyze data from the SPP, IMS, ISTAR and IEP reviews to address compliance and best practice needs.   
 
Demonstration of proactive leadership: 
The Iowa City Regional Administrators (RAs) collaborate with the ICCSD Administrative Council to proactively analyze data and trends to identify needs for 
student learning.  The Iowa City Regional Administrators communicate with the Regional Leadership Development (RLD) team about the district priorities.  The 
RLD team uses the information to plan and facilitate region meetings with AEA staff for the purpose of aligning LEA and AEA focused efforts.  Examples include 
attendance at PLC Coaching Academy, participation on RTI Leadership Committee, PBIS coaching, and special education initiatives (Web IEP 2013, Service 
Level Matrix Recalibration, etc.).  
 
Use of data to implement actions to improve student learning: 
The GWAEA RLD process is used to bring AEA regional leaders together to review data and identify goals for improvement.  The Iowa City RLD team 
continually reviews AEA and district priorities including child find, proficiency data, state performance plan data, disproportionality, and transition goals.  The 
team has developed a region action plan (attached) to support identified needs and improve our skills as practitioners.  The plan is continuously monitored and 
adapted as needed throughout the year.  As data is reviewed, additional resources are allocated to support the continuous improvement efforts. 

 
 
 
Northeast Region Action Plan 
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Goal 1:  RtI structure will be implemented in 100% of all buildings within the region by May 2014. 
                                                                                                                                                         
Ideal state:  Each building has an identified team who meets consistently, collects and analyzes data, utilizes universal screening measures, uses a problem solving process, makes 
instructional decision, and has a tiered system of interventions. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results (Next steps) 

1.1  AEA Outcome 
 
AEA staff can articulate the 
structures and critical 
components of the RtI model 
(pyramid) and how their role 
impacts/influences  those 
structures 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 
 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 

1.2  AEA Outcome 
 
AEA staff  know  the purpose of 
using screens in a RtI  structure 
and how to respond  to data 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 
 
 

Plan next steps based on data 

1.3  AEA Outcome 
 
AEA staff  know the research 
about distribution of students 
across the pyramid and can 
visually display student data in a 
tiered structure (building or 
grade level) 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 

 
 
 
 
 
  



275 | P a g e  
 

Goal 2:  Regional staff will implement Eligibility and Evaluation Standards with fidelity  
 
Ideal State:  Each building will have a structure to review student progress, implement interventions for instructional change,  
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Next Steps 

2.1  AEA Outcome 
 
AEA staff will be able to consult 
and coach LEA teams to 
determine when a student 
requires child find practices as a 
result of the students RtI data. 
 
 

1. Determine % of DS per LEA. 
 
Special Education staff will submit forms  to 
IMS or region secretary (if no disability is 
suspected) in a timely manner. 
 

Evidence of Disability Suspect meetings 
# Disability Suspect meetings/forms per LEA in December 
2012 and May 2013. 
 

 

2. Determine % of FIE per LEA. 
AEA staff electronically submitted forms to 
web IEP in a timely manner. 
 

Evidence of FIE 
# FIE per LEA in December 2012 
# FIE per LEA in May 2013 

 

 

3. Special Education staff submit EER  
 
Conduct quality review checks twice per 
year.  Random sampling of EERs within 
region.  Scored by third party as well as self-
rating. 
 

Evidence of quality Education Evaluation Reports (EER) 
Random sample of EER per AEA 10 = average rubric 
score of _____ 
 
October 2012  
NE Region EER rubric average = _____ 
February 2013  
NE Region EER rubric average = _____ 

 

4. Determine % of FIE completed in 60 
days or less 

 

IMS personnel will generate a report 30 days out of all 
open FIEs.  RA will ascertain number/% of evaluations 
that did not meet deadline. 

 

5. Determine % of Initial IEPs per LEA 
 
Special Education staff electronically 
submitted forms to IMS. 
 

Evidence of initial IEP  
# Initial IEPs (speech only and instructional) per LEA: 

 Anamosa= ____ 
 Lisbon = _____ 
 Midland = _____ 
 Monticello = _____ 
 North Cedar = _____ 
 Olin = _____ 
 Tipton = _____ 
 West Branch = _____ 
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Goal 3:  100% of all LEAs will meet targets for participation (B3B), proficiency (B3C), LRE (B5A), graduation (B1), and transition (B13) 
 
Ideal state:  Each student with an IEP will have a viable curriculum with research-based instruction, make one or more year’s growth, be proficient in reading, math, and science 
and will reach his/her transition goals for learning, working, and living.  Reaching these markers will provide the students the foundational skills to be successful in post-secondary 
education, training, and/or seeking, retaining, and maintaining employment. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results 
Next steps 

3.1  AEA Outcomes 
a. AEA staff will provide 

targeted consultation 
and coaching services 
in the area of literacy 

Provide SPEL services to LEA  

Evidence of research-based instruction in the area of reading 
# of buildings in region = ____ 
# of buildings working with SPEL team =  

 

b. AEA staff will provide 
targeted consultation 
and coaching services 
in the area of learning 
supports 

Provide SEBT/PBIS services to LEA 

Evidence of research-based instruction in the area of learning supports 
# of buildings in region = ____ 
# of buildings working with SEBT/PBIS =  

 

c. AEA staff will provide 
consultation to LEA 
Special Education 
teachers that focuses 
on high leverage child 
found practices 

1. Selected AEA special education staff 
(reps and sp ed consultants only) will 
complete Quality Indicator Rubric with 
1-2 special education teachers in 
their assignment 

Evidence of quality special education programming 
 
Quality Indicator Rubric per Sp Ed Consultants work 
# of teachers participating = _____ out of ____ all participants 
_____% of all sp ed teachers participated in the pilot. 
 
Pre-score average = _____ 
Post-score average = _____ 
% change from pre to post 
 

 

2. AEA special education staff will 
receive training on instructional 
coaching (NTC) by May 2014 and 
embed the learning in their practice 
(consider using agency-
directed/added days).  Once regional 
staff members are trained, logs of 
consultations will be made.  Staff will 
track one initial throughout the year. 

Evidence of effective coaching practices: 
October 2012 (Baseline) 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is ______% 
 
May 2014 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is ______% 
 

 

3. AEA special education staff will submit 
exit web IEP. 

Exits from special education (goals met) 
 
Region exit data last three years = _____% 
2012-13 # and % of exits  = ______  
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4. AEA special education staff will 
provide coaching and guidance to 
support student achievement for 
students with IEPs 

 

2012-13 % of all students with IEPs making more than one year’s growth rdg, math, 
and science: 

 Anamosa = Rdg____, Math_____, Sci _____ 
 Lisbon = Rdg____, Math_____, Sci _____ 
 Midland = Rdg____, Math_____, Sci _____ 
 Monticello = Rdg____, Math_____, Sci _____ 
 North Cedar = Rdg____, Math_____, Sci _____ 
 Olin = Rdg____, Math_____, Sci _____ 
 Tipton = Rdg____, Math_____, Sci _____ 
 West Branch = Rdg____, Math_____, Sci _____ 

 

5. AEA transition team and special 
education staff provide consultation 
and coaching for the development of 
measureable goals and services specific 
to transition (for I-STAR and pre-I-
STAR districts only:  Alburnett, 
Central City, Olin, and Springville.  
CPU) 

As determined by I-STAR (target is 100%) 
 Anamosa = Pre____ Post _____ 
 Lisbon = Pre____ Post _____ 
 Midland = Pre____ Post _____ 
 Monticello = Pre____ Post _____ 
 North Cedar = Pre____ Post _____ 
 Olin = Pre____ Post _____ 
 Tipton = Pre____ Post _____ 
 West Branch = Pre____ Post _____ 

 

 

6. AEA staff special education staff will 
provide consultation and coaching to 
child found practices that focus on the 
relationship between attendance and 
graduation. 

Attendance for 7-12 students with IEPs within the entire Region: 
 
1st semester, each grade 7-12, students with IEPs only, per LEA 
2nd semester, each grade 7-12, students with IEPs only, per LEA 

see if 
programmer 
can pull 
data for us 

7. AEA special education staff will 
provide consultation and coaching to 
child found practices that raise 
awareness of the correlation between 
grades and graduation.  

Grades for 9-12 
 
1st semester, each grade 9-12, students with IEPs only, per LEA 
2nd semester, each grade 9-12, students with IEPs only, per LEA 

see if 
programmer 
can pull 
data for us 
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North West Region Action Plan 2012-2013 

The Northwest Region of Grant Wood AEA includes 6 districts comprising approximately 7,000 students.  Regional GWAEA staff provide support in the areas of 
special education, general education, and professional learning services.  Each district engages in comprehensive school improvement planning through district 
teams supported by GWAEA school improvement, general education consultants and special education staff.   

District data for the special education and general education are reviewed by each GWAEA and school district team.  This occurs through district planning 
meetings, such as continuous school improvement planning, site visits, and administrative meetings.  Regional administrators work with district teams to identify 
key priorities districts are working to achieve for the upcoming school year.  Those goal areas are reflected in the district service plans, which impact the region 
action plans.   Each district has an identified set of service providers who work to determine how best to meet the district’s goals within the region.  AEA and/or 
LEA staff members co-lead teams to provide leadership for the initiatives.   

In partnership with the Grant Wood AEA Communication Director’s office, Regional Administrators keep district leaders updated through upcoming agency, 
Department of Education, and federal initiatives.  GWAEA content experts provide leadership in best practices across all service areas through district professional 
learning opportunities, in-district work, and electronic tools and resources.   Information is provided through administrative meetings with school district leaders, 
professional development opportunities, and face-to-face contact or emails with key district leaders.  Professional development is coordinated on-site through 
leadership teams and implemented using the Iowa Professional Development Model. 

The GWAEA Regional Leadership Development process brings AEA regional leaders together to review data and identify goals for improvement.  The NW 
regional team has reviewed child find, proficiency data, state performance plan data to identify goals.  The team has identified an action plan to implement and 
monitor throughout the year.  As data is reviewed, additional resources are allocated to support the continuous improvement efforts. 

During the 2012-2013 school year, agency goals are: 

 Improving achievement of all learners 
 Improving achievement of eligible students 

To achieve those goals, the NW region built a plan to strengthen our supports for Response to Intervention, Child Find, and Child Found. 
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Goal 1:  RtI structure will be implemented in 100% of all buildings within the region by May 2014. 
                                                                                                                                                         
Ideal state:  Each building has an identified team who meets consistently, collects and analyzes data, utilizes universal screening measures, uses a problem solving process, makes 
instructional decision, and has a tiered system of interventions. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results (Next steps) 

1.1  AEA Outcome 
 
AEA staff can articulate the 
structures and critical 
components of the RtI model 
(pyramid) and how their role 
impacts/influences  those 
structures 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 
 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 

1.2  AEA Outcome 
 
AEA staff  know  the purpose of 
using screens in a RtI  structure 
and how to respond  to data 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 
 
 

Plan next steps based on data 

1.3  AEA Outcome 
 
AEA staff  know the research 
about distribution of students 
across the pyramid and can 
visually display student data in a 
tiered structure (building or 
grade level) 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for region 
staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 2012 
 
Using rubric/scale based on NCRTI:  Ideas that 
Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 
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Goal 2:  Regional staff will implement Eligibility and Evaluation Standards with fidelity  
 
Ideal State:  Each building will have a structure to review student progress, implement interventions for instructional change,  
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Next Steps 

2.1  AEA Outcome 
 
AEA staff will be able to consult 
and coach LEA teams to 
determine when a student 
requires child find practices as a 
result of the students RtI data. 
 
 

6. Determine % of DS per LEA. 
 
Special Education staff will submit forms  to 
IMS or region secretary (if no disability is 
suspected) in a timely manner. 

 

Evidence of Disability Suspect meetings 
# Disability Suspect meetings/forms per LEA in December 
2012  

 
Disability Suspected:   May 2013. 
 

 

7. Determine % of FIE per LEA. 
AEA staff electronically submitted forms to 
web IEP in a timely manner. 
 

Evidence of FIE 
# FIE per LEA in December 2012 
 
# FIE per LEA in May 2013 

 

 

8. Special Education staff submit EER  
 
Conduct quality review checks twice per 
year.  Random sampling of EERs within 
region.  Scored by third party as well as self-
rating. 
 

Evidence of quality Education Evaluation Reports (EER) 
Random sample of EER per AEA 10 =  
average rubric score of _____ 
 
October 2012  
NW Region EER rubric average = _____ 
 
February 2013  
NW Region EER rubric average = _____ 

 

9. Determine % of FIE completed in 60 
days or less 

 

IMS personnel will generate a report 30 days out of all 
open FIEs.  RA will ascertain number/% of evaluations 
that did not meet deadline. 
 

 

10. Determine % of Initial IEPs per LEA 
 
Special Education staff electronically 
submitted forms to IMS. 
 

Evidence of initial IEP  
# Initial IEPs (speech only and instructional) per LEA: 
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Goal 3:  100% of all LEAs will meet targets for participation (B3B), proficiency (B3C), LRE (B5A), graduation (B1), and transition (B13) 
 
Ideal state:  Each student with an IEP will have a viable curriculum with research-based instruction, make one or more year’s growth, be proficient in reading, math, and science 
and will reach his/her transition goals for learning, working, and living.  Reaching these markers will provide the students the foundational skills to be successful in post-secondary 
education, training, and/or seeking, retaining, and maintaining employment. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results 
Next steps 

3.1  AEA Outcomes 
d. AEA staff will provide 

targeted consultation 
and coaching services 
in the area of literacy 

Provide SPEL services to LEA  

Evidence of research-based instruction in the area of reading 
# of buildings in region = ____ 
 
# of buildings working with SPEL team =  
2012-13 school year: 
 

 

e. AEA staff will provide 
targeted consultation 
and coaching services 
in the area of learning 
supports 

Provide SEBT/PBIS services to LEA 

Evidence of research-based instruction in the area of learning supports 
# of buildings in region = ____ 
 
# of buildings working with SEBT/PBIS =  
 

 

f. AEA staff will provide 
consultation to LEA 
Special Education 
teachers that focuses 
on high leverage child 
found practices 

8. Selected AEA special education staff 
(reps and sp ed consultants only) will 
complete Quality Indicator Rubric with 
1-2 special education teachers in 
their assignment 

Evidence of quality special education programming 
 
Quality Indicator Rubric per Sp Ed Consultants work 
# of teachers participating = _____ out of ____ all participants 
_____% of all sp ed teachers participated in the pilot. 
 
Pre-score average = _____ 
Post-score average = _____ 
% change from pre to post 
 

 

9. AEA special education staff will 
receive training on instructional 
coaching (NTC) by May 2014 and 
embed the learning in their practice 
(consider using agency-
directed/added days).  Once regional 
staff members are trained, logs of 
consultations will be made.  Staff will 
track one initial throughout the year. 

Evidence of effective coaching practices: 
October 2012 (Baseline) 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is ______% 
 
May 2014 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is ______% 
 

 

10. AEA special education staff will submit 
exit web IEP. 

Exits from special education (goals met) 
 
Region exit data last three years = _____% 
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2012-13 # and % of exits  = ______  
 

11. AEA special education staff will 
provide coaching and guidance to 
support student achievement for 
students with IEPs 

 

2012-13 % of all students with IEPs making more than one year’s growth rdg, math, 
and science: 
 

 
 

 

12. AEA transition team and special 
education staff provide consultation 
and coaching for the development of 
measureable goals and services specific 
to transition (for I-STAR and pre-I-
STAR districts only:   
Data entry:   
CAP districts: 

As determined by I-STAR (target is 100%) 
 
 

 

13. AEA staff special education staff will 
provide consultation and coaching to 
child found practices that focus on the 
relationship between attendance and 
graduation. 

Attendance for 7-12 students with IEPs within the entire Region: 
 
1st semester, each grade 7-12, students with IEPs only, per LEA 
 
2nd semester, each grade 7-12, students with IEPs only, per LEA 
 

 

14. AEA special education staff will 
provide consultation and coaching to 
child found practices that raise 
awareness of the correlation between 
grades and graduation.  

Grades (core subjects?)  for 9-12 
 
1st semester, each grade 9-12, students with IEPs only, per LEA 
 
2nd semester, each grade 9-12, students with IEPs only, per LEA 
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Offsite Region Action Plan 
 

Region Profile:  The Offsite region consists of 10 different sites (14 classrooms).  Half of these sites are referral-based (SEAD, Life Skills, 
AWARE, BLC and VITAL) and half of the sites provide education for students who reside in the facility where the classroom is based (Oakdale 
IMCC, Anamosa Penitentiary, Linn County Juvenile Detention Center, Youth Emergency Shelter and Foundation 2 Shelter).   
 
Summary of Data Analyzed:  

State Performance Plan (SPP) data:   

Grant Wood AEA is in Year 1 as an AEA in need of assistance for the following areas:   

  Evaluations being completed within 60 days (B11) 

 Transition data being in compliance (B13) 

 Procedural noncompliance (CAP issue in one district) (B15) 

 

The following areas are within compliance for AEA 10: 

  Dropout rates for special education students (B2) 

 Suspension and expulsion data 

 Percentage of students in a separate school placement, residential placement or homebound instruction 

 

The following areas are of concern within AEA 10: 

  Graduation rates for special education students (B1) 

 Participation rates for special education students with district-wide assessments (B3) 

 Proficiency data in the areas of math and reading for special education students 

 Disproportionality for various reasons – students being identified for special education, students being suspended/expelled, weighting of  

      students in special education 
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Classroom Functioning Data:   

Global Screening Checklists will be completed in each classroom individually by paraprofessionals, teachers and the Offsite administrator.  These checklist scores 
will be compiled for each classroom and the region as a whole to determine action planning for each site and for the region as a whole.   

 

Baseline data indicates the following QPI scores: 

Overall Score (average for region) – 4.32 

Academics (average for region) – 4.25 

Affective Education (average for region) – 3.91 

Behavior Management (average for region) – 4.2 

Collaboration and Communication (average for region) – 4.39 

Evaluation and Assessment (average for region) – 4.31 

Staff-Student Interaction and Student Engagement (average for region) – 4.64 

Secondary Transition (average for region) – 4.46 

 

Therefore, the greatest strength area as a region is “Staff-Student Interaction and Student Engagement”, and the lowest area is “Affective Education”.   

 

The AWARE program completed the USAPT and came up with the following baseline scores: 

Parent and Family Support (74%) 

Guiding Principles (30%) 

Team Process (52%) 

Para-Professional Support (53%) 

Functional Communication Systems (64%) 

Visual Supports (72%) 

Educational Strategies and Supports (59%) 

Peer Supports (57%) 

Behavior Support  (64%) 

Overall  (61%) 
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The biggest strength was viewed as Parent and Family Support, and the concern areas include Guiding Principles, Team Process, and Para-Professional 
Supports.   

 

Person(s) responsible for implementing and monitoring plan :  
Randy Perkins, Ruth Runde, Darcy Schaefer, Katie Pahlas and Jill Weigel 
 
Description of the ideal state:   
 

 Classrooms will continuously engage in professional learning related to their areas of need.   
 Staff will continually evaluate their progress monitoring data, to drive instruction for students in their 

classrooms.     
 Students will be adequately prepared for the worlds of living, learning and working by the time they finish 

their K-12 education, and the Offsite programs will actively assist in getting them to that point.   
 Staff and students will utilize technology on a daily basis to provide optimal instruction and learning for 

students.  This technology will be at least equal to that offered in public schools, and students will be able 
to independently utilize technology in their learning.   

 
Critical element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
 
Goal #1:  Technology:  All offsite programs will demonstrate competence with technology and involve students with utilizing 
technology on a daily basis in their learning.   
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

1. All sites will evaluate the technology 
use in their classrooms and how it is 
used to enhance instruction.   

 
2. A determination of needs will be 

established.  
 

3. A technology plan will be developed 
for each site based upon individual 
site needs, student needs, and best 
practice/learning through research-

Staff 
 
 
 
Staff 
 
 
Staff, RA, 
Support staff 

Time 
 
 
 
Time 
 
 
Research-
based 
strategies and 
information, 

By 10/1/12 
 
 
 
By 10/1/12 
 
 
By 11/1/12 

1/2013 – iPads are being 
provided to all 
paraprofessionals and PD will 
be provided.   
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based learning and learning cell 
information.   

 
 

time for 
learning, 
money 

 
 
Goal #2:  Collaboration – all sites will be resourceful and understand how to access materials and people for continuous 
improvement in their classrooms.   
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

1. All staff will determine which 
programs they want to shadow 
(Offsite or district or both) and get this 
information to Jill along with potential 
times to do this.   

 
2. All staff will be responsible for visiting 

at least 2 other programs and 
bringing this information back to their 
sites for discussion and potential 
implementation changes.   

 
3. Staff will be responsible for 

documenting their learning and 
sharing this information on the 
Google site.   

 
4. Staff will better understand resources 

within the region so they can 
informally collaborate.   

Teachers, Paras
 
 
 
 
 
Teachers, paras 
 
 
 
 
 
Teachers, 
paras, support 
staff, RA 
 
 
Teachers, paras 
 
 
 

Time to 
research 
 
 
 
 
LEA, AEA staff 
 
 
 
 
 
Time 
 
 
 
 
Time 

By 10/30/12 
 
 
 
 
 
By 5/15/12 
 
 
 
 
 
Within 1 week of 
visit 
 
 
 
By 5/30/12 
 
 

1/2013 – Staff are in the 
process of completing 
observations at 2 sites of their 
choosing.  Staff are 
documenting their learning 
and giving it to Jill.  This 
information will be compiled 
and shared back with the 
region.   
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Goal #3:  All classrooms will engage in continuous improvement through the use of data and action planning to determine 
their classroom needs and progress.     
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

1. Each site will have staff individually 
complete the QPI or USAPT (for 
Autism programs) to determine 
program needs.   

 
2. Programs will identify area(s) of need 

that they will address and complete 
action planning to address needs.  
Action plan will be posted to google 
site.   

   
3. Learning will be individualized by 

site/needs and a measurable action 
plan will be developed within sites to 
include progress monitoring.   
 

4. Region-wide needs will be 
determined by a compilation of data 
from each site’s QPI.  
 
 

Teachers, 
paras, Admin. 
 
 
 
Teachers, paras 
 
 
 
 
 
Teachers, paras 
 
 
 
 
Staff, Jill 

Time, staff, 
information 
 
 
 
Time, staff 
 
 
 
 
 
Staff, best 
practice info 
 
 
 
Internal 
resources and 
staff to support 
region needs 
 

By 10/15/12 
 
 
 
 
By 10/30/12 
 
 
 
 
 
By 10/30/12 
 
 
 
 
Ongoing 
throughout year 

1/2013 – All sites have 
completed the QPI or USAPT.  
All sites are involved in a book 
study based upon their 
individual needs.   
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Implications for Agency Professional Development 
Staff will need time to engage in learning and implementation of professional development.  We will need time during region 
meetings to become more familiar with the QPI and how to use it as a tool.  Learning will continue based upon results of the QPI or 
USAPT that will need to occur on-site or with multiple sites.  Ongoing data collection will need to occur in order to determine 
progress.  Ongoing access to AEA resources (people and materials) will be needed.     
 
Implications for LEA Involvement 
With an increase in classroom effectiveness and functioning, this will provide for increased student achievement.  This would assist 
in meeting LEA goals as well as AEA goals.  
 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 
Classroom functioning will improve, and student learning will increase.  Staff will feel confident about knowledge of instructional 
strategies and when to implement new strategies (they will be able to effectively discuss the rules used for changing instruction and 
when they utilize these rules).   
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 
We will determine program improvement by utilizing the QPI for measurement.  We will determine whether student progress has 
increased by looking at their progress monitoring and goal data.  We will change our course of action if we are not seeing progress 
(when it occurs, not at the end of the year).   
 
The following Agency Directed travel needs are proposed for 2009-2010 school year for professional development: 
n/a 
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Southwest Region Action Plan 2012-2013 

Southwest Region includes ten rural districts comprising approximately 9,000 students.  Regional GWAEA staff provide support in the areas of 
special education, general education, and professional learning services.  Each district engages in comprehensive school improvement planning 
through district teams supported by GWAEA school improvement, general education consultants and special education staff.   

District data for the special education and general education are reviewed by each GWAEA and school district team.  This occurs through district 
planning meetings, such as continuous school improvement planning, site visits, and administrative meetings.  Regional administrators work with 
district teams to identify key priorities districts are working to achieve for the upcoming school year.  Those goal areas are reflected in the district 
service plans, which impact the region action plans.   Each district has an identified set of service providers who work to determine how best to 
meet the district’s goals within the region.  AEA and/or LEA staff members co-lead teams to provide leadership for the initiatives.   

In the Southwest Region, Grant Wood AEA regional administrators and GWAEA communication office keep the district leaders updated through 
upcoming agency, Department of Education, and federal initiatives.  GWAEA content experts provide leadership in best practices across all service 
areas through district professional learning opportunities, in-district work, and electronic tools and resources.   Information is provided through 
administrative meetings with school district leaders, professional development opportunities, and face to face contact or emails with key district 
leaders.  Professional development is coordinated on-site through leadership teams and implemented using the Iowa professional development 
model. 

The GWAEA Regional Leadership Development process brings AEA regional leaders together to review data and identify goals for improvement.  
The Southwest regional team has reviewed child find, proficiency data, state performance plan data to identify goals for the region.  The team has 
identified an action plan to implement and monitor throughout the year.  Goals included:  Child Find processes including eligibility and Educational 
Evaluation Reports, supporting compliance procedures, supporting students in behavior and academic performance.   

Within the region planning, staff members identified goal areas to concentrate on.  The areas were based on their own professional needs and the 
needs of their districts or schools.  Areas included:  literacy strategies for elementary, behavior strategies, early language development, and 
transition planning.  Collaborative learning teams were developed to allow professional staff to take ownership and leadership for their learning.  As 
their learning plans unfold, they will review data, and determine resources needed to support their continuous improvement efforts. 

During the 2012-2013 school year, agency goals are: 

 Improving achievement of all learners 
 Improving achievement of eligible students 
 Improving access to 21st Century skills for all students 

To achieve those goals, the SW region plan to strengthen our supports for Response to Intervention, Child Find, and Child Found. 
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Goal 1:  RtI structure will be implemented in 100% of all buildings within the region by May 2014. 
                                                                                                                                                         
Ideal state:  Each building has an identified team who meets consistently, collects and analyzes data, utilizes universal screening measures, uses a problem solving 
process, makes instructional decision, and has a tiered system of interventions. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results (Next steps) 

1.1  AEA Outcome 
 
AEA staff can articulate the 
structures and critical 
components of the RtI model 
(pyramid) and how their role 
impacts/influences  those 
structures 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for 
region staff 
 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 
2012 
 
Using rubric/scale based on NCRTI:  Ideas 
that Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 

1.2  AEA Outcome 
 
AEA staff  know  the purpose 
of using screens in a RtI  
structure and how to respond  
to data 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for 
region staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 
2012 
 
Using rubric/scale based on NCRTI:  Ideas 
that Work  RTI4Success.org (Rob Cassidy) 
 
 
 

Plan next steps based on data 

1.3  AEA Outcome 
 
AEA staff  know the research 
about distribution of students 
across the pyramid and can 
visually display student data 
in a tiered structure (building 
or grade level) 

Leadership team will be lead learners (or any 
region staff who have known foundational 
knowledge) and facilitators of learning for 
region staff 

Assess current knowledge of AEA staff 
Pre/Post-test at region meeting – Oct/Nov 
2012 
 
Using rubric/scale based on NCRTI:  Ideas 
that Work  RTI4Success.org (Rob Cassidy) 
 

Plan next steps based on data 
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Goal 2:  Regional staff will implement Eligibility and Evaluation Standards with fidelity  
 
Ideal State:  Each building will have a structure to review student progress, implement interventions for instructional change,  
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Next Steps 

2.1  AEA Outcome 
 
AEA staff will be able to 
consult and coach LEA teams 
to determine when a student 
requires child find practices 
as a result of the students RtI 
data. 
 
 

11. Determine % of DS per LEA. 
 
Special Education staff will submit 
forms  to IMS or region secretary (if no 
disability is suspected) in a timely 
manner. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

Evidence of Disability Suspect meetings 
# Disability Suspect meetings/forms per LEA in 
December 2012  

 Belle Plaine 
 Clear Creek Amana 
 English Valleys 
 HLV 
 Highland 
 Iowa Valley 
 Lone Tree 
 MidPrairie 
 Washington 
 Williamsburg 
 LIS 
 IMS 
 St James  

 
Disability Suspected:   May 2013. 

 Belle Plaine 
 Clear Creek Amana 
 English Valleys 
 HLV 
 Highland 
 Iowa Valley 
 Lone Tree 
 MidPrairie 
 Washington 
 Williamsburg 
 LIS 
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 IMS 
St James 
 

12. Determine % of FIE per LEA. 
AEA staff electronically submitted forms 
to web IEP in a timely manner. 
 

Evidence of FIE 
# FIE per LEA in December 2012 

 Belle Plaine 
 Clear Creek Amana 
 English Valleys 
 HLV 
 Highland 
 Iowa Valley 
 Lone Tree 
 MidPrairie 
 Washington 
 Williamsburg 
 LIS 
 IMS 
 St James 

 
# FIE per LEA in May 2013 

 Belle Plaine 
 Clear Creek Amana 
 English Valleys 
 HLV 
 Highland 
 Iowa Valley 
 Lone Tree 
 MidPrairie 
 Washington 
 Williamsburg 
 LIS 
 IMS 
 St James 

 

 

13. Special Education staff submit EER  
 

Evidence of quality Education Evaluation Reports 
(EER) 
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Conduct quality review checks twice per 
year.  Random sampling of EERs within 
region.  Scored by third party as well as 
self-rating. 
 

Random sample of EER per AEA 10 =  
average rubric score of _____ 
 
October 2012  
SW Region EER rubric average = _____ 
 
February 2013  
SW Region EER rubric average = _____ 

14. Determine % of FIE completed in 60 
days or less 

 

IMS personnel will generate a report 30 days out of 
all open FIEs.  RA will ascertain number/% of 
evaluations that did not meet deadline. 
 

 

15. Determine % of Initial IEPs per LEA 
 
Special Education staff electronically 
submitted forms to IMS. 
 

Evidence of initial IEP  
# Initial IEPs (speech only and instructional) per 
LEA: 

 Belle Plaine 
 Clear Creek Amana 
 English Valleys 
 HLV 
 Highland 
 Iowa Valley 
 Lone Tree 
 MidPrairie 
 Washington 
 Williamsburg 
 LIS 
 IMS 
 St James 
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Goal 3:  100% of all LEAs will meet targets for participation (B3B), proficiency (B3C), LRE (B5A), graduation (B1), and transition (B13) 
 
Ideal state:  Each student with an IEP will have a viable curriculum with research-based instruction, make one or more year’s growth, be proficient in reading, 
math, and science and will reach his/her transition goals for learning, working, and living.  Reaching these markers will provide the students the foundational skills 
to be successful in post-secondary education, training, and/or seeking, retaining, and maintaining employment. 
 

Outcome Action Monitoring 
Data Source/Who is Responsible/Time 

Results 
Next steps 

3.1  AEA Outcomes 
g. AEA staff will 

provide targeted 
consultation and 
coaching services in 
the area of literacy 

Provide SPEL services to LEA  

Evidence of research-based instruction in the area of reading 
# of buildings in region = ____ 
NSW:  4 Bldgs 
SWS 
 
# of buildings working with SPEL team =  
2012-13 school year: 
Clear Creek Amana,  CCA HS, CCE PS, IAV PS, Mary Welsh Elementary 
 

 

h. AEA staff will 
provide targeted 
consultation and 
coaching services in 
the area of learning 
supports 

Provide SEBT/PBIS services to LEA 

Evidence of research-based instruction in the area of learning supports 
# of buildings in region = ____ 
NSW:  6  Bldgs 
SWS 
 
# of buildings working with SEBT/PBIS =  
NSW 6 bldgs PBiS   
SWS 
 

 

i. AEA staff will 
provide consultation 
to LEA Special 
Education teachers 
that focuses on high 
leverage child found 
practices 

15. Selected AEA special education 
staff (reps and sp ed consultants 
only) will complete Quality 
Indicator Rubric with 1-2 special 
education teachers in their 
assignment 

Evidence of quality special education programming 
 
Quality Indicator Rubric per Sp Ed Consultants work 
# of teachers participating = _____ out of ____ all participants 
_____% of all sp ed teachers participated in the pilot. 
 
Pre-score average = _____ 
Post-score average = _____ 
% change from pre to post 
 

 

16. AEA special education staff will Evidence of effective coaching practices:  
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receive training on instructional 
coaching (NTC) by May 2014 and 
embed the learning in their practice 
(consider using agency-
directed/added days).  Once 
regional staff members are trained, 
logs of consultations will be made.  
Staff will track one initial 
throughout the year. 

October 2012 (Baseline) 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is 
______% 
 
May 2014 
Number in training pool (building-based staff): ____ 
Number of building-based staff trained in Coaching (NTC) = _____. This is 
______% 
 

17. AEA special education staff will 
submit exit web IEP. 

Exits from special education (goals met) 
 
Region exit data last three years = _____% 
 
2012-13 # and % of exits  = ______  
 

 

18. AEA special education staff will 
provide coaching and guidance to 
support student achievement for 
students with IEPs 

 

2012-13 % of all students with IEPs making more than one year’s growth rdg, 
math, and science: 
 

 Belle Plaine  Rdg____, Math_____, Sci _____ 
 Clear Creek Amana  Rdg____, Math_____, Sci _____ 
 English Valleys  Rdg____, Math_____, Sci _____ 
 HLV  Rdg____, Math_____, Sci _____ 
 Highland  Rdg____, Math_____, Sci _____ 
 Iowa Valley  Rdg____, Math_____, Sci _____ 
 Lone Tree  Rdg____, Math_____, Sci _____ 
 MidPrairie  Rdg____, Math_____, Sci _____ 
 Washington  Rdg____, Math_____, Sci _____ 
 Williamsburg  Rdg____, Math_____, Sci _____ 
 LIS  Rdg____, Math_____, Sci _____ 
 IMS  Rdg____, Math_____, Sci _____ 
 St James  Rdg____, Math_____, Sci _____ 

 
 

 

19. AEA transition team and special 
education staff provide consultation 
and coaching for the development 

As determined by I-STAR (target is 100%) 
 

 Belle Plaine  Pre=  _______  Post =  _______ 
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of measureable goals and services 
specific to transition (for I-STAR 
and pre-I-STAR districts only:   
Data entry:   
CAP districts: 

 Clear Creek Amana  Pre=  _______  Post =  _______ 
 English Valleys  Pre=  _______  Post =  _______ 
 HLV  Pre=  _______  Post =  _______ 
 Highland  Pre=  _______  Post =  _______ 
 Iowa Valley  Pre=  _______  Post =  _______ 
 Lone Tree  Pre=  _______  Post =  _______ 
 MidPrairie  Pre=  _______  Post =  _______ 
 Washington  Pre=  _______  Post =  _______ 
 Williamsburg  Pre=  _______  Post =  _______ 

  
20. AEA staff special education staff 

will provide consultation and 
coaching to child found practices 
that focus on the relationship 
between attendance and graduation. 

Attendance for 7-12 students with IEPs within the entire Region: 
 
1st semester, each grade 7-12, students with IEPs only, per LEA 
 
2nd semester, each grade 7-12, students with IEPs only, per LEA 
 

see if 
programmer 
can pull 
data for us 

21. AEA special education staff will 
provide consultation and coaching 
to child found practices that raise 
awareness of the correlation 
between grades and graduation.  

Grades (core subjects?)  for 9-12 
 
1st semester, each grade 9-12, students with IEPs only, per LEA 
 
2nd semester, each grade 9-12, students with IEPs only, per LEA 
 

see if 
programmer 
can pull 
data for us 

   
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

Agency Metric Summary 
 

The plan describes agency-wide actions to accomplish agency-wide goals. 

In 2012-13, Grant Wood AEA launched an initiative called “Agency Metrics” as a means to 
monitor effectiveness of agency services.  

Initial efforts were spent on identifying metric areas, determining data sources, collecting data 
efficiently and reliably, validating data sets, analyzing results using common protocols and 
practices, and communicating with stakeholders.  Throughout the year the Agency Metric team 
addressed infrastructure needs, data system customization, data source compatibility, 
accessibility to various stakeholders, and data tools expertise.   
The plan references agency-wide data sources. 

Each metric area and data source is described in detail below (Table A). 
The plan includes agency-wide baseline data. 

Table B includes baseline data for each of the following agency metrics:  Achievement, 
Growth, 3rd Grade Reading Proficiency, 9th Grade Algebra completion, Attendance, and 
Graduation Rate. 
The plan includes information about agency-wide staff allocations/resources to deliver 
services to meet agency-wide goals. 

Agency Metric efforts are coordinated with the GWAEA central leadership team.  The 
implementation team is chaired by a regional administrator with members including supervisors 
supporting technology and data management systems, a school improvement consultant, a 
programmer, and clerical/data entry support. 
The plan includes a system for measuring the effectiveness of services. 

While the primary focus of the Agency Metric team is to capture and utilize agency-wide data, 
the intention is to influence leadership of the agency’s discipline teams by shaping practices 
and enhancing accountability efforts in the collection of implementation data. Decision-making 
regarding effectiveness of services must include data from formative measures with routine 
opportunities to review the data, analyze results, and evaluate actions. 
The plan includes a process for reporting progress toward agency-wide goals. 

Agency-wide metric data has been shared with the Management Team, Region Leadership 
Teams, and Lead/Link teams approximately once per quarter.  Since many of the initial metric 
areas are mostly summative in nature (Iowa Assessment Achievement and Growth reports), it 
was difficult to pull data quarterly for those areas.  However, these data have been 
disaggregated for each LEA within each of the six regions at GWAEA to allow more in-depth 
analysis of subgroup information.  Metric areas (algebra, attendance) that influence graduation 
rate are reported quarterly, by trimester, or semester depending on the source. 
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Table A. 
 
Agency Metric  Question Data Source and Criteria 
Achievement Gap 1. What percentage of non-proficient 

students with and without IEPs 
made more than a year’s growth? 

 2010-2011 to 2011-2012 Iowa 
Assessments data in reading, math 
and science according to NSS 

 2011-2012 to 2012-2013 Iowa 
Assessments data in reading, math 
and science according to NSS 

 Iowa Testing Program’s definition of 
more than a year’s growth 

Growth 2. What percentage of students with 
and without IEPs made at least a 
year’s growth? 

 2010-2011 to 2011-2012 Iowa 
Assessments data in reading, math 
and science according to NSS 

 2011-2012 to 2012-2013 Iowa 
Assessments data in reading, math 
and science according to NSS 

Third Grade 
Reading Proficiency 

3. What percentage of third graders 
with and without IEPs is proficient in 
reading? 

 2011-2012 Iowa Assessment data in 
reading according to NSS 

 2012-2013 Iowa Assessment data in 
reading according to NSS 

Ninth Grade 
Algebra Completion 

4. What percentage of ninth graders 
with and without IEPs took ninth 
grade algebra or the equivalent? 

5. What percentage of the ninth 
graders with and without IEPs who 
took ninth grade algebra passed 
with a D or higher?  

 
Any student taking Algebra in 2012-13? 
Grade/IEP Status, Course Grade, ID 
number 

 2012-2013 PowerSchool data 
 Pull data quarterly 
 

Attendance 6. What percentage of LEAs has an 
average daily K-8 attendance rate of 
91% or higher? 

7. What percentage of 9-12th graders 
(with and without IEPs) have an 
attendance rate of 91% or higher? 

6. Certified AYP data;  
https://www.edinfo.state.ia.us/ 
 
7. PowerSchool 

Graduation Rate 8. What percentage of LEAs have a 
graduation rate for students with 
IEPs of: 

a. 0 – 25% 
b. 25 – 50% 
c. 51 – 75% 
d. 76 – 94% 
e. 95% or higher? 

 AEA Part B Special Education Data 
Profiles (on EdInsight) 

 Link: https://edinsight.iowa.gov 
 District Part B Special Education Data 

Profiles (on EdInsight) 
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Table B. 
 
Proficiency 

 
 
 
 
Met/Exceed Growth
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Eliminating the Gap 

 
 
 
 
 
3rd Grade Proficiency 
 

 
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

With IEP

Without IEP

All students

36%

81%

77%

Percentage of 3rd Graders in GWAEA Proficient in 
Reading 

2011-12 Iowa Assessments
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The average absenteeism rate (or number of days 
missed) for a student in grades K-8 within GWAEA: 

5% 

9 days/year 

2010-11 and 2011-12 

The average absenteeism rate (or number of days 
missed) for a high school student within GWAEA 

 
7% 

12.6 days/year in 2011-12 
 

6.3 days/semester in 2012-13 

 
 
 
 
 
 
9th grade Algebra 

 
 
 
Attendance 
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Literacy Discipline Action Plan 2012-2013 
 
Summary of Data Analyzed:  

a. Student Performance Data , agency-wide data 
 

ITBS data 4, 8, 10 district reports 
  4th grade Minority students 2.5 X higher % not proficient 

Low SES 3 X more likely to be identified as not proficient 
Eligible students 4X higher percentage not proficient 
 

8th grade-   Minority students 2.5X higher % not proficient 
Low SES 3X higher % not proficient 
Eligible students 4X higher % not proficient 
 

11th grade-   Minority students 2X higher % not proficient 
Low SES 2.5X higher % not proficient 
Eligible students 5.5X higher % not proficient 

 
 

The literacy team reviewed the student achievement data for the past ten years and have noticed little if any change in 
overall reading achievement.  4th grade  greatest growth 2-3%.  The gap for special education students continues to expand 
through 11th grade. 

 
B.  Iowa Core District Plans 
 

Districts identified areas of literacy in relation to understanding the common core, completing alignment activities, aligning 
instructional resources with core concepts. 

 
C.  District Service Plans 

As the common core is implemented throughout the state, districts are focusing on understanding the Literacy standards.   

Over three quarters of the districts identified needs in support of alignment, understanding and implementation of the 
literacy standards. 
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2. What additional questions do these data generate? 

How do subgroups perform?  Where does the dip occur between 4-8th grades?  What core materials are districts using?  How 
does each district support students performing below grade level?  Is this a consistent pattern over a number of years? 

What types of learning supports are available to students throughout our AEA?  How are districts identifying students in need 
of support?  What districts have tiered intervention systems? 

What is there, if any correlation between teachers participating in training and the proficiency of students.  Are plans 
distributed consistency over teachers? 

 

Our GWAEA data has shown a high level of reading intensive plans in the past.  We are currently using different processes to 
monitor this information within our schools.  How can we monitor the intensive plan needs?  

 

3. What staff needs can be inferred from the data?  

a. Continue the focus on reading strategies for struggling learners.  This group continues to make less than a year’s 
growth overtime.   

b. Focus on the reading strategies for middle level students, how to monitor, make phase changes, develop supplemental 
and intensive plans. 

c. Develop a system to monitor student behavior within buildings to support the implementation of intensive plans. 

d. Develop an understanding of secondary strategies and/ or resources along with Iowa Core Curriculum 

e. Strengthen the implementation of phase changes within intensive plans. 

f. Continue to develop strategies and supports for transition.  

 
 
Person(s) Responsible for Implementing and Monitoring Plan :   
Arlene Brant, Jessica Quandahl, Melody Cassidy,  Kate Gardner, Myrissa Gingerich, Alison West, Wendy Anderson, Heather Feurehelm 
 
Description of the Ideal State:   
The members of the Literacy Team have the strategies and abilities to guide and support teachers, parents, building teams, administrators, schools and districts to 
improve literacy learning for all students.  Improvement will occur by implementing the core curriculum, developing a systemic process for improvement, 
involving a process of screening, diagnostic assessment, development of an instructional plan, monitoring and making use of an instructional coaching model. 
Critical Element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
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Grant Wood AEA Mission:  to ensure the success of all learners 
 
Agency goals: 

1. Increase the percent of students who perform at the proficient level 
2. Increase the academic performance of all students 
3. Increase student acquisition and application of 21st century skills and knowledge. 

 
Strategic priorities  

1. Develop and use data systems that will measure the impact of decisions and actions 
2. Utilize resources efficiently and effectively. 
3. Advance learning, innovation and creativity. 
4. Develop integrated, customized solutions 

 
AEA Standards linked to the plan: 

1. Agency wide actions to accomplish agency-wide goals 
2. Evidence of meeting all standards for services 
3. Provisions for equitable availability of services 
4. Agency wide data sources 
5. Agency wide baseline data 
6. Services to meet agency wide goals 
7. Agency wide funding resources to deliver services to meet agency wide goals 
8. Agency wide time resources to deliver services to meet agency wide goals 
9. Service delivery options 
10. Responsible parties who will monitor implementation of services 
11. System for measuring efficiency of services 
12. System for measuring effectiveness of services 
13. Process for reporting progress toward agency-wide goals  
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DATA TOOLS 

 
Goal #1:  Literacy team members will have access to and use real-time data about student and adult learning to make decisions about services and 
activities. 
Each LT member will identify at least one teacher or grade level team to implement data analysis tools. 
 
 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

By whom 
Action Steps: 
 
1. Exploring and identifying common data 

analysis tools for classroom, grade level 
data analysis purposes. 

 
2. Implement data tools 

 
3. Each LT member will identify at least 

one teacher or grade level team to 
implement data analysis tools. 
 

 
 
 

 
 
 

 
 
Literacy team 
leads 
 
Literacy team 

 
Analyzing 
Student Work 
 
Leadership and 
Learning 
Protocols for 
data analysis 
 
District 
developed 
protocols 
 

 
2012-2013 
 

 
Measurement 
Each literacy team member will 
have access to data analysis tools 
to help analyze student data at the 
classroom, grade level and 
building level in the area of 
reading to support student 
success. 
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Literacy Team Services 

 
Goal #2:   
Expected Outcome: 
Implement new menu of services to support the change in structures, processes and procedures that increase the efficiency of staff and maximizes 
services. 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

By whom? 
 

1. Implement Menu of Services for effective 
and efficient service delivery 
 

2. Revisit the provider agreement 
 
 

 
 
 

 
Literacy team 
leads 
 
Literacy team 
Regional 
Administrators 
 

 
Template of 
services 
 
Google chart of 
services to 
monitor 

 
2012-13 

 
Measurement: 

1.  Minutes of outcomes 
2.  Reflection logs of team 
3. The LT will be able to 

identify and reflect on the 
implementation of the 
menu of services 
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Goal #3:   
Increased access to and participation in learning and innovative opportunities 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

By whom? 
 
 
Technology: 

1. Self-assessment of technology skills  
 

2. Differentiate the learning for team 
members based on the results 
 

3. Team members will have their own 
personal technology action plan. 

 
 
 

Identify strategies that work for struggling 
learners in reading and math 
 
 
 

 
Leads: 
Heather 
Feuerhelm 
 
Jessica Quandahl 
 
 
 
 
 
 
 
 
 
 
 

 
 
iPads 
 
Applications 
 
Literacy team 
Google site 
 
Blended learning 
resources 

  
2012-14 

Measurement: 
1. Post self-assessment of 

technology skills 
2. Completed team action 

plan.  
3. Team minutes related to 

Moodle and Alignment 
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Goal #4:  The Literacy will become literate in the Iowa Core Curriculum and RtI structures 
  
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

By whom? 
 
Connecting statewide initiatives to LEA 
work 
 
Action Steps: 

1. Implement Investigations 
professional learning 
 

2. Implement support structures for 
Response to Intervention 

 
 
 
 

 
Literacy team 
leads 
 
Literacy team 

 
Professional 
learning 
materials from 
DE 
 
GWAEA created 
resources 
 
Iowa Core 
Curriculum 
resources 

 
2012-2014 

Measurement: 
Team reports  
Investigations plans 
RtI actions 
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Goal :    Literacy consultants will be engaged in coaching relationships with LEA colleagues for improving instructional strategies and student 
achievement. 
 
Expected Outcome: 
Implementation of research based programs with evidence of increased student performance in literacy and behavior 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

By whom? 
Instructional Coaching 
 
Action Steps: 

1. Monitor the balance of the relationship 
throughout the year. 

2. Practice modeling/observation 
conversation with team members 

3. Strengthening coaching conversations 
through practice and reflection 

 
Measurement: 

1. Each team member will enroll a teacher 
or team in a coaching situation where a 
strategy is identified and explained.  

2. Individual reflection 
3. Coaching rubric 
4. Monitoring teacher, student change 

 
 
 
 
 

 
 
 
Literacy team 
leads 
 
Literacy team 

 
 
 
Instructional 
coaching 
materials: 
 
Books 
Articles 
Jim Knight 
website 
Sharon Walpole 
PD support 
 
Coaching 
conversation tools 

 
 
 
2012-2014 

 
 
 
Monthly check in regarding 
progress 
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Implications for Agency Professional Development 
 
The Literacy leads will review the data from each goal and compile information to share with the entire literacy team, Regional Administrators 
and Executive team regarding the elements of the plan.  During the 12-13 school year, the literacy team offered the following agency-wide 
workshops based on the needs assessment data gathered: 

1.  Investigations of the Iowa Core- Literacy Standards 
2. Second Chance Reading 
3. Literacy Foundations 

 
The General Education Literacy Team consults and supports building, district and agency-wide personnel in the development and delivery of 
professional development that aligns with school improvement goals.  
 
Literacy Consultants align development and delivery of professional development with the Iowa Professional Development Model (theory, 
demonstration, practice, feedback, and coaching) which supports improved classroom practice. The use of scientifically based reading research 
and best practices supports the selected literacy initiatives to increase student achievement. 
 
 
Monitoring Efficiency 
Members of the Literacy Team measure effectiveness of their work through collection and analysis of student data, implementation logs, 
classroom observations, and coaching conversations on a weekly and monthly basis. This includes a regular review of the team's action plan, 
which lists goals the group will work to achieve in the school year for the program. It also identifies data used to evaluate progress of the work. 
  The team will use the following tools to accomplish the review:  Data Analysis forms, Second Chance Reading implementation tools, 
Implementation SCR summary, Ten yr Reading Data, Iowa Core District plans, District Service Plans. 
 

 
Monitor effectiveness 
Effectiveness of Literacy Team services are measured through review of professional development feedback and student data review.  Feedback 
comes through individual teachers, building staff and participants in professional development opportunities.  The  literacy team reviews the data 
on a regular basis to adjust services.   If more effective and efficient methods of service delivery can be developed, the team uses the data gathered 
through this reporting process to adjust services delivered to students and educators. If specific Agency resources are required to aid in the 
achievement of the team’s goals, the plan identifies what those resources are. 
 
Monitor implementation 
The Literacy Team monitors implementation of service though lead learning team meetings, professional development implementation surveys, 
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action plans, collaboration logs, and professional development planning agendas. 
 
Monitor equity 
The Literacy Team makes services available to all schools and teachers in the 32 districts (public and non-public) with GWAEA.  Each 
spring data is reviewed to identify services provided to schools.  The team reviews district use in terms of individual teachers, teams, site 
or district support.  Annually the AEA provides districts with an overview of their services through the Profile of Services tool.  This 
identifies a district’s past use of GWAEA services and how their usage compares to other school districts. 

 
 

 
 
Implications for LEA Involvement 
 
Each LEA is engaged in school improvement planning through the work of the “Leadership for Continuous Improvement” process or working 
with individual curriculum consultants and district teams.  Our literacy team members are each assigned to a district and support the work 
identified by the district.  The team identifies themes and needs that are identified by a wide range of districts and offers support in on and off-site 
professional learning opportunities.  LEA teams help plan on-site efforts through lead learning teams.  Teams are also engaged in reviewing 
student data and implementation data in relation to their improvement efforts. 
 
 
Evidence of Success/ Progress toward agency wide goals 
 (How will you know you are making progress?  What are your benchmarks?) 
 
As a team we analyze the district APR data, student achievement data using our AEA Online Assessment information.  While some grade levels 
and buildings are seeing success, the agency data as a whole has remained stable.  The team has identified subgroups that need additional 
attention, such as special education students and students not exhibiting proficiency.  This year 12-13, we have available the data to look at 
individual students who are not making a year’s growth.  As an agency, our data shows students who are not proficient are less likely to make a 
year’s growth.  Based on this data, the literacy team is working to build the resources available for reading interventions and progress monitoring 
to support the Rti structures. 
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 
 
Based on our goals, the team has identified multiple outcome measures.   

 The team reviews student data :  DIBELS, Iowa Assessment, MAP/NWEA within a district to look at student growth.   
 We are beginning to explore team knowledge of the Iowa Core Curriculum and use implementation data related to workshops offered to 
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measure if change is occurring in the classroom.   
 Through instructional coaching models, we are collecting data to monitor the change in student achievement and instructional practices 
 Implementing technology into the professional learning, the team will collect feedback from teachers through on-site visits. 

 
 
 
 
The following Agency Directed travel and resources needs have been identified  
Attendance at state and national conferences to support Common Core implementation 
Attendance at conferences to further the understanding of: 

Common Core Implementation 
Best Practices in Early Literacy 
Response to Intervention models 
Common Assessment practices 
Professional Learning Communities 
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Math Discipline Action Plan 2012-2013 
 
Data sets will be provided for your discipline.  Complete the chart below and use the convergence of data to answer 
questions about your discipline.  
 
Summary of Data Analyzed:  

Student Performance Data  Social/Emotional/ Behavior 
Data 

Needs Assessment Data  Other Data 

 
___ IIP  
 
___ On-line Assessment 

(Reading/Math/ 
         Science) 
 
 

 
___ Iowa Youth Survey 

 
_____AEA Staff Needs 

Assessment 
 
 
___   Learning & Leadership 

Team Needs 
Assessment 

 
X PD course Evaluations 
 
X Customer Survey 
where math specifically 
mentioned 
X 2011 GWAEA Annual 
Progress Report 
X Iowa Core 

Investigations from 
Iowa Department of 
Education 

 
1.  What do you notice when you look at these data? What are you comfortable saying about student and staff performance based on these results? 
 
Percent Proficient in Mathematics 
Base Year Current Year (2001-2003)  (2010-11) 
Grade 4:    77%  82% 
Grade 8:    78%  81% 
Grade 11:    84%  81% 
 
A total of 31 out of 32 districts provided data this year regarding goal achievement in math, reading and science for  
LEAs in 2010-11.  
 
The number of districts with goals versus goals met (X/X) were:  
Math ..........17 of 31......54.8%                                                                                               Referenced from GWAEA APR 2011 
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Please indicate your level of implementation - Iowa Core 
 Planning 8 18%

Practicing 15 34%

Implementing 19 43%

Refining 1 2%

Not Applicable 1 2%

 
 
Please indicate your level of implementation - Teaching for Understanding 
 Planning 1 2%

Practicing 13 30%

Implementing 24 55%

Refining 6 14%

Not Applicable 0 0%
 
Referenced from GWAEA Teaching for Mathematics Understanding Year 2 Course Survey, April 2012 

 
Out of the 31 districts that reported their achievement goal in mathematics, 17 districts met their goal. 
The Iowa Department of Education Healthy Indicators recommends that slightly more than 80% of students are proficient. 
Seventy-seven percent of participants in Teaching for Mathematics Understanding report practicing/implementing Iowa Core. 
Eighty-five percent of participants in Teaching for Mathematics Understanding report practicing/implementing Teaching for Understanding. 

 
 

2. What additional questions do these data generate? 

What percent of students in grades 4, 8, and 11 are making one year’s growth? 

How do we measure fidelity of implementation? 

 

3. What staff needs can be inferred from the data?  

      Teachers need more structure and content of Iowa Core 
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      Teachers need continued support to implement Teaching for Mathematics Understanding 
 
 

4. What do the results and their implications mean for your discipline professional development plans? 

      Implement Iowa Core Investigations and Iowa Core Deeper Investigations professional learning 
     Complete Teaching for Mathematics Understanding Year 3 professional learning 

 
Person(s) responsible for implementing and monitoring plan :  
Jeremiah McGraw, Chuck Gustafson, Amy Keller, Susan Parker 
 
Description of the Ideal State:   
Any teacher and/or student can articulate the mathematics they are learning 
Application statement 
 
 
Goal #1:  At the conclusion of Iowa Core Investigations and Iowa Core Deeper Investigations, each 
participant demonstrates an understanding of Iowa Core standards and implementation strategies of Iowa 
Core for their building. 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

Provide 3-4 learning opportunities at all 
three levels 
 

All Consultants 
 
 

Iowa Core 
Investigations 
and Deeper 
Investigations 
materials from 
State of Iowa 
 

June 2013 Math Team Meeting 

Provide Iowa Core support (coaching, 
materials) to GWAEA districts 
 

All Consultants 
 

Coaching 
Iowa Core 
materials 

June 2013 Math Team Meeting 
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Goal #2:  At the conclusion of Teaching for Mathematics Understanding, 80% of participants will implement 
with fidelity. 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress 

Updates 
Provide TFMU Professional development for 
teachers 6-12 
 
 

All consultants 
 

Iowa Core 
materials 
Every Student 
Counts 
materials 
State of Iowa 
Math 
Leadership 
Team 

April 2013 Math Team Meeting 

Conduct a professional development needs 
assessment survey 
 

All consultants Survey Spring 2012 Math Team Meeting 

As requested by districts, assist with 
curriculum, instruction and assessment 
 

All Consultants  April 2013 Math Team Meeting 

 
 
Implications for Agency Professional Development 
 
It is critical that the math consultants continue to be supported by GWAEA in their involvement with agency, state, and national 
opportunities for professional learning. 
 
Building reps/special ed consultants – staff at GWAEA 
 
Implications for LEA Involvement 
 
Receive support in their efforts to meet the needs of struggling learners. 
 
LEA’s involved with Teaching for Math Understanding (TfMU) will experience researched based teaching strategies that increase 
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student achievement. 
 
Mathematics consultants will continue to support implementation of the Iowa Core. 
 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 
 
The evaluation form(s) specific to TfMU and available through professional development will be used to collect data from the TfMU 
cohort groups. Positive change will be noted. 
 
The consultants will use a self-devised pre/post evaluation for each cohort group. Positive change will be noted. 
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 
 
The evaluation form(s) specific to TfMU and available through professional development will be used to collect data from the TfMU 
cohort groups. (Positive change) 
 
The consultants will use a self-devised pre/post evaluation for each cohort group. 
 
The following Agency Directed travel needs have been identified to support the discipline professional development needs: 
 
Continued support to attend statewide math consultant meetings. 
 
Support to attend the Statewide Leadership Team meetings for mathematics. 
 
Support to attend and work on the following state initiatives:  Iowa Core Investigations (CESA 7) and Iowa Core RTI 
 
Continued support to attend professional development opportunities. 
 
To accomplish the needs of the discipline, added days may be requested by discipline leads.  Identify the number of 
additional days needed, and outline on a separate page the plan for use of that time.  
 
If LEAs require time outside of contract time (days are not able to be changed), then additional days will be necessary. 
 
Due to increased work responsibilities, team members may require additional days and flexibility in contract time. 
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Science Team Action Plan 2012-2013 
 
General statements regarding the state of science achievement: 
 

1. In reviewing student achievement data, approximately 80% of all GWAEA students demonstrate proficiency in the area of science. 
2. In 4-8 science proficiency appears to be somewhat steady and 9-12 proficiency appears to increase, including a higher percentage of 

advanced proficiency. 
3. When looking at grade 11 disaggregated data, 72% of low SES students were proficient in the area of science as compared to 90% 

proficiency among non-SES students. Note that GWAEA is above the state level of 66% proficient for low SES students. 
4. In the first year of analyzing growth data through the Iowa Assessments, 36% of GWAEA students demonstrated at least one year’s 

growth.    
Agency customer satisfaction survey data were filtered to include only individuals who teach gen-ed at the elementary level or who teach science for 
an N of 637. These individuals who are involved with teaching science agreed or strongly agreed at a rate of 81.9 percent with the statement, “The 
AEA services that I have received assisted in improving my students' achievement." The percent who agreed with the statement, “The AEA services I 
have received have assisted in improving my instruction or job-related practices," totaled 87.3 percent. 
 
The GWAEA science units fulfill the agency’s role in providing full inquiry-based curriculum, instruction and assessment assistance in science to 
LEAs in GWAEA and partner AEAs in the Eastern Iowa Science Collaborative. This is a research-based curriculum that aligns with the Iowa Core 
science essential concepts and skills as well as some of the 21st Century skills in the Iowa Core. A team of science specialists provide customized 
instructional science education services to all Grant Wood LEAs. This program is offered to all GWAEA districts and most participate in the Van 
Allen Science Teaching (VAST) program. The kits include materials for up to 30 students to conduct experiments at their desks. 
 
AEA 10 Data for 2011-2012: 

 K-6 kits used by 30 public districts, 6 private 
 Middle School kits used by 28 public districts, 1 private 
 K-6 kits used by approximately 30,000 students in public schools 
 Middle School kits used by approximately 5700 students in public schools, 275 in private schools 
 K-6 kits used by approximately 660 students in private schools 
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Partner AEA Data (note partner AEA’s include AEA 1 and 9): 

 K-6 kits used by 18 public districts,5 private 
 Middle School kits used by 8 public districts,2 private 
 K-6 kits used by approximately 12,000students in public schools 
 Middle School kits used by approximately 1700 students in public schools, 175 in private schools 
 K-6 kits used by approximately 500 students in private schools 

All teachers participating in the VAST program receive unit/kit-specific training in how to most effectively use the units prior to teaching them. 
Research on implementation of curriculum modules that integrate science content and literacy strongly indicates a positive impact on student 
achievement in both science and literacy.  
 
The Science Consultants at GWAEA provide ongoing support to districts on all curricular aspects of the Iowa Core. The Iowa Core identifies the 
essential concepts and abilities in Science that will give each district a comprehensive model to evaluate local curricula. As stated in the research 
report, Taking Science to School (National Research Council, The National Academies. Washington, D.C. 2007) "students who are proficient in 
science:  

1. Know, use, and interpret scientific explanations of the natural world;  
2. Generate and evaluate scientific evidence and explanations;  
3. Understand the nature and development of scientific knowledge; and  
4. Participate productively in scientific practices and discourse.  
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                  SCIENCE TEAM ACTION PLAN 2012-2013 

 
Person(s) responsible for implementing and monitoring plan : GWAEA Science Consultants 
Description of the ideal state:  
100% of students are learning science concepts through research-based science curriculum and instructional strategies. 
Critical element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
 
Goal:  By May, 2013 75% of GWAEA districts will be implementing highly effective, research-based science curricula with 
fidelity. 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline 

By May, 2013…. 
Bi-Annual Progress Updates 

 
1. Science consultants work with kit 

facilitators during VAST Academy dates 
and present non-negotiable components 
of implementation plan to ensure 
consistency of kit implementation. 

 
 
 
 
 
 

2. Reacquaint consultants with what 
constitutes research-based curricula in 
conjunction with Iowa Core CEI, in 
addition to listing curricula that fit the 
criteria (Use Iowa Content Network). 

 
 
 

3. Gather data from science classroom 
teachers, special ed teachers, and 
building administrators to determine the 
amount of time spent on science and 

 
Consultants 
 
 
 
 
 
 
 
 
 
 
Consultants 
 
 
 
 
 
 
 
Consultants 
 
 
 

 
Time 
 
 
 
 
 
 
 
 
 
 
Time 
 
 
 
 
 
 
 
Time and 
travel 
 
 

 
Develop plan and 
prioritize components 
during 2012-2013, with 
consultants presenting in 
Fall and Winter trainings 
2013-2014. 
 
Plan and hold meetings 
and assign research 
duties 
 
Consultants meet and 
develop interview 
questions. Each 
consultant will visit a 
representative school/set 
of teachers to conduct 
interview. 
 
Consultants will meet to 
study Framework, conduct 
book study on related 
book, and contribute to 

 
Plan shared with all consultants 
at May team meeting. 
 
 
 
 
 
 
 
 
 
Review meeting notes Spring 
2013 and utilize information to 
update Science Team Action 
Plan. 
 
 
 
 
Compile and interpret data and 
determine next steps. 
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degree of implementation of the science 
kits. 

 
 
 
 
 

4. Continued study and analysis of the 
Science K-12 Framework to enhance 
understanding of NGSS when released. 

 
 

5. Analysis of FOSS 3rd edition for concepts 
and crosswalk with Framework in 
conjunction with Eastern Iowa 
Collaborative planning. 

 
 
 
 
 
 
 
Consultants 
 
 
 
 
Consultants 

 
 
 
 
 
 
 
Time 
 
 
 
 
Time and 
Travel 

vetting process for NGSS. 
 
Crosswalk between FOSS 
3rd ed. Vs. Framework 
concepts.   

 
 
 
 
 
 
 
Ongoing/when drafts are 
released 
 
 
 
Ongoing/when 3rd edition units 
are released 
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School Improvement Action Plan 
 
Person(s) responsible for implementing and monitoring plan:  Brad Colton, Lauren Keating, Myra Hall, Kelly Jones & Bart Mason 
_______________________________________________________________________________________________ 
 
Description of the ideal state:   
Districts will utilize a research based continuous school improvement process that results in systemic change that is sustained and 
produces success for all learners. 
 
Goal #1: By July 2013, 90% of Grant Wood AEA LEA districts will be engaged in a continuous improvement process 
evidenced by the presence of a district action plan that has a composite score of 3 or better as measured by a rubric. 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

Develop a rubric to analyze district action 
plans 
 
 
 
 
 
 
Revise TAR tool to align with rubric 
 
 
District attendance to LCI workshop series 
 
 
 
Engagement and follow up work on site with 
districts (specific to district action plan) that 
is facilitated/coached by SI consultant  
 
Encourage districts to identify and diversify 

Team 
 
 
 
 
 
 
 
Bart 
 
 
Kelly 
 
 
 
Assigned 
consultant 
 
 
Team 

Lauren’s book 
on rubrics 
Iowa Support 
Team 
configuration 
map for action 
plan 
 
TAR tool 
 
 
Spreadsheet 
 
 
 
Revised TAR 
aligned with 
rubric 
 
Leadership and 

Oct 15 
 
 
 
 
 
 
 
Oct 15 
 
 
30 days prior 
and after 2 wks 
after workshop 
 
Ongoing 
 
 
 
Ongoing and 

Rubric will be used to 
measure ongoing process at 
the minimum after each 
workshop. 
 
 
 
 
Dec/Jan; March/April; June 
2012/2013 
 
Attendance rosters will be 
monitored before and after 
each session 
 
Dec/Jan; March/April; June 
2012/2013 
 
 
Rubric will be used to 
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data sources that include a balance of cause 
and effect sources 
 
 
Coach and support district capacity to 
collect, organize and display data.   
 
 
 

 
 
 
 
Team 
 
 

Learning 
training 
 
 
Solution tree 

May 2013 
 
 
 
Ongoing and 
May  2013 

measure ongoing process at 
the minimum after each 
workshop. 
 
Rubric will be used to 
measure ongoing process at 
the minimum after each 
workshop. 
 

   
 
Goal #2:  By July 2013, 100% of Grant Wood AEA School Improvement Consultants will be engaged in continued skill 
development and application of skills with district leadership teams as evidenced by materials and tools. 
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

Enhance our practice in the following areas: 
Cause and effect data 
Conditions for quality assessment 
practices 
Assessment literacy for District 
systems 
Coaching, consultation, facilitation 
behaviors 
 

 
 
Attend and apply new learning from 
trainings:  

Leading Teams - Wellman 
 Assessment Institute  
Data Team Solution Tree  

 
 

 
Team 
 
 
 
 
 
 
 
 
 
Team 
 
 
 
 
 
 

 
Presentation 
materials 
Data Coaches 
Guide 
DMR/Data 
Team materials 
 
 
 
 
Attend 
presentation 
and integrate 
learning and 
materials in 
practice and SI 
action plan 

 
Review prior to 
each workshop 
and post 
workshop 
 
 
 
 
 
 
 
September  
October 
December 
 
 
 

 
Dec/Jan; March/April; June 
2012/2013 
 
 
 
 
 
 
 
 
Dec/Jan; March/April; June 
2012/2013 
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Revise TAR tool to reflect use of data tools: 
Excel, Online Assessment System, 
EdInsight, C-Plan 
 
 
Develop capacity to utilize the Online 
Assessment System, EdInsight, C-Plan, and  
Excel to assist in organizing and analyzing 
relevant data. 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Bart 
 
 
 
 
 
Team 
 
 
 
 
 
 
 
 
 
 
Kelly get copy of 
excel manual 
from George for 
team members 
 
 
 

 
TAR tool 
 
 
 
 
 
Michelle 
Tressel 
resources 
 
EdInsight 
training manual 
 
DE website for 
C-Plan 
 
Excel manual 
from George 
Excel tutorial 
Michelle T – 
pivot tables 
 
 
 

 
Oct 15 
 
 
 
 
 
September 12th 
CD meeting 
 
 
November 20th 
 
 
Ongoing 
 
 
 
Ongoing/schedu
le a time with 
Michelle T. for 
January 8 

 
Dec/Jan; March/April; June 
2012/2013 
 
 
 
 
Dec/Jan; March/April; June 
2012/2013 

 
Goal #3:   
 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 
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Implications for Agency Professional Development 
 
 
 
Implications for LEA Involvement 
 
 
 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 
 
 
 
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures?) 
 
 
 
 
 
The following Agency Directed travel needs are proposed for 2012-2013 school year for professional development: 
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PowerSchool Action Plan 
 
Goal:  Move the early warning indicator system which identifies students at risk from a beta mode to a full production mode.   
 
 
 
Strategies Person(s) 

Responsible  
Resources Timeline Evidence of Success (How will 

you know you are making progress.) 
 
1. Train Kelly Jones on the system 
 
 
 
 
2. Kelly demos the software to districts 
 
 
 
 
3. Kelly holds trainings similar to the model 

set up by Tammy Beener utilizing PBIS  
 
 
 
4. Continue to monitor best practices for 

modifications to indicators 
 
 
 
5. Make software changes per 

recommendations. 
 

 

 
Paul Hayes or Candi 
Lynch, Kelly, Dave 
Maiers  
 
 
Kelly, select districts 
 
 
 
 
Kelly, select districts 
 
 
 
 
Paul Hayes or Candi 
Lynch, Kelly 
 
 
 
Dave Maiers or 
PowerSchool 
developer 

 
CR Staff Time  
 
 
 
 
Time and suitable 
location 
 
 
Time and 
computer lab or 
other suitable 
training location 
 
Time 
 
 
 
 
Time 
 
 
 
 
 

 
Sometime before start of 
school in August in 
August 2013 
 
 
FY14 
 
 
 
 
FY14 & Beyond 
 
 
 
 
FY14 & Beyond 
 
 
 
 
FY14 & Beyond 
 
 
 

 
 Additional districts show interest 

and sign up 
 Students are identified as at-risk 

and targeted 
 District dropout rates decline 
 Graduation rates increase 

   
 
 
 



 

 
 
 

Media Center Action Plan 
 
Evidence of Meeting all Standards for Services 

 School Community Planning 
o Participates in the Open Access program which is a partnership between the 

AEA and the State Library.   
o Iowa AEA Online resources are available to colleges and universities with 

undergraduate programs in education.  Cooperative effort to assist future 
teachers in their expertise and use of electronic resources. 

o Online resources available 24/7 with school and home access for students and 
teachers. 

o Home School Assistance Programs supported. 
 

 Professional Development 
o Professional learning opportunities are provided for teacher librarians. 
o Materials are selected to support on-going professional development activities.   
o Staff plan and implement educational learning opportunities through the use of 

Webinars and other online learning opportunities. 
 

 Curriculum, Instruction and Assessment 
o Materials are selected that promote a full range of resources and services that 

are fundamental to learning, support curriculum areas, and the Core. 
o Online resources provide digital libraries that are gateways to learning with 

access 24/7.   They provide easy access to information and promote user self-
sufficiency and encourage active learning. 
 

 Diverse Learner Needs 
o Materials available take into account all levels of learning proficiency.   
o Some of the areas that have a wide variety of materials available include: Autism, 

RTI, Large print, Gifted education, ELL, and School-to-work transition. 
o Staff Distribution Center contains materials in a variety of discipline areas and for 

all levels of need. 
 

 Multicultural Gender Fair 
o Materials are selected that are aligned with a board approved selection policy 

which includes criteria for maintaining a diverse collection that represents various 
views.  (Policy #6140 – Grant Wood AEA Media Center Resource Selection 
Policy and Administrative Regulation #6140A – Selection of Resources.) 
 

 Media Center 
o Materials are selected that support learning and diverse learning styles.   
o Technology integration is transparent through offerings such as: 

 Online resources 
 Assistive technology tools 
 Media Center catalog 

o Services are provided that facilitates the use of information regardless of format. 
o Examples of collections/services available: 

 Iowa AEA Online (13 resources) 
 Grant Wood AEA provided resources (EBSCOhost – 18 different 

databases; Follett Shelf eBooks; netTrekker) 
o Staff Distribution Center 
o Rotating Reads 
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o Materials 
 Boxed books 
 Classroom collection 
 DVD 
 Professional 

 
 School Technology 

o Support is provided for introduction to and integration of resources (print, 
nonprint, online). 

 
 Leadership 

o Materials are selected that support professional growth for educators. 
o Support is provided for partnerships with colleges and universities – i.e. Drake. 

 
Ensuring Equitability 
Services from the Media Center are available to all districts/schools (public and accredited non-
public). 
 
Examples: 
 Media Center Catalog 
 Online Resources (Iowa AEA Online and Grant Wood AEA provided) 
 Van delivery – twice a week during the school year and once a week during summer. 
   
Support is provided to Home School Assistance Programs. 
 
Agency-Wide Data Sources 
The following are sources of data for the Media Center. 

 Media Center Needs Assessment  - 2011-2012 (attached) 
 Usage of Media Center materials by building and district – year end 2011-2012 

(attached) 
 Usage of online resources by building and district – year end 2011-2012 (attached) 
 Van delivery year-end report – 2011-2012 (attached) 

 
Agency-Wide Services to Accomplish Agency-Wide Goals 
The Media Center at Grant Wood AEA provides print, non-print and online educational 
resources to educators, students and Grant Wood AEA staff.   
 
These resources support instructional excellence across the curriculum and support agency 
wide and state direct initiatives.   
 
Materials available from the Media Center promote a full range of information and services 
fundamental to learning and preparation for 21st century skills.  Staff work with educators and 
students to promote the skills needed to be independent learners and model effective 
technology integration that supports learning. 
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Agency-Wide Funding Resources to Deliver Services 

The chart above indicates the percentage of money designated for materials and how it is 
spent.  This is a four-year comparison 
 
How Services are Delivered 
Services from the Media Center are delivered in a variety of ways. 

 Electronically 
o Media Center catalog - http://medten.aea10.k12.ia.us/Media/ 
o Online resources  - http://www.aea10.k12.ia.us/media/electronic.html 

 Van delivery 
o Rotating Reads  
o Twice a week during school year for all districts and accredited non-public 

buildings except Cedar Rapids. Cedar Rapids provides delivery to their buildings 
on a daily basis. 

 In person 
o School visits  
o Curriculum integration 
o Introduction to services 
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Monitoring Implementation 
Implementation is monitored through: 

 Use of materials – circulation statistics 
 Use of online resources – statistics posted every two months 
 518 teachers enrolled in Rotating Reads program  
 Dashboard of online usage for 20 buildings/districts   
 School visits and professional development activities. 

 
Measuring Efficiency 
Efficiency is measured by: 

 User comments 
 Van delivery report 

 
The Online Resources provide anytime/anywhere accessibility. 
 
Measuring Effectiveness 
Effectiveness is measured by: 

 Repeat users 
 User comments 
 Needs Assessment data 
 Dashboard data 
 Circulation and online usage data 
 Information on quality control cards that are sent with all materials 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 
 
 
 
 

Grant Wood AEA Media & Technology Data 
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iPad Project Summary and Action Plan 

 
iPad Project Summary Presentation 
 
As GWAEA continues to provide support and leadership in the area of technology integration 
and digital learning, we recognize the need to ensure that our staff has access to current 
technology and are provided with appropriate training to support our area schools.  We also 
recognize the need to provide more opportunities for online professional development, to 
increase our capacity to assist schools in identifying interventions for struggling students, and to 
provide support to districts as they expand their use of technology and opportunities for student 
learning. In October 2011, the agency began the process of rolling out over 300 iPads to our 
administration team and direct service providers.  
 
The iPads were distributed with Apple’s Layered Ownership Model where the school and the 
end user both have Apple IDs that they use on the device. The school/agency manages and 
purchases the apps it wants for end users, and the end user is free to add additional apps via a 
personal Apple ID. This enables devices to be customized for specific work related 
responsibilities and it provides the most flexibility for our direct service providers. They work 
with different students who have different needs, so the ability for them to add apps of their own 
to meet the demands of the learners that they encounter was a crucial part of our deployment 
plan. The project was led by Stacy Behmer, Grant Wood’s Coordinator of Digital Learning  
Technology, and assisted by Jonathan Wylie, a Technology Consultant. 
 
Professional Development 
All staff were asked to take part in an iPad orientation before taking delivery of their devices. At 
these meetings, we outlined expectations for use, went over some iPad basics, and showed how 
to sync email and calendars. The GWAEA iPad support site and iPad professional development 
site was shown. It included a number of resources that were designed to support the use of the 
iPad in education, and a Google Group to encourage discussion and the sharing of ideas and 
good practice. 
 
An iPad help desk was created to answer questions and troubleshoot any issues. Help desk times 
are scheduled regularly and posted on an agency calendar that is still available to staff today via 
the agency’s iPad website. Ongoing support and instruction has been provided at region and 
discipline meetings, and will continue to be provided for as long as is deemed necessary. Weekly 
iPad updates are also posted on The Bulletin, Grant Wood’s internal communication digest. 
 
iPad Workshops and an iPad Professional Development website were also part of our rollout 
plan, and eight 90-minute workshops were designed in order to provide further support to staff 
on the use of their iPads in an educational setting. These workshops were also opened up to LEA 
staff who were interested in learning more about the iPad. Initial offerings included iPad Basics, 
Accessibility Features for Students, Learning the Core Apps, Expanding Your PLN, The Best 
Free Productivity Apps, Video Conferencing Options and Using Pages and Keynote. More 
workshops and professional development opportunities are planned for the future and are 
included on the iPad PD Site, http://tinyurl.com/iPadPDSite.  
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Research was done a large quantity of educational iPad apps, and again took suggestions from 
our staff for apps that they had seen or had recommended to them by others. Once we had 
evaluated and chosen the apps we wanted to offer our consultants, we created a Google Form for 
our staff to select the apps that they thought would be most relevant to their job. Apps were 
divided into two tiers that were based on cost. Apps over $30 were listed as Tier 2 apps and we 
required written justification from anyone who requested apps from this list to help ensure that 
these specialized apps would be used for their intended purpose. On the first app order, we 
allowed consultants the option to choose up to ten paid apps for use with their  students. A list of 
all the Tier 1 and Tier 2 apps can be found on the GWAEA iPad Project Site. 
 
We will continue to offer support to our own staff that are using the iPad, and are looking to fund 
future app purchases to help enrich the integration of technology in their practice. It was 
discovered that it is less expensive to purchase and app than to buy  physical materials like 
flashcards, so it makes perfect sense to continue with this model for the foreseeable future.  
 
The popularity of the iPad in education seems to know no bounds. To this end, the agency 
purchased 20 third generation iPads to be used for workshops or with school districts that are 
curious about its capabilities and are considering this device as a future investment. Grant Wood 
is also utilizing the experience and knowledge that it has gathered from the iPad Project to help 
advise schools on the best way to deploy iPads in the classroom. Several districts in our area are 
adding iPads as a mobile learning device for their students, so supporting these initiatives with 
training and guidance undoubtedly helps meet our agency goal to increase student acquisition 
and application of 21st century skills and knowledge. There are a series of iPad integration 
courses now being offered for LEA staff iPad Academy, which is building districts’ capacity to 
train their own staff on how the iPad can be integrated for student learning. Grant Wood will also 
be hosting iPadU, a conference showcasing iPad use in schools, in the summer of 2013. 
 
Data Collection 
A form was sent out via email to all staff issued an agency iPad to collect usage data and to find 
out how we can continue to support their use of these devices. Part of this process will be to look 
at what apps are being used by each discipline and how they are being used and how apps are 
being adapted to address the variety of instructional goals. The initial baseline data aligned with 
the agency goals and strategies. Data will be collected each spring as to how the devices are 
being utilized by staff and impacting their work.  

 
 
 
 
 
 
 
 
 
 



 

Special Education Literacy Team (SPEL) Action Plan 

 
 
 
 
 
 
 

Criteria Evidence 
1. The plan describes agency-wide actions to accomplish 

agency-wide goals. 
See action plan (SMART Goal) and Intended (Outcomes) 

2. The plan includes evidence of meeting all standards for 
services. 

See action plan (Program Evaluations) 

3. The plan includes provisions for equitable availability of 
services. 

Every year we communicate with every district about the SPEL team and the work that we do.  If schools are 
interested in working with the SPEL team they are required to agree to the guidelines outlined in the 
Participant Expectations section of the action plan.  Services are offered to any district willing to agree to the 
program guidelines as soon as we have staff to accommodate the request. 

4. The plan references agency-wide data sources. Data sources include:  Iowa Assessments and GOLD Assessment.    

5. The plan includes agency-wide baseline data. 
Work has been done within the team to establish the baseline for all students who have been taught under the 
SPEL program.  We have also compared that to agency wide Iowa Assessment data and agency wide special 
education data to measure our progress. 

6. The plan includes services to meet agency-wide goals. See action plan Purpose of the Project and Intended Outcomes 
7. The plan includes information about agency-wide funding 

resources to deliver services to meet agency-wide goals. 
The SPEL team budget for 2012-13 is $54,908.  This includes funds to provide professional resources, travel 
and additional work days when required. 

8. The plan includes information about agency-wide staff 
allocations to deliver services to meet agency-wide goals. 

See action plan (Participants). 

9. The plan includes information about agency-wide time 
resources to deliver services to meet agency-wide goals. 

Members of the SPEL team are expected to spend at least 80% of their time in the classroom.  This time 
includes coaching, teaching and observing teachers 

10. The plan provides information about how services are 
delivered. 

See action plan (Implementation Responsibilities) and ( Participant Expectations)  

11. The plan designates the responsible parties who will monitor 
implementation of services. 

See action plan (Participant Expectations) 

12. The plan includes a system for measuring the efficiency of 
services. 

SPEL Team member caseloads are reviewed to assure that each member is working with an appropriate 
number of teachers and reaching an appropriate number of students.  Individuals have also reviewed the 
progress of the students that they are working with in collaboration with their teachers. 

13. The plan includes a system for measuring the effectiveness of 
services. 

Data is collected three times a year to measure reading progress.  In addition there are multiple trainings with 
the teachers with testing to measure pre-training and post-training knowledge. 

14. The plan includes a process for reporting progress toward 
agency-wide goals. 

Progress is measured three times a year.  That data is shared at least annually with members of the 
management team. 
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Professional Development Project’s Form 
GWAEA   

2012‐2013 
 

Topic  Information Needed 

Priority Area   Learning Supports     X Proficiency of Special Education Students  

 Early Access      Transition      District Initiated Projects 

 Problem Solving Process     IDM/ICC       Early Childhood      Other 

Data Sources to Support  
the Project X State Performance Plan      IPI      Iowa Youth Survey 

 On-line Assessment (Reading/Math/Science)      

 Stages of Concern Data      ITBS/ITED Data 

 ICC Self-Study Data      Other _____________________________ 

SMART Goal: 
S- Specific  
M- Measurable 
A – Attainable 
R – Results driven  
T - Time 
(Describe current data used to support 
this goal) 

Agency data indicates that literacy and behavior are the primary goal areas on IEPs in the Grant Wood 
AEA area.  Schools/districts have not consistently been able to address the unique learning needs of 
students with significant literacy challenges.  By the end of the 2012-2013 school year a highly skilled 
team of AEA professionals (Special Education Literacy Team or SPEL Team) will identify and assist 
teachers in implementing evidence based practices that effectively accelerates the reading achievement 
of students receiving special education.   

Purpose of the Project:  To develop a highly skilled team of AEA support staff that can assist schools/districts in working with 
students with reading challenges in order to accelerate the reading proficiency of students receiving 
special education services. 
 
To participate in an action research process that uses evidence based practices that accelerate the 
reading achievement of students receiving special education services. 
 

Intended Outcome(s): 
 

 Educators that work with students that have disabilities in Literacy need additional knowledge 
in how to provide extremely intensive specially designed instruction.  

 Educators that work with students that have disabilities in Literacy need to have a strong 
knowledge base about the core instruction that takes place in general education. 
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 Educators that work with students that have disabilities in Literacy need additional skills in 
diagnosis and how to match intensive instruction to student needs.  

 Educators that work with students that have disabilities in Literacy need to have mastery of 
how to write appropriate and ambitious goals, how to monitor progress, and how to analyze 
and make decisions about instruction.  

 Educators that work with students that have disabilities in Literacy need to know how to 
collaborate with other educators to raise Literacy achievement.  

 Educators that work with students that have disabilities in Literacy need to provide explicit 
instruction with individual students and base that on their knowledge of the child and their 
zone of proximal development. 

 Educators that work with students that have disabilities in Literacy need to have an extremely 
strong set of pedagogical skills in the area of Literacy development and instruction.  

 Educators that work with students that have disabilities in Literacy need to have knowledge of 
a continuum of methods, material and strategies so that they can match instruction to student 
needs.  

 Educators that work with students that have disabilities in Literacy need to know how to 
evaluate the effectiveness of an intervention and alter variables in order to increase 
effectiveness. 

Research Base:   Professional development materials from Iowa Department of Education Statewide Reading 
Team  

 Training materials will be drawn from the “Iowa Foundations of Reading Course”, developed 
by the North Carolina Department of Education, training materials from the Vaughn-
Gross/Meadows Center from the University of Texas, from Read It Again, and from the 
Language Essentials for Teachers of Reading and Spelling (LETRS). 

 Bringing Reading Research to Life by Margaret McKeown and Linda Kucan 
 What Really Matters for Struggling Readers by Richard Allington 
 Better Learning through Structured Teaching by Douglas Fisher and Nancy Frey 
 What Really Matters in Response to Intervention by Richard Allington 
 Multisensory Teaching of Basic Language Skills by Judith Birsh 
 Preventing Reading Difficulties in Young Children (Snow, Burns, & Griffin, 1998) 
 The Voice of Evidence in Reading Research (McCardle & Chhabra, 2004) 
 Differentiated Reading Instruction: Strategies for the Primary Grades by Sharon Walpole and 

Michael McKenna; Differentiated Reading Instruction in Grades 4 and 5: Strategies and 
Resources by Sharon Walpole and Michael McKenna 

 Journal articles from relevant sources (e.g. Reading Teacher, Reading Research Quarterly, 
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Journal of Staff Development, Educational Leadership, etc.) 
 Resources from the Florida website for Reading Research (www.fcrr.org) 
 Deborah Glaser 
 Louisa C. Moats 
 Joe Torgerson 
 Chard, Simmons, & Kameenui 
 Report of the National Reading Panel, 2000 
 Preventing Reading Difficulties in Young Children ( Snow, Burns, & Griffin, 1998)  
 The Voice of Evidence in Reading Research ( McCardle & Chhabra, 2004)  

Note: This is just a sample of the research that this project is based upon.  
Program Evaluation: 
Data Plan for monitoring the effects 
of teacher implementation and 
student learning 

Listed below are the required program evaluation components. Each team will examine the results of 
these student assessments and teacher implementation data and design next steps that will lead to goal 
attainment based on the data. Ongoing progress will be monitored and will be central to the work of 
the team. (I.e. student data; implementation data) 

 Student reading data (i.e. progress monitoring data of targeted reading skills, formative 
assessment data) 

 Teacher implementation data (i.e. observational data, collaboration log data) 
 Technical Assistance data (i.e. times in buildings, roles such as coaching, collaboration, etc.) 
 Analysis of the above data sets in order to determine effect on accelerating student reading 

achievement and teacher instructional practices  
 Develop ongoing implementation plans for accelerating reading achievement  

 
Participants:  Grant Wood AEA Literacy Team ( Lindsay Copp, Ronda Hilbert, Pam Ries, Priscilla Polehna, Deanna 

Thursby, Michelle Heiserman, Kathy Curphey, Susan O’Dell, Cindy Seehusen, Kim Smith, Christy 
Yetley, Carrie Manternach, Sheri Gallo, Patty Briggs) 
Link:  Rob Cassidy 
 

Implementation Responsibilities:  Time commitment for all team members: 
The fourteen team members will dedicate their designated FTE to the work of this project. Regularly 
scheduled team meetings will occur; meeting with the assigned link and the team focusing on learning 
and leadership as it relates to the project. 
 
Leadership responsibilities: 

 Full engagement in the project  
 Provide ongoing support and coaching to special education literacy team  
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 Meet with the team regularly in order to facilitate team building, collaboration, and the learning 
and implementation of research based practices for students with special education literacy 
team challenges 

 Assist the team in identifying schools, collecting data and analyzing data in order to make 
informed decisions 

 
Team responsibilities: 

 Full engagement in the project 
 Provide leadership and mentoring and coaching to teachers and/or parents of identified students 

receiving special education services in the area of reading 
 Demonstrate ability to study evidence based practices and implement these practices with 

fidelity when working within the team and with identified LEA teachers  
 Collaboration and teaming with colleagues on an ongoing basis 
 Models, implements and assesses evidence based strategies with teachers who serve students 

with significant reading challenges 
 Demonstrates self discipline and a positive and professional image to staff, to LEA partners, 

and/or parents 
 Demonstrate ability to analyze data in order to inform practice 

 
Implementation Timeline: 
 

2012-2013 school year 

Participant Expectations: 
 
 
 

AEA - 
 Collaborate with identified special educators to review IEP graphs and progress. Time to assist 

with diagnostic assessment and identify and target instructional needs. 
 Review data with special educator 
 Work with teachers to create groups that have same instructional needs; Remind teachers these 

groups are flexible and how to make instructional decisions about grouping and instruction 
based on frequent data analysis.  

 Create a plan that will be monitored frequently 
 Team with teachers to help problem-solve about classroom design and classroom management  
 Provide coaching and modeling for teachers serving students on IEP’s in the continuum of 

instruction 
 Partner with general education literacy consultant and building based AEA staff to coordinate 

support for teachers. 
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District –  
 Commitment for collaboration time 
 Access to IEP’s  and online assessment data for the district	

	
Structure:  Follow‐up Meetings and/or Job‐Embedded Support: 

                  Meeting Times and Places for SPEL team- 2012-2013 
 
8/17 8:30-4:00 (All Day) – Stone Room 
8/27 12:30-4:00 – Grant Wood  
9/7 8:30-11:30 – Grant Wood 
9/26 12:30-4:00 – Staff Conference 
10/12 8:30-11:30 - Stone 
11/5 12:30-4:00 – Room 215 – 33rd 
11/26  8:30-11:30 – Linn/Johnson 
12/17  12:30-4:00 – Linn/Johnson 
1/10  12:30-4:00 – Linn/Johnson 
2/06 8:30 to 11:30 – Staff Conference 
3/08 8:30-11:30 – Room 215 – 33rd 
3/26  12:30-4:00 - Stone 
4/10  8:30-11:30 – Staff Conference 
4/29  12:30-4:00 – Linn/Johnson 
5/14  8:30-11:30 – Staff Conference 
5/29  8:30-4:00 (All Day) – Staff Conference 

Strategic Partnerships: 
 

Strategic partnerships may include groups or organizations outside of the AEA and/or LEA that are 
involved in this initiative (e.g. SAI; Department of Education; Science Center; etc.). 
Iowa Department of Education-technical assistance as needed/requested 
University of Northern Iowa   
Dr. Pam Bell and the Meadows Center 
North Carolina State Special Education Improvement Project 
LETRS; Language Essential Teachers Reading and Spelling 
Laura Justice, author of Read it Again from Ohio State 
Sharon Walpole and Michael McKenna
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Autism Services Action Plan 2012-2013 
 
 
 

Criteria Evidence 
1. The plan describes agency-wide actions to 
accomplish agency-wide goals. 

See action plan (Goals). 

2.The plan includes evidence of meeting all 
standards for services. 

Plan addresses the following standards: 

3. The plan includes provisions for equitable 
availability of services. 

Autism consultants are assigned to LEAs according to the prevalence of children 
reported on the autism count and LEA % in the equity formula.  All LEAs are 
afforded equitable opportunities to participate in Agency-wide training, 
workshops related to ASD. 

4.The plan references agency-wide data 
sources. 

Data sources include:  Autism count, Equity formula, Certified enrollment, 
Professional Development evaluation summaries, Survey results 

5. The plan includes agency-wide baseline data. See action plan (Monitoring and Results) 
6. The plan includes services to meet agency-
wide goals. 

See action plan (Monitoring and Results) 

7.The plan includes information about agency-
wide funding resources to deliver services to 
meet agency-wide goals. 

The autism budget for 2012-13 is $4,000.00 

9. The plan includes information about agency-
wide staff allocations to deliver services to 
meet agency-wide goals. 

In 2012-13 there are 5.0 autism consultants assigned to LEAs according to the 
prevalence of children reported on the autism count and LEA % in the equity 
formula. 

10. The plan includes information about agency-
wide time resources to deliver services to 
meet agency-wide goals. 

See action plan (Monitoring) 

11. The plan provides information about how 
services are delivered. 

Services are provided to special education teachers, educational teams, and 
district personnel supporting ASD programs through direct consultation, 
workshops, and professional development/training. General education teachers 
are also provided consultation to support FAPE in the general education 
settings.  

12. The plan designates the responsible parties 
who will monitor implementation of services. 

See action plan 

13. The plan includes a system for measuring 
the efficiency of services. 

The Regional Administrative link to the autism team completed a program review 
in 2012-13. The review specifically addressed ways to provide services in the 

14. The plan includes a system for measuring 
the effectiveness of services. 

See action plan (Goal 3) 

15. The plan includes a process for reporting 
progress toward agency-wide goals. 

The lead autism consultant represents the core team & participates in Agency 
Lead/Link meetings in which discipline plans are developed and results 
monitored.  Lead/Link meetings are held three times a year. 
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Prevalence of Autism Spectrum Disorders in Grant Wood AEA: 
• Children and adolescents with ASD are reported in each county and in 30 of 32 LEAs within Grant Wood AEA. 
• Nationally, the prevalence of autism is 1:88 children.   
 Grant Wood AEA’s 2011-12 Autism Count reported 1,515 (ages 3-21 yrs) children with IEPs that either had a medical diagnosis or 

displayed the characteristics meeting the education definition of autism.    

 There were 28 children reported in the GWAEA Early ACCESS autism count. 
 Over 300 students were reported as meeting the educational diagnosis of autism that did not have an IEP, but required the support of a 

504 or informal support throughout the school day. 
 
Grant Wood AEA personnel assigned to Autism Services: 
 Currently there is a 1.0 full-time autism consultant and 6.0 autism paraeducators assigned to the agency’s Early ACCESS autism team, 

providing support to children and families under the age of three.   Effective 2013-14, 2.0 FTE autism consultants and 7.5 FTE paraeducators 
will be assigned to the Early ACCESS team providing individualized instruction in the child’s home or daycare setting. 

 Currently there are 5.0 FTE autism consultants assigned to the agency’s public and accredited non-public schools.  Effective 2013-14, 6.0 FTE 
autism consultants will be assigned this role.  Services are provided to special education teachers, educational teams, and district personnel 
supporting ASD programs through direct consultation, workshops, and professional development/training. General education teachers are also 
provided consultation to support FAPE in the general education settings.  

 The Autism Team coordinates and collaborates with 3.0 FTE consultants comprising the Agency’s Challenging Behavior Team. 
 
Evidence-based practices provided for children with ASD, families, teachers, paraprofessionals, administrators, and GWAEA personnel: 
• No one intervention will be effective for all individuals with ASD; nor for the same individual across his/her lifespan. 
 AEA consultants have received training and provide support utilizing:  applied behavior analysis, intensive behavioral treatment; discrete trial; 

structured teaching (TEACCH); Picture Exchange Communication System; Pivotal Response Training; peer-mediated instruction; video 
modeling and Social Stories. 

 
  

Enrollment GWAEA 
2011-12 

Reported ASD Diagnosis w/IEP in GWAEA % 
Reported Meeting Educational Definition w/IEP in 

GWAEA 
% Total students w/IEP meeting medical or educational definition of ASD 

in GWAEA 
Total % 

67,267 811 1.2% 704 1.0% 1,515 2.3% 
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We believe children with autism will lead successful and productive lives.  All stakeholders (parents, educators, AEA, community services, and children) will be 
equipped with the tools and strategies to support children with autism by increasing knowledge, skills, and understanding about autism and/or developmental 

communication disorders with our GW colleagues, LEA, families, and community. 

 
Goal 1:  100% of all LEAs will have access to the Autism Core Team for consultation, support, and service 
 

Outcome Action Monitoring/Data Source/Time Results (Next steps) 
Special education teachers 
will access the Autism Core 
team and services through 
the GWAEA personnel 
assigned to the 
building/teacher when unable 
to meet the needs of the 
student, teacher, or program.   
 

The team will develop 
and utilize a common 
referral form as well as 
standardize the 
procedures in which to 
process, maintain, and 
analyze them.  
 
 

1. The updated referral *form and process will be implemented 
by September 15, 2012 and utilized by 100% of referring 
LEAs (via GWAEA personnel)  
*Part B only  
 

Referrals shall meet one of the following criteria: 
 504 with ASD or related diagnosis 
 Disability Suspected (DS) indicates a need 
 Full and Independent Evaluation (FIE) is started 
 IEP services are required 

2. Communication  regarding the new form and process will be 
shared with all stakeholders in the following manner: 
 Senior Leadership-Janel, email 
 Webmaster-Janel, meetings 
 Regional Administrators-Janel, email 
 Staff- Janel/RAs, Sept 14 Bulletin 
 LEA teachers-Consultant, email 

 

August 2012:   
0 Regions, 0% 
0 LEAs, 0% 
 
February 2013: 
6 Regions, 100% 
23/32 LEAs,72% (not incl Off-sites) 
 
May 2013: 
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Goal 2: 100% of selected Structured Teaching or Intense Time participants will demonstrate growth and evidence of implementation of 
core components. 
 

Outcome Action Monitoring/Data Source/Time Results (Next steps) 
Autism consultants will 
provide professional 
development according to the 
Iowa Professional 
Development Model. 
 
 

The team will analyze the 
following to ascertain if 
PD/service delivery 
should be modified 
 
 the amount of time 

providing PD in this 
area 

 implementation data 
. 

1. The number of days Structured Teaching is scheduled in 
2012-13 is 32 days.  This is approximately 17% of each 
consultant’s contracted time. 

2. The anticipated number of days Structured Teaching is 
scheduled in 2013-14 is 32 days.  With an additional 1.0 FTE 
autism consultant, the amount of contracted time reserved for 
this course (per consultant) will be approximately 11-14%.  

3. Consultants provide consultation services approximately 60% 
of their time; PD services = 23%; Meetings/Agency work = 
11% and professional learning 6%.  An audit was completed 
in November 2012 and January 2013 in which the following 
was noted:   

 The amount of contracted time 
necessary for each consultant to 
conduct Structured Teaching will 
be reduced in 2013-14 with the 
addition of an additional 
consultant.   

 The anticipated 11-14% range of 
consultant training time for this 
course depends on the 
training/transition time 
necessary for the new 
consultants hired.  Consultants 
will rotate training duties so only 
4 of the 6 consultants will be 
present during training.  This 
creates additional time for 
service to schools. 

4. Each participant in the Structured Teaching course will 
complete the “What Do We Have in Place?” form.   
 Teachers will create an action plan based on needs. 
 Consultants will share with PDF GWAEA personnel and 

principal. 
 Consultants and RA will work with district leadership 

about expectations. 

The team reviewed the 
implementation data during their 
February core meeting.  Teachers 
showed growth (see charts below) in 
each area. 

5. The consultants will provide “intense time” services with a 
minimum of two programs in 2012-13.  Participants will 
complete the USAPT prior to and following the intervention.  

Pre-score: 
Post score: 
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Goal 3:  The Autism Core Team will complete the program review by December 2012 and provide recommendations for improvement by 
March 2013. 
 

Outcome Action Monitoring/Data Source /Time Results (Next steps) 
Use of continuous 
improvement processes and 
data-based decision making 
is embedded in our practice. 

The team will participate 
in a continuous 
improvement process that 
includes a 
comprehensive review of 
the agency’s autism 
services, analysis, and 
evaluation. 
 
 

1. Conduct external audit with sister AEAs and summarize 
results by September 2012 (see Google doc for questions) 

2. Complete a daily time audit in September and November 
2012 to determine the percentage of aggregate autism 
consultant’s time that is spent in the following categories: 
 Attending IEP meetings, due Process/mediation 

meetings, responding to emergency/high need cases 
 Responding to referrals and requests for student-specific 

support (consultation with teacher, on-site meetings,, 
follow-up, observations) 

 Making program visits or program consultations, 
providing district/building-wide support 

 Providing professional development/training for 
GWAEA/LEA staff 

 Receiving professional learning/training, agency-directed 
PD, participating in professional growth conferences 

 Conducting office work, making phone calls, checking 
email, completing reports/paperwork, serving agency 
roles (Mentoring/ Induction, Speech Core Team, TQ 
Projects, PLC, etc.), team prep, meetings & class 
planning 

3. Develop and begin new referral procedures by September 
2012.  Analyze type/need of referrals by December 2012. 

4. Develop and begin procedures to collect implementation data 
from Structured Teaching course and Intense Time by 
September 2012 and summarize results by December 2012. 

5. Collect customer/client feedback (Google Survey) with LEAs 
and summarize feedback by December 2012. 

6. Make recommendations for service delivery changes by 
February 2013. 

In the past three years, 20% of the 
Agency’s due process/mediation 
cases were related to autism. 
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Implementation Data/Analysis (Pre-instruction is blue, 6 week check/probe in red).  A 12 week check/probe will occur later this spring. 
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Assistive Technology Action Plan 
 

The Grant Wood AEA Assistive Technology team is available to provide agency wide support 
and services as follows: 
    *support to families and IEP/IFSP teams considering Assistive Technology 
    *specialized AT consultation and collaboration for families and IEP/IFSP teams 
    *professional development opportunities to families and IEP/IFSP teams 
    *provision of an assistive technology lending library 
    *AT Webinars 
 
Regional sites will be established with the support of the GWAEA Assistive Technology team, 
to establish a building level Fast Track AT-LAS team equipped to “guide” the consideration and 
selection of reading accommodations including accessible instructional materials or writing 
technology accommodations. It is believed that by utilizing a thoughtful process for selecting 
reading or writing accommodations, that students in the district with identified difficulties will 
have improved access to the general education core curriculum and hence a better opportunity to 
demonstrate observable student achievement. 
 
Assistive Technology tools and resources are also provided to AEA support staff and/or district 
staff. Assistive Technology services and tools are provided to district IEP team members to meet 
the needs of individual IEP students. Student specific AT Consultations/Collaboration are 
available by request to support district IEP teams in the consideration, assessment and provision 
of Assistive Technology services and devices.  Opportunities for professional development 
relative to Assistive Technology/Augmentative Communication are also provided. 
 
Assistive Technology services and tools are provided to district IEP team members to meet the 
needs of individual IEP students. Student specific AT Consultations/Collaboration are available 
by request to support district IEP team in the consideration, assessment and provision of 
Assistive Technology services and devices.  Assistive technology tools are the only means for 
some students with disabilities to access the general curriculum and to demonstrate their 
understanding of content material. 
 
 
AEA Standard Areas 
Professional Development- Each year based on the needs of our districts and AEA staff we 
design and provide Professional Development opportunities to increase awareness and 
understanding of Assistive Technology services and supports. In addition we created an ATIP 
(Assistive Technology Integration Program) in 2010 for AEA staff interested in developing their 
Assistive Technology expertise. Our newly redesigned AT Team was an outgrowth of this effort 
which provides more regionally based AT support and services. In April 2012 we are hosting an 
AT Conference: Building Bridges-Eastern Iowa Assistive Technology Conference for interested 
administrators, teachers, AEA staff, paraprofessionals and parents. 
 
Diverse Learner Needs- Assistive Technology services and supports as defined by IDEA include 
devices and services for students with disabilities as follows: Assistive Technology Device is any 
item, piece of equipment, or product system, whether acquired commercially off the shelf, 
modified, or customized, that is used to increase, maintain, or improve functional capabilities of 
a child with a disability. Assistive Technology Service is any service that directly assists a child 
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with a disability in the selection, acquisition, or use of an assistive technology device. These AT 
devices and services meet the diverse needs of students with disabilities. The support and 
services that our GWAEA Assistive Technology Team provides to local IEP teams is an effort to 
support and equip districts to meet this mandate. 
 
Media Services- Within the GWAEA Media Center there is a collection of Assistive Technology 
tools that are available for checkout and trial use by our IEP teams. This collection is a valuable 
resource for school teams attempting to meet the needs of students with disabilities. 
 
Service Monitoring 
Ensuring Equitability 
Consideration of Assistive Technology should occur for each special education student at their 
annual IEP meeting.  GWAEA Assistive Technology devices and services are available to 
support the provision of assistive technology for students with identified disabilities at the 
request of the IEP team.  AT Request for Collaboration Form is posted on our AT Website and 
available to all IEP teams as a means to request assistive technology devices, support and/or 
services from our GWAEA Assistive Technology team for students with disabilities. A list of 
regional AT Team members and their contact information is also available for their reference. 

 
Monitoring Implementation 
We are currently utilizing a regional design for the provision of assistive technology services and 
supports for students with high incidence disabilities.  In addition we have a designated AT 
Consultant who meets the needs of students with more complex communication and physical 
needs.  Each Assistive Technology Consultant records in our AT Team database each request 
from our IEP teams for AT Collaboration as well as what type of request was made and when 
that request was completed. 
 
The intent of the provision of Assistive Technology is to identify IEP goal areas that are not 
currently being met solely with specially designed instruction.  The team is then encouraged to 
utilize the AT Consideration Guide and a Trial Use Form to determine the effectiveness of the 
AT tools being introduced. In addition we are monitoring IEP documentation that indicates the 
consideration and provision of AT for students with disabilities as part of their IEP.  Baseline 
data was collected at the start of the 2011 school year in an effort to determine the impact of our 
efforts to improve IEP team understanding and consideration of AT during IEP meetings. We 
utilize our AT Database to monitor the timeliness of our services and needed follow-up including 
dates of initial contacts and follow-up provided until completion of the AT request. 
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Child Find Action Plan 

 
GWAEA provides special education “Child Find” services to all children aged 0-21. These services are 
focused on identifying children suspected of having educational disabilities, such as skills deficits, health 
or physical conditions, or patterns of behavior, that adversely affect their educational performance. A 
child must demonstrate both a disability and an educational need, which exceeds the capacity of general 
education in order to meet special education eligibility criteria.  
 
Part C services, (birth to 3) are organized under the Early Access system, which provides services to any 
child with a 25% delay in any of the following: cognitive, motor, adaptive, social, communication 
domains or who have a condition or disability that is known to have a high probability of later delays if 
early intervention services were not provided. The Part C services ensure students are prepared to enter 
school ready to learn.  
 
GWAEA staff conduct screening assessments to help teachers and caregivers identify children who need 
additional supports. When the presence of a disability is suspected, AEA staff conduct a comprehensive 
evaluation in seven performance domains, including: academics, behavior, mobility and motor skills, 
health, hearing and vision, adaptive behavior, and communication. This "Full and Individual Evaluation" 
is conducted to determine whether a child: a) has an educational disability that diminishes or limits their 
educational performance or significantly interferes with their ability to access, progress through, or 
otherwise benefit from general education instruction, and b) has an instructional need that can only be met 
through the provision of special education services and supports. If the full and individual evaluation 
demonstrates that both a disability and need exists, a determination of special education eligibility is 
made. This determination is based upon the convergence of multiple data sources (i.e. record reviews, 
interviews, observations, and assessments) across several performance domains (i.e. academic, behavior, 
physical, health, hearing and vision, adaptive behavior, and communication) and contexts (i.e. instruction, 
curriculum, environment, and learner supports).  
 
The Child Find services are available to all districts/schools (public and non-public) throughout GWAEA. 
GWAEA uses a non-categorical (e.g. diagnosis neutral) approach to identifying and entitling children to 
special education. Specific procedural requirements, including written parent consent for evaluation and 
60-day evaluation timelines, characterize the entitlement process. 
 
Emphasis has been placed on collecting rigorous progress data. Staff are trained in utilizing a wide variety 
of data sources for the purpose of assisting LEA staff in collecting ongoing progress data. This data is 
used to determine how students are responding to research based interventions, how quickly they are 
closing the achievement gap, and what intensity of services are needed.  District Staff have access to 
alternative tools for gathering and monitoring student progress data. AEA staff coach general and special 
education school staff, counselors and administrators in the utilization of a variety of progress monitoring 
tools and methodologies.  
 

Federal regulations and the Iowa Administrative Rules of Special Education require that "All 
children with disabilities residing in the state, including children with disabilities who are 
homeless children or are wards of the state and children with disabilities who attend private 
schools, regardless of the severity of their disability, and who are in need of special education 
and related services, must be identified, located, and evaluated..." (281—
.111(256B,34CFR300)).  
 
Grant Wood AEA special education staff "provide an effective, efficient, and economical 
means of identifying and serving children … who require special education." Child Find is 
essential to meeting the needs of diverse learners as it initiates the entitlement process, defines 
the educational progress, discrepancy, and instructional needs of students, and determines the 
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special education services and supports needed by the individual. 

GWAEA has allocated a variety of resources to support AEA staff with the Child Find process. 1.0 FTE 
is devoted to supporting professional development in the areas of Child Find and Special Education Rules 
and Procedures. Each region has a staff member on the agency Child Find Leadership Team. The team 
members refine their knowledge and skills in the area of Child Find and provide consultant, coaching, and 
second opinions for staff within their region. The speech language discipline has a Staff On Special 
Leadership Assignment (SOSLA) whose responsibilities include supporting SLPs in the Child Find 
process to increase the consistency of practice throughout the agency. 
 
Regional Leadership Teams develop regional professional development priorities based on agency and 
district data. Improving Child Find practices has been a priority for regional training. Each region has a 
staff member who sits on the agency wide Child Find Leadership team. The Child Find Leadership team 
analyzes data based on agency-wide random EER reviews which utilized the state-wide quality EER 
rubric. The EER review data is used to develop agency-wide, region and discipline specific professional 
development. The team also provides job embedded coaching for AEA staff.  
 
Based on data gathered during the EER reviews there has been an increased focus on early childhood 
Child Find practices. The focus has included; working with the Early Childhood leadership team to 
develop a more comprehensive agency wide approach to improve consistency of practices and rigor of the 
evaluation process. The training for staff has focused on how to collect and utilize rigorous intervention 
data across program and non-program based settings. Early Childhood staff have received training and 
coaching on how to use multiple sources of data to determine educational needs and whether a student is 
eligible for special education services.  
 
Child Find information and training is available to all district staff and administrators. The LEA may 
access the Child Find training through the AEA staff assigned to their building or through their Regional 
Administrators. The training is tailored to district and building needs.  
 
State updates related to Child Find and IEP procedures are provided for AEA and LEA staff through 
professional development training during region meetings, workshops and onsite training. 
 
New hires to the agency receive intensive multiple days training in the area of Child Find and IEP 
procedures. Ongoing coaching and supports are provided for the new hires during their two years of 
mentoring.   
 
GWAEA has developed an agency Child Find Google site which provides training resources and a variety 
of EER models. The resources support and guide GWAEA Staff in making decisions about diverse 
learner needs through the use of data interpretation in the areas of Progress, Discrepancy, Need and 
Exclusionary Factors. This site provides all of the necessary resources, materials, and EER models to 
guide staff in the Child Find process. The Child Find leadership team members and Regional 
Administrators can access this site to assist them in designing and meeting the specific learning needs of 
agency, discipline and region staff.   
 
The agency administrators and Child Find Leadership Team monitor the quality of Child Find practices 
through multiple sources of information such as summer 2012 state wide EER review data, fall 2012 
GWAEA internal EER review data, review of initial placements, and the review of the 60 day timeline. 
IMS compiles quarterly reports on the number of initial placements and exits. All data is utilized to 
determine patterns across the agency, disciplines, and regions. The data also guides the professional 
development across the agency, disciples, and regional level.  
 
The Child Find services are available to all districts/schools (public and nonpublic). The GWAEA staff 
regularly interacts with LEA school staff, students, and families to determine individual student needs 
and eligibility in the Child Find process.   
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Early ACCESS and Childhood Action Plan 2012-2013 

 
‐ The Early Childhood Action Plan addresses having staff members prepared to use 

authentic assessment and tie it to tiered instruction.  This ties to the agency goals of 
increasing the percent of children (students) who perform at the proficient level. 

‐ In Early ACCESS all service coordinators and teachers (Parent/Child Educators; Itinerant 
Preschool Teachers and Early Education Specialists) assignments are monitored monthly 
to assure that assignments are kept at similar caseload levels. 

‐ The EC Action Plan addresses needs of staff who work entirely in the service of children 
aged 0-5 as well as staff working in elementary buildings which have EC programs 

‐ In Early ACCESS and Early Childhood most staff are assigned to general service areas 
and/or regions but there are a few staff who work agency wide including the supervisor 
of early education. 

‐ To monitor efficiency in both Early ACCESS and Early Childhood the supervisor does 
several file reviews, reviews of staff caseloads and an Early ACCESS year-end report 
which addresses needs and what has been done to meet those needs.  There are family 
surveys done both in Early ACCESS and Early Childhood each spring which gather input 
from families. 

‐ To monitor effectiveness, the parent surveys are used as well.  Early ACCESS/Early 
Childhood staff  attend  professional development sessions throughout the year based on 
the action plan and there are feedback sheets to determine participant satisfaction as well 
as need for more training.  There are meetings held with school administrators and other 
agency representatives which also provide feedback on the effectiveness of EA/EC 
services. 

‐ SPP data is collected each year and shared with staff at professional development 
sessions.  Action plans are developed to address specific areas of the data which are in 
greater need for improvement. 
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Data Analysis:  
 
1.  What do you notice when you look at these data? What are you comfortable saying about student and staff performance 
based on these results? 

 
Staff needs survey: indicate the following areas of need:  areas are autism, sensory, language developing, progress monitoring – data 
collection & charting, assessments – screening & determining eligibility, research based interventions & strategies, technology, and 
coaching.   
 
The data indicates 66% of the EC staff has a high level of comfort using PBS strategies. The data indicates that 65% of EC staff has a high 
level of comfort with progress monitoring.   
 
Program evaluation: IDM vs. eligibility, supporting consultative models within the Core; latest innovations in EC; emphasis on professional 
development for AEA and LEA staff including administrators.  
 
Agency SPP:  

 B 12 Data: Agency data indicates 100% children referred by part C prior to age three, who are found eligible for Part B, and 
who have an IEP developed & implemented by their 3rd birthday.  

 C5, C6 Data: Agency data indicated the need to increase referrals in Early ACCESS 
 C3 Data: Early Childhood Outcomes – indicated that we need to improve these scores to show growth children make while in 

programs for children aged birth to 5 
 
The majority of the EC referrals are language and behavior.  

 
2. What additional questions do these data generate? 

Staff Survey:  

Does the staff understand the definition of “coaching and teaching”?  

Does the staff understand how to determine which intervention to use in correspondence to the assessment results. 

SPP Data:  

How do we increase referrals for Early ACCESS?  

How can we refine the referral system to assure the implementation data for EC (3-5) is accurate? 

How can we have consistency in the way in which children aged 3-5 are determined eligible for Part B services? 

How do we link Early ACCESS and EC staff to determine eligibility for Part B?  
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How do we educate staff about the process and use of ECO rating scales? 

How do we as AEA staff consult with EC teachers and parents of young children to improve children’s skills in order for them to be ready for 
school?  

 

3. What staff needs can be inferred from the data?  

There has been growth in EC staff’s understanding of Early Childhood curriculum, instruction & assessment.  

Staff continues to need support in learning and aligning Early Childhood curriculum, instruction & assessment. 

Staff members need to expand their roles and responsibilities to include coaching parents and EC classroom staff in core curriculum, 
instruction and assessment and moving away from looking at each child one at a time. 

Staff members need additional learning and aligning of interventions for children.  

Staff need to grow in their consistent use and determination of ECO rating scales. 

 
4. What do the results and their implications mean for your region/discipline professional development plans? 

The SPP data; C5, C6 will be a major focus of agency and regional work for this year. We will need to maintain the growth made in B12 as 
well.  We need to expand building based staff knowledge of early childhood curriculum, instruction, and assessment. The focus for EC (birth-
5) PD will include; assessment, coaching, and interventions.  Improve the process and data collection system in 3-5 for referrals and services.  
In addition to these content areas, the PD will continue to spend time with ECO rating scales to assure that staff are remembering the key 
components covered in PD last year.  A new item for PD this year will be the EC Child Find sessions which are the result of a group of AEA 
staff who work in EC coming together to bring consistency with our practices in child find for 3-5 year olds.  The group that worked during the 
summer of 2012 found many resources/tools to use to show need, discrepancy and progress.  This training will be available to building based 
staff working in EC programs.  

 

Type of Plan   □  Agency 

  □  Region (please identify) __________________ 

  X□  Discipline (please identify) _Early Childhood_______________ 
 
Person(s) Responsible for Implementing and Monitoring Plan : Jeanie Wade-Nagle, Mary Airy, Melanie Reese. Dee Wagner, Peggy 
Daugherty, Lori Hilmer, Anne Steffensmeier and Kay Schieffer._______________________________________________________________ 
 
Description of the Ideal State:   
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All AEA staff working in building and community based Early Childhood programs (0-5) will have the skills and tools necessary to coach 
EC staff/families in curriculum, instruction and assessment.  Children are participating in high quality programs and entering school as 
successful learners. Children birth to 5 will receive services in a timely manner to meet their needs as indicated by SPP data.  All AEA staff 
involved in the child find process for children aged 3-5 will have the tools necessary to apply the process of determining need, discrepancy 
and progress which in order to determine eligibility for special education.   
 
Critical Element:  Vision + Skills + Incentives + Resources + Action Plan = Change  
 
Goal #1:   
Develop an AEA infrastructure to collect and analysis data to ensure correct & accurate identification of all children 0-5 so the child is able 
to enter school ready to learn at high levels 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

 
Refine agency wide referral and implementation 
data collection system for children 3-5.  
 
Continue use of tracking system to ensure we are 
meeting B12 indicator.   
 
Collect all referrals and transition data for early 
ACCESS and EC to determine outcomes. (B12, 
C5, C6).  
 
Track Early ACCESS Service Coordinator - # of 
referrals and # of IFSP. (C5, C6 indicators)  
 
Continue to work with LEAs regarding all 
children who qualify for Part B services to 
ensure they receive services in a timely manner. 
(B12 indicator).  
 

 
Jeanie & Erlene 
 
 
EC Team 
 
 
Jeanie 
 
 
 
Jeanie 
 
 
 
RAs & Jeanie 
 
 
 

  
August 2012 & 
ongoing 
 
August, 2012 - 
May, 2013 
 
 
July, 2012 & 
ongoing – 
monthly data 
 
July, 2012 & 
ongoing – 
monthly data 
 
August, 2012 & 
ongoing 
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Develop a consistent agency eligibility process 
for children 3-5 which is in alignment with the 
state eligibility criteria.   
 
 
 
 
 

EC Team & 
summer work 
group 

August, 2012 & 
ongoing 
 
 
 

   
Goal #2:   
Provide professional development for AEA and LEA staff to build their capacity to provide quality services for children 0-5 in the areas of 
assessment, curriculum, and instruction.   There will be specific training in the determination of ECO (Early Childhood Outcome) rating 
scores and aligning these scores with assessment and interventions. 
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

 
1. Work with RAs to determine who should 

participate in EC PD. (Awareness level).  
 
2. Plan PD that deepens the understanding 

of EC (0-5) AEA staff in the areas of  
 

 Coaching (LEA staff, parents) 
 Authentic Assessment as it applies to 

Child Find 
 Tiered Instruction/Intervention as it 

applies to Child Find 
 Using and integrating technology into 

the work we do with children in 
assessment and instruction 

 
3. Provide staff development for LEA staff 

working with children 3-5.    

 
EC Leadership 
Team 
 
 
EC Leadership 
Team 
 
 
 
 
 
 
EC Leadership 
Team  
 
EC Leadership 
Team 

 12-13 
 
 
 
 
12-13 
 
 
 
 
 
 
 
12-13 
 
 
12-13 
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4. Provide staff development for AEA staff 

assigned to buildings with EC programs 
 

5. Provide staff development on ECOs 
(Early Childhood Outcomes) and how it 
ties to assessment and interventions 

 

 
EC Leadership 
Team 
 
Jeanie  EC 
Leadership Team 

 
9/7/12, 10/1/12, 
11/1/12 and 
ongoing 
 
 
Embedded 
throughout12-13 

 
Goal #3:   
To develop an AEA communication plan to ensure all of our partners (AEA/LEA) are well informed about the quality of EC (0-5) Services 
provided by GWAEA Staff.  
Action Steps to Be Taken Person(s) 

Responsible  
Resources Timeline Bi-Annual Progress Updates 

1)  Communicating and collaborating with 
agencies about EA and EC. 

 
2)  Increasing awareness and serving more 

children in EA – a plan to meet two times 
a year at a minimum with key agencies 
and hospitals 

 
3)  Share Stories with George Held to 

indicate parents, teachers and 
administrators positive experiences 
within the 0-5 services provided by 
GWAEA 

Jeanie & EC team 
 
 
Jeanie 
 
 
 
 
Jeanie & EC team 
 
 
 
 

 12-13  
 
12-13 
 
 
 
 
 
12-13 

 

Implications for Agency Professional Development: 
Professional development through the professional development department will include several opportunities for AEA and LEA staff members 
working in Early Childhood – Jeanie and Melanie are on the PD committee; Mary A. and Melanie help to determine needs and establish classes;  
Mary and Jeanie are on the statewide early childhood network. 
 
Early Childhood PD will focus on developing knowledge and skills for AEA staff in the area of Early Childhood curriculum, instruction 
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and assessment.  This is a change in focus for those in EC to a more consultative role rather than as much direct service. 
 
Early Childhood PD will continue to include staff working in elementary buildings which have EC programs.   
 
Implications for LEA Involvement: 
 

 Inform AEA staff that LEA includes community based EC settings as well as school based EC settings. 
 As staff members are trained they will feel confident to share ideas, strategies and resources to improve student learning. 
 There will be opportunities for collaborative trainings with other agencies and school districts. 

 
Evidence of Success (How will you know you are making progress?  What are your benchmarks?) 
 

Participant surveys – we are going to return to using paper surveys because we had difficulty getting staff members to respond electronically. 
Progress toward data collection system 
Agendas for PD addressing the action plan goals 
An increase in the number of participants in EC PD sessions. 
 
Evaluation Process (How will you determine that your goal has been reached?  What are your measures? 

The data collection systems being implemented. 
Participant surveys will indicate a growth in staff’s knowledge and skills. 
Data collected at PD sessions indicating how new materials are being implemented. 
 
To accomplish the needs of the discipline, added days may be requested by discipline leads.  Identify the number of additional days 
needed, and outline on a separate page the plan for use of that time.    
 

 
 
Internal and External Mentoring & Induction 
 
Agency Profile:  Since the Teacher Quality Legislation passed in 2001, GWAEA has provided mentoring and induction supports and services to 
both its LEAs in the region and the internal AEA staff.  In 2006, GWAEA began partnering with the New Teacher Center to provide research and 
evidence-based professional development and leadership for mentors, program leaders and administrators to develop comprehensive induction 
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systems in local school districts to accelerate beginning teacher effectiveness, increase teacher retention, develop teacher leaders and improve student 
learning. 
 
Summary of Data Analyzed:  

 
 
Student Performance Data  

 IIP  
 On-line Assessment 

(Reading/Math/Science) 
------------------------------------------- 

Social/Emotional/ Behavior 
Data 

 Iowa Youth Survey 
------------------------------------------- 

Needs Assessment Data 

 AEA Staff Needs Assessment 
------------------------------------------- 

Other Data 

 Satisfaction Surveys from 
LEAs and AEA mentors, 
new staff, and Regional 
Administrators/Supervisors 

 
 
      

State Teacher Retention Data 
 Prior to 2001, Iowa had 30.7% of its beginning teachers leaving the profession within the first three to five 

years. 
 In 2007, Iowa still had an average of 30.7% of its beginning teachers leaving the profession within the first 

three to five years.   
 In the GWAEA area, the average was 41% of the beginning teachers leaving the profession within the first 

three to five years. 
 

Teacher Retirement Eligibility 
 In 2010, state data indicates that over 40% of Iowa’s current teaching force is eligible to retire 

within the next 5-10 years. 
 
Proficiency of Special Education Students 
 State Performance Plan (B3C) Proficiency rate for children with IEPs against grade level standards 

and alternate achievement standards. Proficiency rates for students with IEP’s is significantly lower 
when compared to general education in reading and math.  Although some gains were noted in 
the proficiency data, the achievement gap when compared to general education students, is not 
closing.  Data suggest more of an emphasis on direct instruction to students with IEP’s. 

 
Satisfaction Data 
Data from the new staff survey, spring 2012 showed that 94% of new staff reported that the mentoring 
program was helpful in them becoming an effective AEA professional, 83% reported having conversations 
about the AEA standards and the relationship to their work with their mentor and 100% reported they 
engaged in conversations with their mentor about student learning.  The survey indicated that 56% reported 
that the mentoring program kept them at the AEA.  

Data from the mentor survey showed that 93% of mentors reported increased confidence noted in their 
mentees and 100% reported increased competence in their mentees.  Data also showed  that 100% of 
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mentors reported having reflective conversations about professional practice in their coaching 
conversations with their mentees. 

 

 
Person(s) responsible for implementing and monitoring plan : 
 
Kim Owen, GWAEA Regional Administrator Mentoring and Induction 
Emily Thomson, GWAEA Mentoring Consultant 
 
Goal #1:  Grant Wood AEA will implement a partial release mentoring model for Year One AEA staff who are new to the profession or new to the agency 
to accelerate professional practice of new AEA staff and improve outcomes for children in special education to close the achievement gap in AEA 10. 
Action Steps to Be Taken Person(s) 

Responsible  
Timeline Data Sources 

 Provide research-based mentoring professional 
development to induction coaches and 1:1 
mentors  

 Implement the Mentor Accountability and Growth 
system from New Teacher Center to ensure 
development of induction coach practice 

 Provide community of practice sessions for 
Induction Coaches 1x/monthly to problem-solve 
issues of implementation and improve content 
knowledge and coaching skills 

 Create accountability measures for 1:1 mentors 
to  ensure implementation of professional 
learning and alignment to Agency work 

 Provide quarterly mentor forums for LEA mentors 
and instructional coaches to practice coaching 
skills, build a community of learners and problem-
solve issues of professional development 

 
GWAEA Mentoring 
and Induction 
Team 
GWAEA Induction 
Planning Team 
 

2013-2014 school year Professional development 
attendance logs and surveys 
 
 
Artifacts of induction coach practice 
 
 
Attendance logs, feedback forms, 
artifacts of practice 
 
 
 
Artifacts of mentor practice 
 
Attendance logs, feedback forms, 
artifacts of practice 
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implementation 
 Develop induction standards for new AEA staff to 

ensure mentoring and work is aligned with 
Agency mission, vision goals and standards 

 Develop a process for triad conversations with 
AEA administrators to ensure alignment of 
supervision and mentoring 

 Provide job-embedded coaching for Year One 
AEA staff 1-2 hours bi-weekly to accelerate new 
AEA staff practice and improve client learning 

 Measure the impact of AEA staff on student 
learning by looking at IEP progress and Analysis 
of Student Work, growth toward Common Core 
standards 

 Development of a continuum of AEA professional 
practice 

 Develop differentiated mentoring curriculum and 
new AEA staff curriculum to support Year One 
and Year Two hires 

 Facilitate Induction Planning Team Meetings to 
develop and monitor GWAEA Induction Program 

 Develop a program evaluation to measure 
implementation and impact of the GWAEA 
Mentoring and Induction Program 

 Create communication structures and data 
sharing opportunities to show implementation 
and impact of the GWAEA Mentoring and 
Induction Program 

 

Self-assessment by AEA staff 
 
 
Artifacts of practice, logs of triad 
conversations 
 
Online database of logs and tools 
 
 
 
IEP progress reports, IEP results, 
ASW tools 
 
Artifact, self-assessment data 
 
 
Scope and sequence of curriculum 
 
 
Attendance logs, feedback forms, 
agendas 
Impact matrix 
 
 
Flowcharts, documents 

  
Goal #2 Grant Wood AEA, in partnership with New Teacher Center, will implement a comprehensive induction model in LEAs to accelerate beginning 
teacher effectiveness, improve retention of effective teachers and improve student learning outcomes 
Action Steps to Be Taken Person(s) 

Responsible  
Timeline Data Sources 

 Provide research-based mentoring professional 
development to induction coaches  

 Provide job-embedded coaching for Year One 
beginning teachers in LEAs 1-2 hours weekly to 
accelerate beginning teacher practice and 

GWAEA Mentoring 
and Induction 
Team 
NTC i3 grant Lead 

2013-2017 Professional development 
attendance logs and surveys 
 
 
Artifacts of induction coach practice 
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improve student learning 
 Implement the Mentor Accountability and Growth 

system from New Teacher Center to ensure 
development of induction coach practice 

 Provide community of practice sessions for 
Induction Coaches weekly to problem-solve 
issues of implementation and improve content 
knowledge and coaching skills 

 Provide research-based, principal professional 
development to support administrators in 
developing coaching and supervision skills to 
accelerate beginning teacher practice 

 Develop a process for triad conversations with 
LEA administrators to ensure alignment of 
supervision and mentoring 

 Measure the impact of teacher practice and 
mentoring on student learning by looking at IEP 
progress and Analysis of Student Work, growth 
toward Common Core standards 

 Facilitate Induction Consortium Network Team 
meetings quarterly 

 Utilize a  program evaluation created by SRI 
International to measure implementation and 
impact of the NTC Intensive Induction Model 

 Provide in-district consultation to participating 
LEAs 1x/semester 

 Implement Learning Zones, online formative 
assessment system for induction coaches and 
beginning teachers 

 Create an impact matrix of the GWAEA 
Mentoring and Induction Consortium 

 
 
 
 
Attendance logs, feedback forms, 
artifacts of practice 
 
 
Professional development 
attendance logs and surveys 
 
 
 
Artifacts of practice, logs of triad 
conversations 
 
 
IEP progress reports, IEP results, 
ASW tools 
Attendance logs, feedback, artifacts 
 
Surveys, observations, self-
assessments, interviews, mentor 
standards, interviews 
 
District logs 
 
Online tools, logs, continuum data 
 
 
Impact matrix document 
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Goal #3:  Grant Wood AEA will provide a continuum of mentoring and induction services to our LEAs to ensure all beginning teachers have access to 
instructional mentoring to improve their teaching practice and outcomes for all their students. 
Action Steps to Be Taken Person(s) 

Responsible  
Timeline Data Sources 

 
 Provide research-based mentoring professional 

development to LEAs to their instructional 
mentors for beginning teachers 

 Create practice expectations for mentors to 
ensure mentoring skills are transferring into 
mentor’s teacher’s practice 

 Provide advanced mentoring professional 
development to LEA mentors and instructional 
coaches to develop skills for complex coaching 
situations, mentoring for equity and mentoring for 
differentiation 

 Provide quarterly mentor forums for LEA mentors 
and instructional coaches to practice coaching 
skills, build a community of learners and problem-
solve issues of professional development 
implementation 

 Provide research-based, principal professional 
development to support administrators in 
developing coaching and supervision skills to 
accelerate beginning teacher practice 

 Provide quarterly Induction Program Leadership 
network meetings to coach and support 
development of LEA comprehensive induction 
systems 

 Provide technical assistance and in-district 
consultation to LEAs for ongoing coaching and 
support to develop and implement the LEA 
mentoring and induction systems. 

 

GWAEA Mentoring 
and Induction team 

 
2013-2014 school 
year 

Professional development 
attendance logs and surveys 
# of LEA mentors certified annually 
 
 
 
Artifacts of mentor practice 
 
 
Professional development 
attendance logs and surveys 
 
 
Attendance logs, feedback forms 
 
 
 
Professional development 
attendance logs and surveys 
 
 
Attendance logs, feedback forms, 
LEA program goals, self-assessment 
on standards 
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Provisions for equitable availability of services: 
External M & I Program – All 32 districts in the GWAEA region have the opportunity to participate in the GWAEA Mentoring and Induction professional development 
and in the leadership network meetings.   
 
Internal M & I Program – All new contracted staff (new to the profession and new to the Agency) are provided with an Induction Coach (a partially released highly 
effective mentor) during their 1st year at the Agency and a discipline specific one-to-one mentor during their second year of induction.   
 
Agency-wide funding resources to deliver services to meet Agency-wide goals:  2.0 FTE (Kim Owen, Emily Thomson, Mary Formanek), professional 
development registrations from LEAs, Teacher Quality dollars for AEA professional development registrations 
 
Agency-wide staff allocations to deliver services to meet Agency-wide goals: 2.0 FTE (Kim Owen, Emily Thomson, Mary Formanek) 
 
Agency-wide time resources to deliver services to meet Agency-wide goals: 2.0 FTE (Kim Owen, Emily Thomson, Mary Formanek) 
 
 
Evidence of meeting all standards for services: 
School Community Planning - 
The external GWAEA Mentoring and Induction (M & I) program provides consulting opportunities for district leaders and administrators to develop high quality local 
Mentoring and Induction plans and networking opportunities for district leaders to work collaboratively to meet and monitor progress toward program goals.    
 
Professional Development –  
GWAEA in partnership with the New Teacher Center (NTC) provides research and evidence-based professional development to LEA mentors, AEA mentors, LEA 
instructional coaches, AEA staff and LEA and AEA administrators. The learning focuses on the coaching skills necessary to help the beginning teacher or new AEA 
professional become autonomous professionals who are constantly reflecting on their practice for continuous improvement in order to improve student learning. 
Participants learn coaching language stems and an interaction framework to move professional practice forward, how to conduct observation cycles and provide 
objective data and nonjudgmental feedback to the beginning teacher for them to reflect on how effective their teaching practice is on student learning and how to 
analyze student work to differentiate instruction for all learners. All of the professional development sessions include theory, demonstration, practice, feedback and 
coaching and participants have between class learnings to practice implementation of the skills with their beginning teachers. 
 
Curriculum, Instruction, and Assessment – 
The NTC professional development focuses on instructional mentoring techniques and tools that incorporate the Iowa Teaching Standards, Iowa Core, and analysis 
of student work to differentiate instruction to improve student learning for all students. 
 
Diverse Learners – 
The NTC professional development includes tools that are specifically designed to support new general education and special education teachers in designing 
instruction to meet the needs of diverse learners.   
 
Multi-cultural Gender Fair – 
The NTC professional development includes tools and processes that are specifically designed to support mentors and new teachers by incorporating equity 
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principles into their instruction and to differentiate instruction to meet the needs of diverse learners.  
 
Evaluation Process  
 

System for measuring efficiency of services: 
Efficiency:  AEA 10 program leaders attend national professional development to be able to provide high quality, research-based professional 
development to their clients. The program contacts have been invited by the New Teacher Center to present the professional development in AEA 10 
to increase capacity to provide services to our clients.  We offer mentor forums and mentor facilitator network meetings and high quality professional 
development to support the learning and capacity of our LEAs. 
 
System for measuring the effectiveness of services: 
Effectiveness:  We get feedback during and after our professional development sessions from participants and adjust the instruction design to meet 
their learning needs.   
https://peoplebox.aea11.k12.ia.us/LN006308INSTRUCTIONAL_MENTORING_FEEDBACK_FORM_Sept7-8.doc  
https://peoplebox.aea11.k12.ia.us/LN006889COACHING_AND_OBSERVATION_STRATEGIES_FEEDBACK_FORM.doc  
https://peoplebox.aea11.k12.ia.us/LN006314COACHING_IN_COMPLEX_SITUATIONS_FEEDBACK_FORM.doc  
https://peoplebox.aea11.k12.ia.us/LN006311ANALYZING_STUDENT_WORK__FEEDBACK_FORM_Oct_20-21.doc  
https://peoplebox.aea11.k12.ia.us/LN006315MENTORING_FOR_EQUITY_FEEDBACK_FORM.doc  
https://peoplebox.aea11.k12.ia.us/LN006316THE_ROLE_OF_THE_PRINCIPAL_IN_SUPPORTING_HIGH_QUALITY_TEACHER_INDUCTION__FEEDBACK_FOR
M.doc 
 
Process for reporting progress toward Agency-wide goals: 
Formative data will be formally collected 2x/yr from stakeholders in the AEA Mentoring and Induction system and from LEA mentoring and induction program 
leaders to measure implementation.  Impact measures for accelerated beginning teacher and new AEA staff practice, retention and student learning outcomes will be 
collected annually and shared with district leadership teams and AEA cabinet and management. 
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Equity Formula 
 
Grant Wood AEA uses an Equity Formula (page 372) to ensure the equitable distribution of special 
education staff to the districts.  Factors considered in determining each region’s portion of staff equity 
are:  resident enrollment plus/minus open enrollment, weighted tuition in/out, non-public enrollment, 
home interventions/IFSPs, and additional special education weightings.   
 
A mileage factor is included in the equity formula.  It is recognized that staff serving rural districts 
spend more time in the car traveling than staff in urban districts.  In order to equalize the service time 
for rural districts, the mileage factor is included for the rural regions (SW, NW, NE).   
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378 | P a g e  
 

Provisions for Management Services 281 – IAC 72.9(1)(f) 
Grant Wood AEA provides management services to school districts and other education agencies.  To 
continue the Management Services support provided by the agency, the following plan components 
are in place: 
 

 As needed, the Superintendents’ Advisory Council reviews current and proposed management 
services that are and could be provided. 

 
 Annually, the area Superintendents are visited by members of the Agency’s Cabinet.  During 

this visit, the management services provided are discussed. 
 

 Request from districts for inclusion with existing management services will be made to the 
Chief Administrator, or designee. 
 

 Request for new management services will be brought to the Cabinet.  If approved, the 
information goes to the Superintendents’ Advisory Council and then to the area 
Superintendents. 
 

 The Cabinet will use the following criteria to determine how or whether the AEA will provide 
management services: 

o Must be fiscally sound and within the Agency’s ability to fund 
o Some “buy in” by local schools must be included 
o Must align with AEA vision 
o Must be used by multiple districts after the first year or fiscally neutral 
o Sunset review every three years 
o Fees will be set by the Cabinet with input by the Superintendent’s Advisory Council.  

Further reviews will utilize the Superintendent’s Advisory Council process. 
 

 Management Services Currently Provided or Available: 
o Financial Data Processing 
o PowerSchool 
o Support for Student Information System Programs and Customization 
o SEMS Substitute Program 
o Student Learning Programs (Off-Sites) 
o Human Resources Systems 
o VAST 
o Print Services 

 
 Service Agreements with Other AEAs and Public Agencies 

o Jones County Empowerment 
o Johnson County Empowerment 
o Linn County Empowerment 
o Washington County Empowerment 
o Cedar County Empowerment 
o Iowa Education Consortium 
o Iowa Association of Educational Purchasing 
o Iowa IMS System 
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o State Library 
o Iowa Educational Services for the Blind and Visually Impaired 
o AEA Compact 
o Collaborating for Iowa Kids 
o Eastern Iowa Compact 
o Horizons 
o Head Start 

 
 Agreements are normally developed as contracts or as 28E agreements 

 
 Annually, during the meetings with LEA Superintendents, a review is held to evaluate the 

efficiency and effectiveness of management services currently being provided to the districts. 
 

 Contracts, letters of agreement, and purchase orders will be used to provide management 
services to districts. 
 

 The Agency’s Cabinet, per processes established by the Chief Administrator, will determine 
costs and payment methods for services to outside agencies. 
 

 The Agency has procedures for the development of contracts, letters of understanding, and 
purchase orders.  Sale of service is included in agency budget and fiscal reporting. 
 

 The Agency uses the Superintendent visits to determine new management services and usage, 
production and sales reports to determine fiscal effectiveness of these management services. 
 

 

The AEA Provides Expensive and Specialized Equipment 
 The Agency provides districts specialized equipment and assistive devices for students with 

disabilities. 
 

 Cost of this equipment ranges from a few dollars to several thousand dollars. 
 

 The Agency purchases some of these items and keeps them in inventory for use as needed.  In other 
cases, families who have purchased assistive devices have given them to the agency when their child 
outgrew the equipment.  When families give the agency such devices, the OT/PT staff provides 
original cost information to the agency’s accounting department for its records. 
 

 The current methodology used for loaning such assistive devices and equipment is for the teacher 
and/or principal from the school and one of the Agency’s Occupational Therapists or Physical 
Therapists to confer on a student’s needs and accommodations.  The OT or PT can specify equipment 
needed, and orders these devices from the agency’s Staff Distribution Center, where they are kept in 
inventory. 
 

 The student equipment is checked out to the school on behalf of the student who needs it.  The child 
may use the device for as long as necessary, depending on his/her needs and the adaptability of the 
equipment as the child grows physically. (A list of equipment provided by the agency is listed at the 
end of this document.) 
 

 There is no charge to the school or to the parent for the use of these loaned devices. 
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How the AEA Provides for Furnishing Expensive and Specialized Equipment 
 
The AEA provides expensive and specialized equipment to students and families through the Staff 
Distribution Center.  This collection contains equipment for students with varying levels of disabilities. 
 
Equipment is selected that addresses the various needs of children with disabilities.  New items are 
purchased based on discipline needs.   Equipment is housed, inspected and delivered for Grant 
Wood AEA staff. 
 
Equipment is cataloged and entered into the online catalog and inventory system where it is 
monitored for use and cost.   
 
 Areas that have specialized equipment and examples of equipment include: 

 Assistive Technology 
 
Title Cost 
Big grips frame and stand for iPad $  60.00 
Big talk triple play $185.00 
Chin Switch $  58.00 
Cruise adapted trackpad $400.00 
iPad VO (voice over) controller $199.00 
 
Total worth of Assistive Technology materials: $15,166.00 

 
 
 

 Occupational Therapy 
 
Title Cost 
Ball chair with legs $  35.00 
Ball Bowl holding ring – 18”-22” therapy 
balls 

$  26.00 

Battery operated scissors – switch adapted $174.00 
Compression vest – small $  85.00 
Classic balance ball chair $188.00 
Fusion $350.00 
Good grips weighted souper spoon $  11.00 
Grab bar $155.00 
Medium 3 ½ pound weighted lap pad $  39.00 
Pediatric abdominal binder $  35.00 
Steamroller – deluxe $489.00 
T-stool rectangular $120.00 
Universal flexible arm $  25.00 
 
Total worth of Occupational Therapy materials: $19,086.00 
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 Physical Therapy 
 
Title Cost 
Adjustable positioning chair – 
preschool/primary with tray 

$1,300.00 

Dolphin bath chair $ 268.00 
Hoyer hydraulic lift $1,265.00 
KidWalk I dynamic mobility system $2,450.00 
Large corner chair with casters $ 588.00 
Medium deluxe floor sitter/feeder seat $ 603.00 
Rifton dynamic stander $3,053.00 
Rifton small pacer/gait trainer $2,883.00 
   
Straddle sitter $ 120.00 
Supine stander with tray – early 
intervention 

$1,934.00 

Tumble forms large feeder seat $ 621.00 
Wenzelite tilt/recline chair  $1,713.00 
 

 Total worth of Physical Therapy materials: $110,409.00 
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Grant Wood Area Education Agency 
Item:  Provision of Management Services 
 
Describe how the AEA determines the cost and method of payment for services provided to LEAs and 
other AEAs in Iowa. 

 
Examples of management services provided by GWAEA include: 

 PowerSchool student information system 
 Business Applications - Accounting & Payroll 
 Substitute Employee Management System (SEMS) 
 Van Allen Science Teacher (VAST) Center 
 E-Rate assistance 
 Budget preparation workshops 
 Media relations/Crisis communication 
 Reorganization studies 

 
Some of these services are provided at little or no cost to school districts in the GWAEA service area.  
For the software solutions and the VAST Center, pricing is determined based on actual costs to 
provide the services and other considerations.  Further explanation is provided for each major service: 

 
PowerSchool 
This is the student information system currently supported by GWAEA.  It includes demographics, 
attendance, scheduling and grading information.  The Agency has also enhanced PowerSchool to 
include modules that are not available in the standard software version:  e-registration, behavior 
management, health/clinic log, learning supports, document vault, Iowa Core, DIBELS and ITBS 
graphing.  This software helps districts in a number of ways including saving time and money, by 
integrating programs for efficiency and to facilitate reporting to the Iowa Department of Education. 

 
The pricing for this software solution to school districts has been determined based on several factors: 

 the licensing costs paid to Pearson for the basic software ($3.38 per student for FY13) 
 staff salary/benefits costs for programmers and consultants at GWAEA who develop modules 

and provide software support and training 
 network and equipment costs for the servers and other hardware needed to host and operate 

the software 
 a pricing strategy to provide it to districts at a cost slightly below the full price that Pearson 

charges on the open market ($7-8 per student) 
 for FY13 the licensing cost through GWAEA is $6.00 per pupil 

 
Business Applications – Finance & Payroll 
The Finance and Payroll systems are web-based, comprehensive, user-friendly, flexible and 
specifically designed for the K-12 school districts in Iowa. The Finance system includes General 
Ledger, Purchase Order, Accounts Payable, Account Receivable, Check Reconciliation, Budgeting 
and Fixed Asset modules. It follows fiscal-year oriented fund accounting principles to comply with 
federal and state reporting requirements. The Payroll system includes an Employee Self-Service 
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module for increased efficiency in delivering and collecting payroll and leave data with employees. 
The Payroll system assists clients with the increased payroll complexity dictated by federal and state 
laws for paying, tracking and reporting requirements.  
 
The pricing structure for the business applications includes projecting total direct costs:  primarily 
staff salaries/benefits, as well as mileage/travel, supplies and purchased services.  The current fee 
structure includes a $1,000 set up charge + a tiered charge based on enrollment ($1,350 - $22,250 per 
district).  This results in program revenues that cover roughly 75% of the direct and indirect costs. 

 
SEMS 
This is a computerized substitute scheduling system that is used by twelve public and non-public 
school districts in the GWAEA area.  The system serves as a clearinghouse to provide efficiencies 
related to substitute management.  Each school/agency still retains the right to determine which subs 
they employ.  The full budget to operate the program is determined annually by a committee 
representing all participating entities.  Those costs include:  software maintenance, GWAEA staffing 
for paperwork processing as well as support and help desk services, internet, postage and background 
checks.  100% of the costs are then billed to districts on a pro-rata basis based on number of staff. 

 
VAST 
The VAST Center provides leadership and support for exemplary science teaching.  The goals of the 
center include creating high-quality science learning environments through the provision of well-
designed curriculum, professional development for teachers and administrators, classroom materials 
and assessment strategies.  The current VAST material center includes 54 different science kit 
offerings which are available for use in both GWAEA districts, as well as through partnerships with 
AEA 1 and AEA 9 for other school districts in eastern Iowa. 

 
The pricing structure for the VAST materials center includes projecting total direct costs which 
include:  staff salaries/benefits, new kit purchases, supplies for replenishing kits, substitute 
reimbursement/stipends for training sessions for teachers, truck rental/gasoline for delivery of kits.  
The current fee structure is rental charges of $67.63 per kit for AEA 10 districts and a higher rental of 
$112.00 per kit for non-AEA 10 districts.  There is also a professional development fee of $40 per 
class/per teacher.  This results in program revenues that cover roughly 76% of the direct and indirect 
costs. 
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Grant Wood Area Education Agency Professional Development Plan 
School Year 2013 - 2014 

 
Grant Wood AEA has three goals that guide our work: 

 
 

1. Increase the academic performance of all students. 
 
 

2. Increase the percentage of students who perform at the proficient level. 
 
3. Increase student acquisition and application of 21st century skills and knowledge. 

 
 

The following data help us to assess our progress toward achievement of these goals and are used 
extensively to guide the professional development work of Grant Wood AEA: 

 
 

1.   Iowa Assessment Data  
 
 

2.   State Six-Year Performance Plan Data  
 
3.  Healthy Indicators Data 

 
 

PD TARGET 
 

 Increase the percent of students entering school ready to learn at high levels. 
 

 Increase the percent of youth with IEPs that are citizenship, college and career ready. 
 

 Increase the percent of students who meet proficiency in math, reading, and science on 
district wide assessments – particularly students on IEP’s. 

 
 Increase the percent of students making more than one year progress on district wide 

assessments. 
 

CONTENT 
 

 Content for professional development activities in reading, math, and science will be 
supported by evidence-based research. Content may be selected initiatives (e.g. LETRS, 
Second Chance Reading, PBIS, Adolescent Literacy, Cognitively Guided Instruction, 
Read it Again, etc.). AEA staff will participate in professional development opportunities 
for the purpose of building capacity with research-based instruction (e.g. Cognitively 
Guided Instruction, Explicit Instruction, technology integration, PODD training, STAR 
and Structured Teaching for students with Autism, etc.) at both the AEA level and at the 
LEA level. These professional development activities will support the development of 
high quality core, targeted and intensive instruction including Iowa Core priority 
standards and aligned assessments including screening, diagnostic, formative and progress 
monitoring assessment data. 
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 Content for Early Childhood professional development opportunities will be aligned with 
the Iowa Early Learning Standards and will meet the professional development standards 
of the State-wide, Voluntary, 4-year-old Preschool Program. AEA sponsored professional 
development opportunities will be created using curriculum and assessment that is 
supported by evidence-based research (e.g. Creative Curriculum, GOLD Assessment 
System, IDGI assessments), and instruction that is supported by evidence-based research 
(e.g. Creative Curriculum, PBIS, Read it Again, and technology integration, etc.). AEA 
staff will participate in the professional development opportunities for the purpose of 
building capacity with research-based curriculum, assessment, and instruction practices at 
both the AEA level and at the LEA level. 

 
 Content for professional development opportunities focused on increasing the percent of 

youths with IEP’s who are citizenship, college and career ready will be supported by 
evidence-based research and/or research-validated practices. Content may include 
initiatives (Iowa Core, Authentic Intellectual Work, Transition Planning, Personalized 
Learning, etc.). 
Content for professional development activities focused on achieving improved social and 
learning outcomes while preventing problem behaviors will be supported by evidence-
based practices. Content may be selected from state-wide initiatives (e.g. Positive 
Behavior Supports) and/or from other national-wide programs (e.g. Olweus, etc.). AEA 
staff will participate in the professional development opportunities for the purpose of 
building capacity with research-validated practices both at the AEA level and at the LEA 
level. 

 
Content for AEA staff professional development will be based on Needs Assessment data 
gathered annually and from AEA 10 student achievement data. This will include professional 
development activities designed to enhance the knowledge and skills necessary to support 
districts and schools in developing organizational structures and processes and for the 
improved use of data to meet student needs and increase academic performance (e.g. IPI 
training, PLC training and Data Teams training, Analysis of Student Work, etc). This may 
include areas of instructional leadership, resource allocation, school improvement process, 
assessment, and progress monitoring. Content selected for AEA-wide professional 
development activities will be selected based on data at the region and school level and 
evidenced in the Region Action Plan. Professional development content will be evaluated by 
whether or not the research for the content is supported through an experimental or quasi-
experimental design.  

 
 

Standards and Criteria addressed through learning and implementing the professional development 
content: Standard 1 – b, c, d, e; Standard 2 – a, b, c, d; Standard 3 – c, e; Standard 4 – a, b, d, e; 
Standard 5 – a, b, c; Standard 7 – a, b, c; Standard 8 – c, e 
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Training/Learning Opportunities 
 

All AEA employees will participate in professional growth opportunities. They will select 
activities based on their responses to the AEA Needs Assessment and/or their individual 
professional growth plans. Professional development activities will be planned at the agency 
level, region level, and discipline level, and will align with agency-wide data, regional data, 
and LEA data. AEA employees are expected to participate in LEA professional development 
activities for the purpose of assisting with workplace implementation of the workshop 
learning. 

 
 

Professional development activities will be aligned with the Iowa Professional Development 
Model. They will include theory, demonstration, practice, collaboration, and feedback. Staff 
will have an opportunity to practice PD content in workshop settings prior to implementing the 
learning in workplace settings. Professional development sessions will be scheduled 
throughout the year so learning is ongoing. In addition, adequate time will be scheduled for 
each professional development opportunity so participants have adequate time to learn and 
implement the content with fidelity. Schedules for professional development sessions will be 
made available to staff through regional and agency communications. 

 
 

Theory will be provided through the use of presentations, research articles, video clips, 
research sound-bytes, and/or pod casts. Professional development providers will provide 
demonstrations of instructional strategies during professional development sessions. The 
demonstrations will be live demonstrations given by the presenters or possibly demonstrations 
that have been videotaped. Demonstrations will be of high quality and will follow the “moves” 
or steps of the instructional strategy/model being studied. Opportunities to develop lessons and 
practice strategies will occur during the professional development sessions. Agendas for 
professional development sessions will be created based on the study of implementation data 
and/or changes in student performance. In addition, participants will be expected to implement 
the content from professional development activities as a part of their job-embedded 
responsibilities. 

 
 

COLLABORATION/IMPLEMENTION 
 

Time will be scheduled for AEA employees to collaborate with one another and/or with LEA 
colleagues to discuss professional development content, to plan lessons and/or interventions, and 
to analyze student performance data. 

 
 

Participants will be responsible for completing implementation information and submitting it to 
the professional development providers. Professional development providers will analyze 
implementation data and use it for designing future professional development sessions. 
Participants should be practicing the content frequently enough to ensure fidelity and so the 
professional development content becomes a part of their professional repertoire. Job-embedded 
coaching opportunities will be on-going.  
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FORMATIVE EVALUATION 
 

Formative evaluation data will include data related to: 
 

 changes in student performance 
  changes in school structures (allocation of resources, leadership development, policy 

support, cross role learning, technical assistance, etc.) 
 level of implementation 
 amount of collaboration 
 satisfaction with professional development sessions 
 changes in learning 

 
AEA 10 will use a professional development survey as its formative evaluation tool. The survey 
will be completed by all professional development participants (AEA and LEA) at the end of each 
professional development session. The survey includes the following information: satisfaction 
with the professional development session; learning outcomes for the professional development 
session; level of implementation that has occurred during and between professional development 
sessions; changes in student performance based on the implementation of the professional 
development content. 

 
 

The data will be analyzed by professional development providers and will be used to develop 
future professional development sessions as a way to identify participants’ needs in learning; 
needs for supporting higher implementation; needs for supporting implementation with stronger 
fidelity; changes for improving satisfaction. 



 

SUMMATIVE EVALUATION 
 

AEA 10 will monitor the results of the professional development effort at the agency 
level by analyzing the following data: 

 
 

Student Data – (e.g. Iowa Assessments, benchmark data,  diagnostic data, 
attendance data, office discipline data, suspension and expulsion data, graduation 
rates, effective secondary transition, etc.) 

 
 

Six Year State Performance Plan Data 
 
 

Professional Development Measurement System Data 
 
 

Staff Needs Assessment Data 
Survey of 
Professional 
Development 
Participants  

Completed at the end 
of participation 

Electronic survey  Reviewed by 
Professional 
Development 
Coordinator and 
Advisory 
Committees 

Annual Survey to 
district staff 

Distributed through 
Communications 
Office 

Electronic Survey Reviewed by 
Professional 
Development 
Coordinator and 
Advisory 
Committees 

License Renewal 
and Professional 
Development 
Advisory 
Committees 

Bi-annual and Tri-
annual meetings.  
Agenda includes 
discussion of 
discipline and district 
needs and initiatives. 

Agenda item with 
discussion 

Reviewed by PD 
Advisory 
Committee 

Region and 
Discipline Action 
Plans 

Completed Annually Discipline data, 
Region data, 
district data 

Reviewed by 
Professional 
Development 
Coordinator 

District Service 
Plans 

Completed Annually District Data Completed by 
Regional 
Administrator – 
needs data shared 
with PD 
Coordinator 

Advisory 
Committee  

Discussion of district 
initiatives and needs 

Focus group Shared with PD 
Coordinator 
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Data for measuring changes in structures that are necessary to sustain school 
improvement efforts focused on improving student achievement – (e.g. Region and 
Discipline Action Plans, etc.) 

 
 

The results of this data will be used to write the agency-level professional development 
plan for the next cycle. The following implications will be considered when developing the 
plan: 

 
 

 If the goal and indicators have not been accomplished, student data indicate 
students are responding, and staff are fully implementing, continue the initiatives as 
is. 

 
 If students are not responding, but data suggests staff are not fully implementing, 

continue the initiatives with changes. Emphasize processes to increase 
implementation. 

 
 If students are not responding and staff are fully implementing, consider selecting 

different strategies. 
 

 If indicators for student achievement have been met, consider the initiative complete, 
and begin decision-making process to select another professional development target 
to address a different or revised goal. 

 
Results will be shared with stakeholders through our Annual Progress Report, Bulletin Board 
updates, articles in The Linker, Profiles of Service and at regional staff 
 


